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MANUAL' FOR. DEVELOPING
'.A SCHOOL-WITHIN-ASCH001.
ALTERNATIVE PROGRAM

This guide for developing a school- within'-
a- school alternative progr.am for high school
students is. based on the experiences and
procedures-generatei in the FOCUS Project,
Jameg'Madison High School, Portland; Oregon,
from 1971 through 1974. During thks three-
year pFrioar, FOCUS was supported 'jointly
by the Portland Public Schools and by
Title-II;l of the Elementary and Secondary ..

Education Act of 1965, as-amended.

Portland Public SchOO'ls
Dr. Robert Blanchard, Superjntendent

is James Madison High"%chool
William Knouff-, Principal

FOCUS PrograM
Dr. Ralph Nelsen, Director
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PREFACE

Although schools and communities share many
of the same kinds of educational problems
and needs, 'they too often fail to share
information on how these' oblems and needspr
are being addressed. If successful approach
to a set of needs or the solUtiOn to a problem
in one dommuity is thoroughly documented, it
may serve as a model for adoption oh adaption
elsewhere. Thus, communication about promis-

'ing practices is at least, as important as
their 'development.,

To promote such communication', the Oregon
State Department of Education.is ievolving
sch,00l'personnel throughout the state in the
identificatioli of instructional or management
techniques they believe to be innovative,
effective, And transpbrtable. Brief !descrip-
tions of these techniques, on programs, are
compiled in a/catalog of Promising Practices
in Oregon Ed4cation, Districts whose i nnova -.
tfve practices are described.ip the catalog-
have agreed td share more detailed information
about their ptocedures with those who ,request
it, and ip many- cases, the departtnent wi.11
encourage and even underwrite the development'
of published guides designed to give, practical,
step-by-step, directions to potential adopters.

The FOCUS program was'Achosen for' inclusion in
Promising Practices in Oregon Education and .

in the 19,74 edition of the national Title III
publication, Innovative ElOytational PracticesV
In addition to positive'14ncal and state'eval-
uations, FOCUS was validated,by a national
team of evaluators in the spring of 1974, a
process which resulted in the-proj,ect's
nation as one of eighty-four national programs
sto receive the 19'74 Educational Pacesetter '
)awaTd.

Your comments and suggestions will help us
to improve future editions of.this operations
guide and others to be produced by the State
Department of Education.

4
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BASIC FOCUS PHILOSOPHY

Program Background -

The FOCUS Project is an alternative "school
within a school" program operating in James
Madison High School, Portland, Oregon. Orig-
inally(fundtd by ESEA Title III and the Oregon
State Department of Education, but now entirely
supported by Madison,. FOCUS serves -a, student
population of one hundred, all with previously
identified school achievement and/or adjustment
problems. FOCUS became operational during the
1971-72 school year. The project continued
under ESEA ,Title III funding during the '72-73
and '13-74 school yetrs. Federal funds 'allo-
cated to the project included*$35,000 for the
planning year 1970-71, $99,747 for the 1971-72
_operational year, $67,900 for the 1972-73
operational year, and $50,050 for the 1973-74
operational year. General goals of the,project
are to:

I. Increase student participation
in school activities.

2. Decrease. incidence of school absence.

3. ImproVe student self-concept by
providing ,an.instructtonal,program
built around student inputs and
stressing success experiences and
positive feedback.

4. Demonstrate too the educational
community that an alternative
school program can function within

.the structure of a large high school.

-t4



Program Antecedents

Most immediately the FOCUS program reflects
the humanistic theories which have emerged on
the changing educational scene during the last
decade. Many, program components and procedures
can be linked directly to the writings of such
contemporary authorities as Combs, Holt, Piaget,
Maslow, and Fantini. In a larger sense, how-
ever, the program clearly descends from the
pedagogies of such historic educators as Dewey,
Barnard,.Mann, and even, Socrates. Following
are some of the basic beliefs held bye staff
members regarding the educational process and
reasonable methods of pursuing these beliefs.

About Learning and Learners., Operati
ally, FOCUS defines learning as a process which
changes the learner's behavior or his perception
of himself and the world in which he lives.
According to this definition, merely finding out
that Columbus sailed for the New World in 1492
would,not be considered learning unless that
knowledge changed the learner's behavior or
perceptions. Learning occurs when the learner
finds something that has meaning for him; when
it satisfies a particular need; and when it is .

a result of some meaningful activity on the
learner's part. This is really the whole
question of relevancy-- think are not learned

;unless the learner finds them to be persionally
vital and meaningful. Stated as a formula,
FOCUS believes that:

Learning = New Knowledge + Personal
Meaning + Capacity for
Behavioral or Attitudinal
Change.

0

lo help insure that the program curriculum will
e relevant to students, FOCUS class offerings
are generated from student inputs. Students
identify and select those activities in which
they wish to participate. Classes begin with
students setting objectives which they wish to
achieve, both individually and as a group.

S
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Since students set their own objectives, the
familiar elements of competition and compar-
isOns with others are reduced and cooperation
is encouraged. Setti6g individual objectives
also permits the student to capitalize on his
most effective earning style, and avoids th'e
lock-step, "everybody do the exercises on page
52" approach that so many of today's students
have found intolerable in their previous 'school
experience.

About Curriculum. Staff members do not
feel that learning is necessarily sequential
and categorized, so FOCUS classes are not
labeled "Sophomore.Enllish" or "Junior Math."
Instead, the curriculum is based on the funda-
mental question, "What's worth knowing?"
Classes are organized around broad and general
concerns, such as "How can good be distinguished
from evil?" "Am I good?" 'Is anything worth
dying for?" "How canslife in our city be
improved?"

Activities which evolve from such questions
cover a wide range of skills usually taught as
separate subjects in the traditional4school
setting. For example, the question'"How can
life in our city be improved?" might easily
result in a class discussion of waste disposal,
problems, afield trip to a metropolitan re-
cyclirrcenter, and, eventually, to the video-
taping of 'a "commercial" designed to persuade
people not to buy beverages in plastic or
styrofoam cups: Along the way, students may
make telephone calls and write letters to
arrange for transportation needed on the group
excursion (communication skills), discover ways
of utilizing discarded glass, metal, and paper
in industry (chemistry), talk ab.out locations
for sanitary landfills (social studies-civics),
research-ways of reusing garbage (reading,

,libraTy skills), write a script for the commer-
cial.,(creative writing) , work of the timing
requirements for a sound track to accompany the
video tape script (math), and serve as actors,
directors, and media technicians for the pro-
duction of the TV commercial (drama, career
education). Using an Integrated curriculum

..k
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model helps students synthesize and order pre-
viously acquited knowledge. The FOCUS staff
maintains that the big problem facing students
today is not so much .how to attain new facts and
information as it is how:to make sense out of
the mass of datathey have already acquired!

-In addition to the bro4ad "general question"
classes, TOCUS also offers. "basic skill" classes
when students request,them. Again, the emphasis
is on relating these skills to the real-life
experiences of the student. A writing class
ray find students prepring job applications,
&Imposing letters of complaint to a department
store or.credit card company, cox requesting
information frdm the draft board or state

. employment agency. The purpose of any skills
class in FOCUS is to provide students with ,

4 survival-skills, those skills which they will
need in order to live productively in the
changing world of the future.

About Discipline. A supportive and relaxed
atmosphere in the classroom'is essential for
learner success, particularly for, students with
eight or ten years of unhappy school experiences.
FOCUS classes, therefore,. tend to be highly
informal and a wide range of classroom behavior
is tolerated. However, the same general rules
of behavior apply to FOCUS students as are
incumbent4upon all members of the Madispn stu-
dent body. Staff members have found that when
students are given a proprietory share of the
program through participation in plonning and
evaluation,and when classes are built on the
inputs provided by students, high school, young -'
sters will invariably establish their own
disciplinary struct/Jre. (Which is almost 100%
more effective than that of the typical school.)

In meeting adisciplijuary problem staff members
try to confront the student with information
describing hi1 behavior and then help him explore
ways of changing it. This is usually done in
concert, with parents. Each FOCUS team member
also serves a counseling function. Staff .

members subscribe wholeheartedly to the theory )

that positive reinforcement is more successful

<,
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in changing behaiior than negative reinforce-
ment, Thorndike's "Law of Effect."

4

About Teaching. Teachers in the FOCUS'
project do not See themselves .as "fountains of
knowledge," but as coordinators of resources
for a student's learning activities. It may b-e
said that successful teaching, by any definition,
is built upon three principaa requirements or
factors-- sensitivity to basic principals of
human Irelationshi'ps, versatility'in teaching
tyl...e,(and, of course, a thorough knowledge of

the subject matter to be approached in'the
classroom. Within the FOCUS context it is .

clear that two of these factors are of partic-
ularly acute importance. While not meaning to
deny the importance of a strong cognitive base
for instruction, it is the FOCUS experience and
belief that the ability to build and maintain
sound interpersonal relationships and the
development of a wide range of teaching styles
and'itrategies are of paramount importance in
dealing with alienated, reluctant students in
an alternative school program. Therefore,
greater effort is made to establish a teaching
team with strong affective skills and with a
varied repertoire of instructional techniques
than to staff the project with strong subject
matter4pecialists.

Overall Goals and lObjectives

The documented accomplishment of the following.
goals and objectives it-1,July 1973 ,led to
designation of FOCUS as a national "Educattonal
Pacesetter" by the President's National Advisory
Council, one of only eighty/two school programs
in the country to be so acknowledged.

4
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Desired Outcome

I. Students will
attend school
regularly.

Specific Program Objectives

1. The incidence of class cutting,
'tardiness, and full-day absence
will decrease during the second
half of the school year.

2. Individual attendance records
for each operational year will.
be better than those of preceding
school years by at least 5%.

II. Student& will
recognize and
demonstrate
positive self-,
regarding
behaviors.

Jet

1. Students will tell teachers
when class procedures and
activities seem inappropriate.

2. Students will take part in
formulating project activities
and procedures.

3. Students will verbally inte-r-
act wit!). others in problem-
solving activities.

4f Students will make positive
statements regarding their
teachers, classes, and sc ool
experiences.

5. Students will direct critical
statements toward specific
events or persons rather than
-to rd 'tithe& or "it" in general.

6. Student interaction'. will encompass
individuals other than those in
age-group and peereprouR populations.

Students will identify and label
their feelings toward other persons,
objects and situations.

- III. Studekts will
set realistic
learning objectives
for themselves,

13

1. Students ill jdentify alternative
approache to problem-solving
and will select alternatives
which increase the chance fon
problem solution.



2. Students will recognize
situations in which they can
affect change and .those in
which they can not.

3. Students will identify those
rules and social propdures
which limit or restrict his
at%vities.

4. Students wjll give application
to new ideas,1 both practical
and aesthetic.

IV. Students will,
utilize the
resources of
the school and
community in
structuring their
learning activities.

ArN
1. Students will participate in

'all-school activities.

2. Students Wiil seek out FOnS
personnel qualified to aid in
their specific learning tasks.

3. Students will explore the
potential.resources of the
Madison staff and facilities
and utilize those which can
serve their learning needs.

4. Students will explore the
potential resources of the ,

metropolitan community and
utilize those which can serve
their learning needs.

V. Teachers will
structure an
alternative school
program within a
traditional school.

1. Teachers visit other innovative
school programs and will research
the professional literature. to
obtain insights into how alterna-
tive school programs have been
implemented successfully in other,,
schools.

2. Teachers will participate in pro-
gram building activities based,
on data obtained through reading
and visitations.

3. Teachers will use student inputs
to structure and restructure the
developing program:

4. Teachers will act as change agents
in extending successful program
elements to the Madison program.

7 14
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VI. Teachers will utilize is

the resources of
their colleagues in
formulating learnin?
experiences and'
teaching strategies.

Teachers will identify colleagues
to whom they may turn for assist-
ance and will ask for help when.
it is needed.

2. Teachers will integrate their
activities into the overall
FOCUS instructAonal,.administra-
tive, and counseling structure.

VII. Teachers will
utilize alternative
methods of confronting
and altering deviant
student behavior and
attitude.

1. Teachers will identify and ,

experiment with a variety of
texching strategies is, working ,

with groups of students.

2. Teachers will compile anecdotal
records for students, enterinl
specificpta which 'emphasize
the individuality of each.

.7). Teachers will. discuss individual
students` for whom- they have
particular concerns and will
share insights and strategies
for effetting behavioral
modification.

VIII. Parents will be
used as valuable
resources in the
operation of
the project.

1. Parents will be kept informed
, of project.goals, practices,

problems, and heeds.

2. Parents will be used as..resources
in,structuring learning expet4jences
fovhildren.

3. Parents will furnish feedback to
. the staff relati've to their views;
concerns, and willingness to
contribute to the project.

IX. Students to ,whom
the traditional
school program has
not been meaningful
will commit them-
selves to partic-
ipation in an alterna-
tive school program.

2.

Students will enter FOCUS
voluntarily.

Students will select'a full
schedule of classes each day.

3. tudents'will supply input data
regarding classes they desire and
regarding the adequacy of classes
offered.

8
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4. St dents 411 make accurate
cobparisorA between their
present and ideal states in
regard to chool effort-and
satisfaction.

Students will paticipate
in the short-range and long-
range planning - activities of
tht project.

6. Students will explore other
school options if and when
they decide they are not
satisfied with their progress
or potential for progress fn
FOCUS.
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STAFFING

The FOCUS. staff consists of the following
personnel: '1

Certificated

,.Project Director tl FTE)*
Lead Teacher (1/2 FTE)
Teacher (T FTE)
Teacher (L.FTE)
'Teacher - (1 FTE)
Teacher (1 FTE)
Teacher (1 FTE)

Non-Certificated

Secretary
Student Teachers

- (1/2 FTE)
(0 FTE)

4

It should "be Pointed out that the staff
indicated above is .not exclusively an instrucz
tional program is carried ot by the team's
five teachers undOr the direction of the am
leader.. The praiat director, and secretry
have functions which are vital to Title. III
aspects of FOCUS but which are not instruc-
tional in nature. ,Once the project was
valiVated and became a permanent ,part 'of the
_school program; the need for periodic progress.
reports, documentation records, dissemination
materials, and similar efforts required by
state and federal offices during the project's
developmental.stages was reduced significantly.
This in turn, reduced day-to-day personnel
requirements su4stantially. (See note below)

*Project director's activities,primarily involvd
"non-instructional/operational" functions
required by'Title III-- evaluation, dissemina--....
tion, public appearances, etc. This position '

is not critical or even necessary in a pro-
gram with na obligations to an "outside"
agency.

17



Job Descript

The project has established the following job
descriptions:

Job Title: FOCUS Project Director

qualifications:

1. ,Hold valid Oregon SecoiMary Teaching
Certificate.

2, Experience or advanced training in
school administration. .

3. Swcces ful experience in dealIng with
alien ed, discobrAged high s'cllool
stud ts.

4. Experience or advanced trafningAn
counselingkgroup dynamics,

5. MasterS degree in education or
closely relAted field.

Primary Responsibilities':

1. Arrange and-cdndvot,staf developMent
progr4ms during school year and Summers

2. Represent the -project in dealing's with
, school, district, state, and federal'

conferences and meetings.
3. Assist instructional staff in meeting

documentation requirements.
4. Prepare formal- reports, dissemination

materials, etc. required by district,
statand federal offices.

5. Work with third- party evaluator in
preparing evaluation design,'instru-
,mentation, .and periodic reports.

6. Assist teachers in student personnel.
activities.

7. Work with various parent and pro-
fessional advisory groups in activities
related to the project.

8: Maintain lines of communication and
cooperation' with other School District
#1 personnel.

9. Maintain effective communications with
community groups.

12
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Secondary ResOons ib4 1 i ti es : */

I . Conduct dal ly staff p tanning and
evaluation sessions.

2. Supervise and eva I 1.11e teacher
performance . .

3. Identify and attend special workshops
and conferences which wi 11 ,provide
material s, strategies , etc.. helpful
to the project.

4; Assist teachers i n identifying career
educa tion goals, job sampling place-
ments , and career education oval uati on
system.

5. Serve on 1 oca I and state committees s
involved with planning iternati ve
school programs.

Sal ary:

Placement on teachers' salary schedule with
added compensa tion for extended respomsibi I i ties

as negotiatd by bargaining agent.

Work Year:

Consistent with regular teaching year,
.

wi th

''1-added time for coAducti ng summer workshops ._
t .

.

Job T FOCUS Lead Teacher

Qua 1 ifi cations : 1

1. Certificated teache'r.,
2. Theoretical I and experiential base

. in conteiiiporary a I ternative school
programs.

3. WillingnessI i ta' accept responspi 1 i ty
for management/support activities
as well as instructional activities
of the project.

Primary Respensibili tj es :

1 . Assist director in .coordination of
teaching team schedules in regard to
room use and schedules, team assign-
ments and responsibilities during,
field trips. 1

19



2. Assume leaderShip functions of project
in abse ce of director.

3. Develop\and implement schedule to

.'nstructional 1 kratori s
collect and critique cl s ohjec ves
for all
'and related activities.

Secomdary Responsibilities:

1 Coordinate transportation requests and,,
rrangements'for field trips, explpre
sts, order buses, and if necessary

cancel Mites..
2. Prepare and maintain schedule of staff

home contacts ,and insure contacts are
being madeeport results of visita-
tions to staff and make written
.critiques available to project evaluato-
and director for student services. /

Salary:

While no salary or extended-day stipend will be
paid through the-district, the lead teacherwill
receive the equivalent of one extra day's salary
a month, contingent on the availability of funds
in. the FOCUS "extra preparation" budget item.

.Work Year:
.

,Consistent with iregular teachifthear. Released
from classroom duties half-time daily to
'complete prAmity and sec,ondary responsibil ities.

........) .... - .. ...... ,. _ _ _

Job Title: Certificated leacher

QulificationS.:

1. Hold basic or standard Oregon teacher
certificate.

2. Complete FOCUS summer staff development
workshop.

3. Subject matter preparation in two
major areas, as 'described in FOC116,
funding proposal.

4. Specialized training or experience in
interperS'1!4at,and group process
procedures.

5 Familiarity with city and regional
sites and facilities which are available
to augment planned learning activities.

21)
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6. Wide-ranging interests and abiejties
beyond foftal subject area preparation.

7., Demonstrated capacity to utilize a
variety' of teaching strategies_ to

. accommodate differing learning
styles of students.

8. Excellent physical and emotional health.

Primary Responsibilities:

I. Serve as the main resource person in
FOCUS instructional and planning classes.

2. Organize.'secondary resources appropriate
to class and individual learning
objectives.

3.' Assist stUdent in establishing sound
I class and individual lear.ning objectives

-and activities.
.4. Keep complete records of class and

individual leaf-hingobtive's, activi-
ties, :and evaluation outcomes.

5. ,Maintain accurate attendance records t

both for regis,tra-tion roos'group and
datlylaboratory classes.'V

6 Initiate and,record results of parent/
hc(me contacts and visitations,on a
six-week cycle basis.

Secondary Resporisibilittes:
J.

1., Complete research/evaluation activities
as requested by project director and .

evaluation -specialist.
2. Take part in staff development activi-

ties as directed by project director
and school district affidials..

.3. Take part in FOCUS dissemination
activities as requested by project
director:

4. Be available on an'"as needed" ba'siss
for out -of- school, counseling.actiVties
with students.

Wary:

Placement on established chool District #1
salary schedule appropriate with experience
and training.

Work Period.: 1

, 4
As determined and announced by Board of Directors,

_School District #1."

21,



It is anticipated that the above descriptions
may be altered during the operation of the
project,/consistent with identification o(f new
project needs and priorities. Such changes may
be generated by the project director, school
administration, and/or district administration.

Job Title: FOCUS Project Community Coordinator*

The FOCUS Community Coordinator will fulfill the
general job requirements as described for the
position of School Community Agent in School
District Wl. He will be a member of the FOCUS

J team, responsible to the project director and
the school principal.

Quai44icatans: I

1. High School grad'Uatewith some college;
; preferably in education or liberal arts
J2. Technical Skills, including typing and

office machi4 operation 4 necessary for
the organization and maiftenance of
pupil and family records.

3. Variety of occupational experiences,
with emphasis on thdSe requiring
substantial contact with members of the
public.

4. Faipiliarity with the Madison High schoo
community and the school. Some knowl-

. edge of the FOCUS project's goals and
prodedures would be desirable. 41IP

Responsibilities:

1. Maintain complete and accura,te records
regarding-pupils' attendance patterns,
home contacts, and daily prdgram
activities.

2. Be available for contacts with students)
particularly those seeking personal
supportive dialogue.

3. Coordinate special activities 'planned
for FOCUS staff members and parents
which will enrich the program and
improve the linkage between home,
schdol, and cdmnIumity.s

41 Serve in a li'alson-and development
capacity for FOCUS contact with
community service groups and organiza-
tions 'concerned with the welfare of
youth. (CUE, churches, 'Metropolitan,
Youth Center, Contact Ce.nter, etc.) 16

f
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5. Seek continuing contacts with indi-
viduals and groups for the purpose
of disseminating information regard-
ing FOCUS among members of the public
who are unaware of the project's
objectives and activities; and pro-
vide inputs to the FOCUS 'team regarding
particular concerns and needs of parents
students, and other concerned members
of the community.

6. Extend his professional competence by
attending such seminars, college,
classes, and short-courses as may be
required kq. pie school district And
'project.dMOtor.

7. Function,,aS necessary, in a variety
of roles within the structure of _the
developing FOqiUS program.

h;

* Position not filled after 1972-73 school
'year due to elimination of job category through-
out School District #1.

Job Description: ';Non- Certificated Resource Aide*

Qualifications:

1. High schdol graduate with some college,
preferably in education or liberal arts.

2. Variety of occupational experiences,
with emphasis on those requIring sub-,
stant5.1 contact with peo e.

,3. General clerical skills, including
record keeping.

4. familiarity with school. istrict
organizat: n. ) Some knowl dge of the
FOCUS projectrs goals and procedures.
would be disirable.

Responsibilities:

1. Locate and obtain instructional material
requested by certificated staff.

2. Assist teachers with classes in subject/
areas related to special skills and
expertise.

23



3. Assist project. director and community
coordinator in maintaining project
records.

A. Conduct small group field trips in
metropolitan area.'

5. Work with project director in develop-
. ing staff assignments for Unclassroom

activities.
6. Supey'vise distrfgution and inventory

of all audio-visual materials.
7: Maintain and record distribution of

project supplies.

Salary:

Based on negotiated Aide salary schedule, School
District #1.

Work Nat.:

As determined by Board,of Direcitors, School
District #1,

a

1.

* Position not filled since 1972-73 school
year due to reduction of funds.

18
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ST DENT AUDIENCE

Students selected for FOCUS-are those who fall
within one or more of, the three categories
following:

1. Students who rave dropped out of
school or who appear to school
authorities to be potential drop -outs.

A
2. Students who have had a history of

School failure; have failed two or
more subjects during the preceding

3. Students who have been designated as
"apathe "tic" or "turned' off" .by teachers,
and/Or' counselors. ,4;

Selection Criteria.

In practicei the above categories have been
refined and the expanded list includet twelve

. specific criteria used in considering student
placement in FOCUS.

\\,_
1. Students who do not lilce school.

2. Students who have not acquired suffi-
cient command of basic skills.,

3. Students who do not believe in themselves,

4. Students who do not work well in groups.
4

5. Students who do not respect or respond
to authority or leadership toles.

6. Studefits who have not found studies
meaningful `to' them.

7. Students who have not viewed teachers or
adults as approachable.,

8. "-Students who do not set long-range goals.

9. Students who may -have left school and
are re- enrolling.
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10, Students who have failed two or more
of their subjects their first year in
high school,.

11. Students who are seen as likely to have
trouble in tlip remainder of school.

12. Students who have displayed high academic
potential but are not responding to
school due to boredom, rebellious
behavior, etc.

Overall Composition,

The project is designed to handle 100 students.
The original FOCUS proposal calli%,d for fifty'
freshman and fifty sophomore participants.
Designation of freshman and sophomores as the

...

audience was the result of extensive research
in the literature which indicated that the '

first two years-of high school are critical if
the potential d -out is,to remain in school. -'-

Reliable studie demonstrate that the sophomore ,

year is the mal -or-break year for marginal stu-
dents: the summer between the tenth and eleventh
grades short-circuits,many high school careers.

FOCUS began its first operational year with a
student roster which included 45 freshmen and
55 sophomores. Of the original 'group, 54 stu-
dents were mile and 46 were female.' All students
were volunteers and entered the project accordinc
to the following procedure. After three years,
the program was -revised to include students from
all grade levels, 9-12.

Sqlection,Procedures

.
Freshmen. Since the'rortland schools

operate on a K-8, 9-12 organizational pattern,
all FOCUS freshn* came to the project from
eighth Trade elementary school classrooms.
During .the Late spring of the school year, a
general des.c.riotion.of the planned FOCUS pro-
grIam is sennialong with student selection
criteria, to,all principals in elementary
schools feeding into Madison high school.
Additionally, the descriptive materials are
sent to members of the Prescriptive Education
Program (PREP) staff. (PREP is a local .

diagnostic and remedial team offering specialist

I

S
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services to elementary school students with,
learning, adjustment, and/or behavioral 'pro-
blems.) Working in concert, eighth grade
teachers, teh elementary principals and PREP
personnel compile a list of students they feel
might be better served in an alternative school,,
program than irra Standard couf-se of study.
It must be noted that FOCUS-personnel do not
participate in the i-nitial screening of
possible candidates. In order to guarantee
that the project cannot be faulted for "hand
picking" its audience, preliminary screeping
is completed according' to. the criteria ,inter-
pretations of PREP personnel,,, teachers, and
principals.

_
Following the compilation of the original list
of potential candidates, project personnel meet
personally with small groups of referred students
in each elementary school. The FOCUS program is
explained and students are asked, to consider
whether they feel the alternative structure is
of interest. If a student rejects the oppor-
tunity, his name is removed from the list of
those being, considered for FOCUS. Those who
express an interest are continued on the list
of eligible students and contact is subsequently
made with their parents. All parents are
contacted, either individually or by means of
a group meeting, and the project's philosophy,
operating objectives, and pro.cedures are ex-
plained. Only after a studerit has l) been
referred by professional personnel 'in his
elementary school , 2) expressed an i nteret in
joining the project,-and 3) received his parents
permission, to Participate in the project, is his
name entered on the FOCUS student roster.

Grades 10, 11, and 12. Much, the same procedure
is followed in selecting students who have
already attended high school. In the cpse of
these students, the referal process begins with
.Madison high school, counselors, teachers, and
the boys' and girls' deans. Again, preliminary
screening is completed accordtng to the referring
individual's interpretation of student selection

.criteria, Not until the names of potential
'participants are provided' by these personnel
does the project staff come.in contact with stu-
dents. Then the program is explained, parents
of those interested in entering the program are23
contacted, and final selection is made on the ''

?.6
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basis of school referral, student Interest, and
parent approval.

Replacements

It is FOCUS policy -place students who leave
the project.during the first semester of the
school year. Selections are made from ,the
"waiting lists" of counselors. The same general
criteria and., selection-process is followed as
previously described but, in addition, the pro-
ject attempts to add a degree of "balance" to
'the overall'student population by taking sex
and ag..p into considera'on.,

. .

Several students whd parIicipated in the first
year of the FOCUS project left the project prior
to the 'second year because their familiqs moved
froM the Madison district. Another small grpup
asked to be transferred to the regular program
because, they felt they were ready to move into
a more structured program of studtes. Parents
of six students requested that their children
be programmed for regular classes rather than
continue in'FOCUS and the project staff made
the decision to terminate the participation of
six other students. Since the project served
sophomore and junior students during. its second
year, the preliminary screening procedure de-
scribed above was begun as soon as it was kndwn
that vacancies would occur. Several students
'were referred by the school counseling staff,
the faculty, and the administrative deans.
Students'who asked to be included irr-the project
'during the second operational year wee listed
and their parents contacted. On the last day of
the 1971-72 school year,-the FOCUS roster includi
ed the names of 88 students. The replacement
process continued during the summer months and
into the 1972-73 school year. ful,l,complement
of 100 students was reached bef re the end of
the first month of the 1972-73 chool year.' The
same replacement procedure (including eleventh
and twelfth graders) has been repeated for each
subsequent school year.

Caution.

It has been the experience of FOCUS that referral
to the project is too often seen by some cot-
leagues on Ahe school faculty as a convenient
method of displacing students who are "problems" 24
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in their own classrooms. Despite extensive
efforts to explain the project, its goals, ,

procedures, and strengths, several serious
misconceptions contvinue to exist regarding
the FOCUS project's function in the overall
school structure. Every effort is made,
therefore, `W assure that a.11 referr'als on
students already enrolled in regular classes
are made on the 1,4SiS of what is best for the
student, not whal%is, most comfortable for either
the regular school. faculty or the FOCUS staff,
In 'short, the project actively resists, efforts
to make it a "dumping ground" for other school
programs.

Recommendations

On the basis of experience 'during the first
operatiohal years of the project, it is
recommended that:

1. All school personnel making student
referrals to an alternative project be
appraised as to the type of students the
project is designed to serve far in advance
of any actual contact with students regarding
\thq project. This would serve to give referral
and project personnel a chance'to diScuss
selection criteria in terms of interpretation
and should eliminate any misconceptio'ns as to
the student audiende for whom the project is
,intended.

2. -All ,part-icipants should know that
their kortIcipation is purely.voluntary.

3. Every effort must be made to ensure
that students and parents accept' the' legitimacy
of the alternative program. Under no circum-
stances should students or parents be'led to
believe that the project.is a "last chance"
proposition or that it caters only to the "goof
off" element in, the school population. '.

4. No student should be admitted to the
project unless his participation is fully
endorsed by his parents.

5. Specific procedures for dropping and
adding students should be determined and defined
prior to the start of the program and students
should be informed of these procedures.
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6. Revisions or changes in selection
criteria and procedures should be made known
to all referral personnel as they occur in
order that. subsequent placeMents be made in
a manner consistent with alterations i,n the
overall operation of the program.

7. ,FOCUS should not be viewed primarily
as a "fix it" shop, Olace to send students
fo:r performance rep ediation preparatory to
returning them to traditional programs.

8. FOCUS should be a long-term alternative
available to all students for whom, on the basis
of professional consideration of earlier school
performance, a traditional educational situation
seems inappropriate.

9. FOCUS should not'be th,e only alterna-
tive available to studgnts -seeking relief from
the traditional school program. Strong linkages
with such agencies as Vocational Village, the
Residential Manpower Center, the Evening High
School, and local community colleges should be
develOped and extended in order to allow these
students the greatest possible selection of -

educational opportunities.

10. FOCUS should move toward more career
awareness and career exploration activities
since it is likely that a great number of stu-
dents will enter the work world directly upon
leaving the project. Career education and
counseling services 'should become key components
in future project planning.

11. Very serious consideration should be
given to the advisability of returning FOCUS
students to the regular Madison program if.-they.
were originally.referred to the project because
of unsuccessful experiences in the regular pro-.
gram. Such transfers should be made only after
all.persons involved - project staff, student,
parents, school counselor, school administrators
and school faculty--have explored in depth the
educational alternatives aftilable and can agree
that the regular Madison program is actually
the best choice possible.
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CURRICULUM MODEL

The following fragments of philosophy represent
the basic educational beliefs undergirding the
FOCUS program and 'its curricular structure.
Some may be readily substantiated by research,
some by direct observation, and some reflect
the professional opinion df the FOCUS staff.
It is from these ideas that the project's
structure has evolved.

1

a. The student-teacher ratiohas a significant
effect on classroom learning.

,,,

b. The "I teach, you; learn" relationship is
not sacred.

c. The scfflool and community offer a multitude
of resources whiCh,,are too frequently un=
tapped by the classroom teacher.

d. People learn to succeed by succeeding,
and school activities should logically
progress from one success to another.

,.
e. The development of a posi. tive self-concept

is more important to the alienated school
child than ayy pre-determined, structured ,

body of knowledge.
p.\

f. The positive aspects of school "rewards"
and the negative aspects of school "punish-
ments" have not been powerful ,enough moti-
vating agents for a substantial number of
students.

. .

g. The student can profit from his s ool
experience without being .confine to an
externally imposed, rigid cur 1 lum.

h. Adequate time is required for teacher
planning, ,observation and 'evaluation of
student performance.

...
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i, To be effective, the teacher must allow
himself to be seen as a real person and
must_ be willing to accept the risks and
pains involY6 in this huManizing process.

j. More effective learningoccurs when the
student is involved in the initial choice
of classroom activity than when the teacher
directs and controls the classroom routine.

k. Feedback to students can be designed to
provide immediate positive reinforcement.

1. The cost of student-centered performance
curricula would be cheap in contrast to
what the community and the nation pay for
the unemployable or delinquent youth.

m. To be a significant person to students, the
teacher must seek out feedback from stu=
dents and act accordingly.

n. One's ego development i enhanced by having
the opportunity, to be heard.

. Emotional, stress can be effectively recog-
nized and dealt with through group encounter
sessions.

Instructional Program 0

While lacking the speciific definition of most
regular school courses of studyI e.g. English 2,
French 4, Social Studies 1-2, Intermediate

,Algebra, etc., the FOCUS curriculum can be
categorized to some degree. Project activities
revolve around what the staff calls, "instruc-
tional labs" of four distinctions-- Communica-
tions Lab, Analysis Labs, Values Lab, and
Realities Lab. (See Monograph Series #2,
FOCUS Curriculum Model.) In addition, class
modules are set aside for Elective activities
and out-of-school Career Exploration placements.
(Figure 2.)
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Classes under
Elective
heading

L_

Career Exploration
placements

Classes under
Analysis
heading

Daily "Menu"
i of Choices

Classes under
Realities
heading

Classes under
Communications

heading

Classes under
Values
heading

Figure 2. Six ;tai or ,Areas of the FOCUS Clirriculum.

L.,
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Communications labs. Activities within
the Cummunications Lab category roughly parallel
those in English, speech, film, ournaiism, and
effective reading classes in traditional school
programs. Unlike most "regblar school" language
arts classes, however, FOCUS Communications Lab
classes center almost exclusively on the ptc-
tical. All students are required to partic'pate,
in daily Reading Workshop sessions only until
such time as a ninth grade reading level can be
demonstrated. Other lab groups have complete
freedom tb develop their own curriculum. Typical
communications lab programs. have involved such
activities as Motion Picture ProAction, "Read
with Rock", Conversational French, Television
Production, Developmental Reading, Poetry, Folk
Lore, Drama, and Song Writing.

A special feature of-the FOCUS communications
skills program is the special attention given
to non-written message systees. Recognizing
that toda'y's youth Are of the "media age,"
FOCUS teachers devote a great deal of time to
activities which will help students become mor9'
skillful in intercepting, interpreting, and
sending media-oriented communications. This is

not to say that reading, spelling,.andvcomposi-
tion are relegated to seconday positions in the
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project; on the contrary, FOCUS students can'
spend as much time developing these basic
communications skills as students in the
regular Madison program. However, they also
have opportunities for involvement with film
making, sound recording, mixed media presenta-
tions, and television production which are
coOparatively rare in most traditional class-
rooms. In short, "FOCUS Communication Labs
supplement the basic skills program with a
heavy "visual literacy" treatment, and students,
may !meet the requirement that they take one
Communications Lab each day by sigding-up for
either a "standard" or a media-accfrAted class.

Analysis lab. A daily requirement for
FO OS students who. cannot demontrate basic

th "Skills is participati n in an Math Work-
shop group. Once basic fa is (through multi-
plication and divi-sion of fractions and decimals)
have been mastered,, students sign up for Analysis,
Labs on an elective basis. Activities in Anal-
ysis lab sessions have a definite science/math
tone, but students anal staff. are completely free
to structure their time together according to
individual and group concerns, interests, and
needs. Some analysis labs have designed objec-
tives and procedures which closely parallel
'traditional' math and science classes. Other
groups have adopted distinctly "non-traditional"
approaches to the study'of man's quantitative
processes and the natural systems and phenomena
which affect his life. Typical "standard" labs
have outlined mini-courses in consumer math,
geography, astronomy, navigatioh, and book-
keeping while others have undertaken such
unusual school pursuits as building geodesic
domes, designing and building and launched
gliders, and maintaining a mi nature weather
station on the roof of the school,

Values lab. The various c,lasses offered
under the Values Lab heading are intended to
provide students with opportunities to ekpldre
their own values and, also, those of the
society. For example, individual concerns
regarding self-identity, family relations and
careefh direction, sex r9le-- the "I'm OK, You're
OK" construct--are pursued with the aim of
bringing students to the point at which they
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can accept and value themselves and the people
with whom they work and live. The FOCUS staff
feels that the area of ersanal and social
values is critical to a lident's gducational
program and, therefore, the project's Values
Lab program go.es far beyond the limits of\the
typical sociology, psychology, and group
counseling offerings in the traditional course
of study. The goals of each Values Lab class,
then, is to assist the student to achieve a
level of self-actualization which will allow
him to understand both himself and his role
in society and sensitize hini to the needs and

. values of other people.

2tfr Realities lab. Generally speaking, the
FOCUS Realities Labs. provide-students with
experiences which approximate those in tradi-
tional social studies, humanities, and business
classes. The goal of these FOCUS classes is
to help students understand the social, cultural,
economic, and political factors which influence
their lives. The project requires that each
student select at least one Realities Lab a
day. The menu typic'ally includes such choices
as "FamoUs Ipeople,"."Youth and the Law," ."Outdoor
Survival," "The Court System," "Typing," and
"Death and Dying."

Elective classes. A tremendous variety of
ele'ctive choilces are offered project students.
Based on a "arning can be.fon" concept, eled-
tives almost always involve some sort of activ-
ity or "hands-on" experience. Most electives
are geneYated directly by students and it is
not uncommon to find students carrying on much
of the actual instruction. The philosophy
behind the elective program is one which says,
"whoever has the skills does. the teaching."
Well over four hundred different elective
choices hap been offered since the project begar
operation in September 1971. These choices have
ranged from such school-based activities as
ceramics, leathercraft, Spanish, tumbling, Yoga,
wood carving, and interior decoratiag to such
out-of-school activities 'as aviation flight
training, horsemanship, rock climbing, salmon
fishing, forest land usage surveys, and public
opinion sampling. The goal if to have students
involved in activities for which students have
strong feelings of flownerthip and relevancy.

3G
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Career exploration. The FOCUS staff
recognizesithe need for intensifying school
efforts in the area of career education.
Follow-up studies on students who Have left',,

the FOCUS project during its operational period
indicate that mist of those who leave do not
care to return to a traditional educational pro-
gram preferring, instead, full-time work. Con-,,

sidgrable effort, therefore, has been made to
establish an "on-site job practicum" program
for FOCUS students. Typically, such placements
start with a staff meeting in which high inter-
est activities.of each student are considered.
When a single "most probable" career direction
can be identified, the project director meets
with the student and ,determines whether he or
she would be interestt4 in spending half of
each school day "on site" for an orientation/
observation experience. If the student expresse
an interest in such a .placement, the director
then attempts to find an appropriate training
site. FOCUS students have been involved in a
variety of such practicum experiences. For
example, the project has been able to place
students on such locations as television
stations, newspapers, auto repair shops, and
city/state'agencies for highly pernalized
internships.

It should be noted, howeve, that the project
does not foresee the day when all students will
be involved in out-of-school job placements.
Only students who have good attendance records
and who have shown dome interest and ability
within the prospective field of work are placed
out of the building. Special precautions are
taken to keep the career exploration program
from becoming an easy way to displace class-
room problems. If FOCUS has any "preferential
treatment," it involves students considered for
this component of the instructional program.

Class Scheduling

kt

For a complete discussion of the class
-' scheduling proce s, reference is made to FOCUS

Monograph #8, Cla s Selection Procedure.
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Determinth9 Classes for the Schedule

Inputs for classes which appear on the FOCUS
menu are gathered from four primary sources,
1) students, 2) staff members, 3) parents,
and 4) the community. (Figure 3.)

Pareht
Inputs

Student
Inputs

Inputs

Figure 3. Input Sources for Classes
Offered in FOCUS

ti

Student inputs. Most student-generated
clas.ses appear on the menu because students
have requested them during the staff planning
sessions or during informal "rap" sessions.
The first route is the simplest--the staff
determines that there is a high degree of
student interest in a topic and begins planning
a class for the next instructional cycle. Such
classes as "Movie Production," "Astronomy,"
"Dome Building," "COnversational French," and
"Shorthand" have been direct outcomes of such
request by students,

The second route, via "rap" sessions, is more
complicated. Small groups of students occasion-
ally meet to brainstorm ideas for possible

"`classes. All suggestions are recorded on long
sheets of butcher paper. These sheets are then
hung in the Unclassroom and both students and
staff members indicate in writing which ones
they would be able to teach and which ones they
would like to, pursue __a9 learners. If a match
between learners, insIructors, physical and.
material ,resources, and available finances can

38



be made, the-class is then put in the planning
category and eventually, assuming planning 'goes
well, appears on the class menu. Approximately
one-third of the project's instructional pro-
gram originates with students, although-there
is no "quota system" which specifies that a
certain number of classes must start with.stu-
dynts.-"(It has been interesting to the staff
that student suggestions -in these brainstorming
sessions have become less bizarre as the project
has evolved: there are now very few suggestions
that classes in "X-rated Movies," "Drug Sam-
pling," or "Sky Diving" be offered in the pro-
ject. This maybe a reflection of previous
staff "censorship" or, more hopefully, an
indication of a growing sophistication on the
,part of students.)

Staff inputs. As may be expected, the
majority of classes on the instructional menu
origi.pate with staff members. These classes,
as frequentlyas not, follow the lines of
teachers' personal interests and activities
as often as they do the lines of their college
training. It is very common to find a teacher's
enthusiasm "rubbing off" on student, enthusiasm'
both for special interest activities and for mor
formal academic studies., (There is some
question, however, whether this "rubbing off"
is a function'of the teacher's personality or
the subject matter under consideration.)

Parent inputs. Several 'classes have
appeared on the FOCUS menu as a result of parent
request.,, In general, parents have tended to
ask that the project provide students additional
classes in basic skill areas-- reading, spelling
and mathematics. They have also made requests
for students to have,such specialized classes
as typing, and sewing. On the other hand, when
parents have taken instructional responsibilitie1
in the project they have almost exclusively
offered specialty classes such as social dancing
gourmet cooking, and job interviewing techniques

Community inputs. There have been a few
instances' in which classes have been offered in
Focus as a result of suggestions received from
various people and/or groups,i the community.
These classes result primarily from inputs
generated by trainers during the career explor-
ation job placesents. ,Cooperating personnel at 34
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one local televisibn station; for example,
suggested that, the project provide a basic.
Graphic Art class for students interested in
'television broadcast practcum placements,
and 0-site supervisors at one newspaper
reconimended that the project provide some
elementary instruttion in the area of page

.

make-up and design. It is felt that suggestions
such as these aretvery important if the project
is to function according to the/actual needs
of students, especially those who have fali-ly
definite career targets.

aRtgILAaILAELCill§.

Following is a list.af classes%which,mere
generated by studepts, staff,, parents, and
comm nity,spokesmen during the first semester

111

of h project's sedond operational year,
Se temb 1972 -= January 1973.
(Also 'see F, re 4.). °),

Communications Labs

Symbols and Language
Newspaper Writing
Drama c R -

News Interpretation
'Group Reading,
Group Speaking -,Speech

Analysis Labs

Human Behavior
Photography
Astronomy
Diseases
Basic Math -*Algebra
City Planning
Remedial Math
Land Use

Realities Labs

Art - Ceramics
Outdoor Survival
Portland 'Resources
Typing .

Individual Projects
Police/Community Relations
Self-Improvement

35

Reading Improvement
Humor
English Workshop
Creative Writing
Film Understanding
Writing/Calligraphy
Individual Skill Building

Geodesic Do es - Geometry
General Math
Specialty Cooking
Mechanidal Drawing
Auto Mechanics
Biology Review .

Ecology Problems

Dealing with Dollars
Bookkeeping
Shor thand
Television Production
Child Growth & Care
Famous People
Death &
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Values Labs

Individual Projects4
Law & Society
Family Relations
Group "Rap"
Natural Environment
Political Systems
Career Concerns
.Womens' Studies

Electives

Social Dance
Sewing
Poetry
Tumbling
Gym Sports
Outdoor Sports & Games
Spanish
Individual Art Projects

Field Trips

Roslyn Lake.
Merwln
Indian,Beach ,

01MW,t,- TV ,

Pore land Commun- Cg1lege
',Angel's Rest °

Cascade BOW1In% Lanes ,-,
Uftchng PoSt,Stablea
Port -land Selte Un*versity'
Imperial Roller Rit*
Sares
Courrty Court Aouse,
OMSI

Cultural Analysis
New Art Forms
Music - Guitar/Recorder
Thrill Seekers
American Indian
Physical Conditioning
Pollution Solutions
Film Appreciation

Art Crafts
Interior Decorating
Group Discussion
Use of Leisure Time
Wood & Stone Carving"
World Travelers
Camping Gear Construction
Cteative Dance
{Christman Crafts

Pearson-Allen Mortuary
Bow and Arrow Club
LaLooska''- Ariel, Washington

,Eagle Creek
Horsetail Falls
Memorial Coliseum- Basketball
Cinema 21 - Movie

'OMSI Forestry Center
Yaw's Restaurant
qiazama Photo Show
Oregon Historical Society

-`r, , '' 1.arch Mountain

(

,,T t17 ,BiOrcle Ride - Gresham
o ,

0
, ,

Port. of `Portland
p . ,z,,, ,

Activ t.,ies tn-8'itain

Beau4, Culture f' A

,Cross Conn-try Skiing C'li'nic
Bowling

,e

',C-reaive,Dante'
Crocheting and Knitting',

,

Wood Carving
Cheag:!and Checkers
Baking ,,,Yugoalayian Bread ,

Chtr tni,as ,,Cooking,
String,Inatrument,s

BanfO, uttar
Earring"Makint
graas ,
f

,Macraitte"':

Calli:graphy
Cokitig - Mexican Food
^Cookink,7--Pumpkin Pie
Cooking - Soul Food
Ceft.tiM'ics

Sivri
Wir,e

43re.ladbakipng

Batik et

ooA kin,g -j'Chi,ckea Dinner
Volk Dancing
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instructional Strategies

An important goal in FOCUS is the attempt to
_decrease the amount of teacher talk in the
classroom and to increase the amount of stu- e,
dent participation. This necessitates, of
course, utilization instructional approaches
which go beyond the simple lecture- book ign-
ment-oral report-test mode which is so c monly
condemned but which is, unfortunately, so
commonly followed in most school classrooms.
Although there are many well-recommended instruc-
tional taxdnotni s current in the literature,
FOCUS has adopte e model developed by Dwight
Allen at Stanford University and UniverSity of
Massachusetts (Amherst).. The Allen system
identified sixteen teaching strategies ranging
froM basic lecturing and questioning skills to
more sophisticated techniques such as set induc-
tion, use of examples; and closure. All FOCUS
staff members have gone :through a series of
,micro- teaching experienles in which these
various skills and identified, practiced in
isolation, video-taped, and analyzed in detail
with a trained supervisor. (Details of the
Allen model are prese ted in the film and book-
let serie, Teaching kills for Secondary
Teachers, General Lea ning Corporation, 1969.)

In terms of organization and numbers, FOCUS
classes range in size from the completely
individualized to groups as large as fifty stu-
dents. Most classes, however, average between
fifteen and twenty students. Teachers make,
every effort to break most groups into smallee
'sub-grou4: e.g., a group of twenty might be
divided into four units of five, each working.
on a different unit goal. In both cases; the
teacher serves as a coordinator as well as an
instructional leader, organizing resources,
providing suggestions and guidance, and fre-
quently as a participating member of the learn-
ing group.

Whenever it is feasible, FOCUS classes move
into the community for field based learning
experiences. (Sze FOCUS Monograph #3, Utiliz-
ing CommunitY ilesources.) The staff and stu-

have made a serious attempt to make the
"Community as a,Classroom".concept a matter of
routine for project activit-es,

3 ,
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,Evaluation and Credits

F

All FOCUS activities are directed toward the
attainmentof prestated individual goals and
objectives. Evaluation, therefore, is in
terms.of goal accomRlishm,ent rather than by
curve, accumulated points, or testing. No
grades are given and no report cards are
issued. At the end of the year, each 'student's
work is evaluated by the staff and transcript
credit is determined .on the., basis of goal
attainment. In most Cases, FOCUS students are
given five units of credit in the same sub-
jects they would have taken if enrolled in the
regular school program. For example, FOCUS
freshman aregiVen credit in the five most
common ninth-grade.classes, English 1-2,
Social Studies 1-2, Physical Education 1-2,
Applied Scien%e 1-2, and General Art 1 -2.

Sophomores are given credit for English 3-4,
Physic0 Education 3 (1/2) and Health (1/2),
Commun9Ications,Skills 1-2, Art Crafts 1-2, .

and General Math 1-2. Grades are recorde
as "Pass" rather'than as "A", "B", "C", et .

(Also see FOCUS Monograph #16, Evaluation
vs. Accreditation.)

Supplementary Instruction

There.ae occasional instances in which FOCUS
resources are not adequate to meet the needs
of an individual student. In such cases, the
full range of classes available in the regular,
school program are available to the project.
FOCUS students have been placed in such reg-

.. ular school classes asSpeech, Metal Shop,
Typing, Physical Education, Music, and
Computer Science for instruction beyond the
internal capacity of the FOCUS project.,
Additionally, such resources as local Commu-
nity Cpllege classes, evening school classes,
private vocational schpol.classes, and on-
the-job apprenticeships are open to FOCUS
students, on an individual basis.

A
Summary

The FOCUS project is committed to the prin-
ciple of curricular flexibility. There are 7,
no tpecific requirements for students in
termsof classes they must take other than

ti
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the general expectation that each student take
at least one class a day in both the Communica-
tions and the Analysis categories. A great
portion of the FOCUS instructional schedule is
developed from ideas and requests of students,
a feature which the teaching staff feels is
largely responsible for the project's positive
impact on student attendance records. Teachers
assume class assignments on the basis of their
overall areas of/knowledge and interest, not
just within the narrow confines of the formal
college teaching majors. Class sizes are kept
as small as possible, with large groups sub-
divided whenever practical. Students, parents,
and volunteers from the community are used as
teachers whenever they have talents and skills
which others would like to share. In short,
the atmosphere is relaxed and conducjve to
building strong proprietary feelings for FOCUS
classes as well as all other components of the
project.

4i
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CROSS PEER INSTRUCTION

Rationale

There are :two principal reasons why the FOCUS
project maker a determined effort to place
students in roles,
either of which would suffice as a rationale
for the project's cross peer teaching compo-,
nent. One of these reasons is obvious, -

project students have and can offer a tremen-
dous variety of skills and talents which, if
made available, can enrfch the-learning of
their classmates. Of equal importance is the
fact that FQCUS students, as a group, have had
relatively few leadership opportunities in
their previous schooling and the satisfaction
dervied from helping others contributes strong-
ly to the development of positive self- regard-
ing attitudes.

Instructional/leadership experiences provided
for FOCUS students are primarily of two types,
1) in"-program teaching, and 2) out-of:school
tutoring and youth service.

In-Program Teaching

It is not uncommon for the project to encoun-
ter student, requests for classes and activities
which go beyond the individual or collective
resources of the teaching staff. Quite fre-,
quently the staff solves this lack of "exper-
tise" by enlisting the aid of one or more
students who do have the special skills needed
to transfer a request into an actual class on
tire daily program. For example, FOCUS ;students

`41avetaught project classes in guitar, wood
carving, model construction, geodesic dome
building, astronomy, drama, and first aid.
Others have served as primary resources for
classes in photo developing, drug ftbsue educa-
ti'on, cooking, rock climbing, and stage light-
ing. Almost without exception, FOCUS students
haVe accepted classmates as their teachers,
validating the project's belief that "whoever
has the resources should do the job."

4V



Out-of-School Program

There are two major out-of-school leadership
actrivities included in. the FOCUS cross peer
instruction program. One involves students who
work in local elementary schools as "one-to-one'
tutors and activitytoordinators: FOCUS students
have participated astutors at Jason Lee School,
Gregory Heights Scho 1, and Younoson School. An
interesting aspect of this tutoring program is
that it is not completely coordinated by the
FOCUS staff. During the 1971-72 school year,
a staff member from Portland State University's
STAG (Student Tutoring Action Group) served as
.the field coordinator of the FOCUS tutoring
program. The.1972-73 tutoring service is
directed by a representative of the Metropolitan
Youth Commission's "Step'I" program. Both STAG
and Step; coordinatOrs have establishecra "per -
formance contract" system for FOCUS tutors, by
which specific job expectations arid-requirements
were defined and agreed to by all parties-- the
student, the coordinator, the elementary school
principal, and the FOCUS project staff member
responsible for the overall conduct of the
activity.

The second out-of-school activity in the cross
peer teaching program involves a linkage ,between
FOCUS and the CATCH project, an environmental
education program operating in Southeast Portland
grade schools. Under the sponsorship of the
CATCHAirector, approximately a dozen FOCUS stu-
dents travel weekly to the CATCH outdoor school
site on Larch Mountain to perform both mainten-
ance and instructional duties. In additiov to
assisting in the construction of new facilities
on the site, FOCUS students work individually
with elementary school children, particularly
those who have been iderntified as being in
special need of a caring "buddy." FOCUS students
also have been especially helpful in teaching,
grade school youngsters about the outdoors,
instructing small groups in first aid/survival
fundamentals, and providing basic instruction in
simple building construction tasks.

4
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Evaluation

Evaluation of the cross peer program is of
two types, formal and informal. Informal
evaluatibn, consisting primarily of casual
observation and comments from parties involved,
indicates that FOCUS students are extremely
helpful titheir roles with younger students.
Classmates of students serving as teachers and
resources in FOCUS classrooms claim that they
enjoy and profit, from the experience of having
a.peer in charge of their classes. Teachers
observe positive attitudinal changes in stu-
dents who have participated in the program,
particularly in the area of "self-image."

,

Formal evaluation of the tutoring program is
carried out in terms of how well or to'what
degree FOCUS students have met the conditions
of their performance contracts. Both STAG and
Step I coordinators have indicated that FOCUS
tutors s have, with few exceptions, done a very
creditable job of meeting the expectations out-
lined in their individual contracts.

Additional evaluations of the overall program
have been made by instructional and administra-
tive personnel in the elementary schoOs ser
viced by FOCUS tutors, and all offer unqualifie0
support for the concept and student personnel
assigned, to them.

(7
Summary

The cross peer instruction program conducted in
FOCUS serves two primary functions:

1. It provides an important source of
instructional expertise and skill for project
classes.

2. It provides students with an arena
in which they may generate and reinforce posi-
tive self-regarding feelings by giving them
an opportunity to offer a service recognized
as both needed and appreciated by others.

Feedback indicates that the tutoring/leadership
program is benefiting all, concerned- the students
offering service, the students receiving the
service, the,project stiff, and the staffs of _

*operating elementary kchools.

<
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UTILIZING COMMUNITY RESOURCES

Rationale

-FOCUS staff members take the position that
students must be provided with as wide a
variety of learning experiences as possible,
and, therefore, that the project's instructional
environment must be extended beyond the limited
confines of the classroom and school proper.'
Correspondingly, the staff also views the metro-
politan community as a reservoir of talent which
is too often left untapped by the'school. .,For
these reasons, there is a consistent effort made
to structure out-of-school activities for project
students and to provide them with in-school
instructional and activity resource persons
apart from those formally employed by FOCUS or
the school district.

Out-of-School Opportunitift*

In general, FOCUS out-of-schoo) activities are
of three types, instructional, social service,
and recreational. Staff members are constantly .

alert for newspaper stories, magazine articles,
word-of-mouth suggestions, and news fi.om other
schools and teachers which may lead to profitable
field experiences or FOCUS students.

Instruction. One of ost common sights in
the FOCUS project is that f students leaving
the building. Daily, the roject sends groups
into the community for on7site instruction.
Gi'oups leave to meet with the drivers and
mechanics at the garages of a large trucking
firm, to take lessons from the professional in
a nearby bowling establishment, to meet with an
astronomer at the local museum of science and

--41rdustry, or to observe legal procedures during
a criminal trial at the county courthouse. The
same students may use part of the next day to
vfsit an international trade show at the Civic
(enter, watch millions odollars being processed
at the Federal Reserve Bank, or dismantle and
trouble-shoot motorcycles at a local Honda
cycle shop.

46
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The project staff has found that local craftsmen
and businessmen are, in most cases, delighted
to work with individuals and small groups and
that students have voracious appetites for
almost any experience which h's a strong "this
is real" flavor. The potential of the community
as a classroom is practically unlimited and
stands available to students and teachers who ,

are willing to move from the cloister of the
schoolroom.

Social service. A second aspect of the FOCUS
out-of-school curriculum puts students in a
community action role. Particularly for those
students who. have had limited, explrience at
helping others fbr no reason other than to be
helpful, the opportunity for voluntary involve-
ment with persons and agencies needing assist-
ance has been a very positive element of the
overall FOCUS program. As-an example of this 4-

social service function, FOCUS'students have.
worked with the Countil of Churches' "Fish"
program, collecting; packaging, and distributing
food and clothing for, needy families.. They have
taken their guitars and folk songs to entertain
the elderly-at local churches, and have operated
a remedial tutoring program, at nearby elementary

(') schools. On several 'odcasions,'FOCUS students
participated in city- -wide campaigns to raise
funds for medical research and also planned,
orgahized, and produced an all-school rock
festival and light shOw for the benefit of the
Peace Corps.

4 .

The benefits of'-this aspect of the FOCUS out-
of-school program are reciprocal: not only
are groups in' the community given needed -

' asistance, but FOCUS students, many of them ,

with extensive 10-stories as "takers", experi-
ence the personal gratification and rewards of
being "giyers".

.
,

Recreation. The third element in the project's
'off-campus program centers on recreational
activities. One of the first observations made
by the staff when the project began operation
was that few students were aware of the variety
of opportunities available in the city and
surrounding areas. Consequently, concerted
efforts have been made 7/familiarize students

47
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with such opportunities. A considerable portion
of the project's budget is earmarked for trans-
portation and admission fees. Charter buses
are used,,to introduce the mountain and coastal
areas of the Northwest to FOCUS camping,, rock
climbing, skiing, fishing, and hiking grOups.
Few FOCUS students, for 'example, had ever done
any serious rope climbing.prior to entering the

oject. By the end of the first year,llowever,
the climbing group had grown to fifteen avid
"rope nuts", and had made several climbs in the
Columbia River Gorge and Mt. Hood areas. Cross
country skiing, an inexpensive alternative to
the downhill sport, became a very popular part
of the project's physical education program_and
several students have taken up the sport as a

personal favorite.

Horseback riding, rifle marksmanship, '§olf, and
ice skating are other examples of regular out-
of-school activities offered in FOCUS. The
emphasis, again, is exploratory and almost any
suggestion or clue which promises to offer an
aJternatiVe to "movies, T. -V., and sitting
around" is made part orthe project curriculum.
(One student suggestion, sky diving, was over-
ruled, however, by the timorous project director)

Visitations to'the cultural attractions of the
metropOlitan area have enriched the lives of all
project personnel. Groups have watched a tour-
ing Russian ballet company pe-rform Swan Lake at
the Civic Auditorium, have attended Fijor motion
picture showings, have photographed exotic
animals at th,e zoo, and have seen and discussed
exhibits at the Art Museum, Hand Crafts Fair,
and Black Studies Center. Some students have
become involved in the environmental'education
and action, program at Portland State University,
and others have spent hours filming, editing,
and producing motion picture documentaries on
such subjects as Portland's churches and his-
toric buildings of the city.

Special Resource Personnel

FOCUS uses regularly the services 9f special
resource persons, both paid and volunteer. .4
is not at all uncommon to'visit FOCUS classes
and find students working with parents, college
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students, residents of the school neighborhood,
business and professional men, and craftsmen
from the metropolitan area.

Parents. Parents of FOCUS students
afford ,one of the most productive sources of
supplementary program personnel. By serving
as group leaders, for instance, parents make
it possible for the project to provide adequate
adult leadership for out-of-school field trips ,

without seriously affecting the pupil/teacher
ration of FOCUS classes remaining in the school.
The project's developing "job sampling" pro
gram in career educaticin has been sponsored
by a parent support group, and several classes
nave been taught by interested mothers and
fathers with expertise to share with studentS:
It has been the staffs' experiencd"that parents
are very willing to assist the school if Oey
can be shown how their .contributions, are /

important and appreciated.

University students. Another source of
personnel which staff members have explored is
that proyided by pre-professional college stu-
dents seeking informal instructional practicum
experiences. A number of students from local
colleges, and universitiesheve worked with
FOCUS students, leading such, classes as
American Folklore, Handcrafts, Literature,
.Self-Defense, and Graphics. Others haye
assisted staff members as group leaderS during
camping trips, and one young lady organized
and supervised FOCUS students who conducted a

\\
cross-age tutoring program in nearby elementary
schoolt. Several college instructors have
agreed to allow their students class credit
for volunteer work in FOCUS and, based on the
positive reports received from these professors
during the first operational year, it is quite
likely that this mutually beneficial aspect of
the project will be extended in the future.

Business and community personnel. Perhaps
the greatest number of supplementary learning
experiences available to students in an urban
'community are those provided by representativds
of business firms and civic agencies. FOCUS
groups have had specialized, practical instruc-
tion by 'local lawyers,,,personne) managers, .

physlcians, weavers, social workers, media
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technicians, Tilgts, foresters, and military
servicemen. While some of those working in
the resource specialist role have been paid
small sums for their services, most have worked
with project students, both in' the school and
in the community, without compensation. As
mentioned previously, the ';reality" factor is
a powerful motivating influence for academically
disinterested students and, for this reason, the
use of practicing expers from business, industry,
and the professions will continue to be an
important component of the FOCUS instructional
schedule.

Recommendations

In view of the experiences of FOCUS'personnel,
the following recommendations are offered those
considering a extensive out-of-school learning
program.

Transportation. Obviously, any out-of-
school program is dependent-upon adequate
transportation resources. Ideally, a school
or project should have "in-house" access to
a bus for large group excursions and one or
two vans or mini-buses for small group outings.'

Ideal facilities are not critical-, however. The
out-of-school, program described above is con-
ducted without any project or school district
vehicles. Large groups are moved in buses
chartered from private bus companies or from
schools in surburban districts. (Charter prices
vary greatly and wise cost comparisons can
greatly extend available transportation funds.)
For small groups going out of the urban area,
staff members use their private cars, with the
project reimbursing them for operational costs.
However, the possibility of legal action result-
ing from an accident dictates that any staff
member using his car to transport students pro-
-vide himself with adequate insurance. FOCUS
requires all staff members to maintain "100-300"
insurance coverage as a matter of course. How-
ever, short term protection in this amount can
be purchased quite inexpensively for drivers
whose coverage is for a smaller figure.

x

50

.,.....-,

(

r- ta.)00



51,

0,

(Ahother FOCUS policy is that only salaried
_employees of the school district-may transport
students 'Or lead field trips, again for liabil-
ity reasons. While,thi'S regulation rules out
the utilizztion of parents, friends , pupils,
and student teachers as drivers, it doesn't
completely incapacitate an out-of-school
program.)

Public bus transportation is used frequently
by FOCUS groups traveling within the city.
'Since fares are greatly reduced.fox, those
with specialNs cards, the project urges all
students to vOchase.such cards at the beginning
of the school year. From a financial view point,
public buses provide perhaps the chetpest mode
of trspsportatibn available ,nd should, there-
fore,' be' the first alternative considered when
plamning field trips and visitations.

Resource bank. It is recommended strongly
that an accurate, up-todate file be kept on
all supplementary ,resources utilized by the
school or program. Such a, record is kept' in'
FOCUS by maintaining individual filefolders
for every field tri p.ond excursion. The -folder
for a given trip will contain information .re- .

garding destination, contact persons, trans-
portation cost comparisons, necessary equipments
and an overall evaluation of the experiente.

, .

A similar file system is being developed to .

refer staff members to persons in the community
who are available to the project. File. entries
indicate names, addresses, telephone numbers,
areas of expertise, availability,and similar
information. These records should be available
to .colleagues outside the project and the
suggestion of faculty members should be used
to expand the file. (An attractive' possi bi 1 i ty
is the use of parent volunteers to develop and,
,maintain this material.),

Student contributions-. It is recommended
that students be expected to contribute finan-
dial ly to any opt-of-school project in which
they participate. The rationale for this is
not financial .but affective. FOCUS staff
members have observed a different dynamic at
ork when students Make,a contribution, however'
small, toward the costs of a field trip or

1
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special project, As a Matter of practice,
students, are expected to rkise app?oximately
ten.perdent. of .the costs for gut, of
town excursions and pay* all of the fare

city`buses are used' for local trips. In
ti'm-ca-~t)(tegsled trips to distant locations

f.away ,iV California, etc.), part of
the grbup P`reitel imi nary planning should be for
a variety 'of, fund raising projects which will
help At accomplish the travel 'objective.

31
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'PERFORMANCE OBJECTIVES

Rati wale'

Particularly, because FOCUS has a demonstra-
tion project with' responsibilities to document
instructional successes and failures for the
benefit of, the general educational community,
the project has adopted the policy cbf out-
lining instructional aims, strategies, and
materials in the form of performance objectives.
This procedure hay not only allowed the staff
to make accurate reports to the educational
community, but provides the additional benefit
of allowing teachers and students to pursue
mindful activities in the FOCUS classrooms,
activities which are designed to result in
well-defined student competencies.

"Format

rte FOCUS "objectives format" identifies fours
elements in a sound performance objective:
1) Audience, 2)Behavior, 3) Content, and
4) Degree. Put another way, FOCUS sees the
ideal performance objective as one which
clearly identifies the target person, speci-
fies what his outcome behavior (learning
competency) will te, defines the context in
which the learning will take place, and, finally
describes the level of competency which will
be acceptable to the student and teacher.

While it is not always possible to make clear
connectionsibetween overall project goals and
the group and individual goals which are gen-
erated in FOCUS classrooms on a day-to-day
basis, staff members attempt to relate learn-
ing acttvities to the broad 'project aims when-
ever possible. As an example, consider the

' "flow's belp:



ti

C.

. Project Goal
(IX)

Students'to whom the traditional
school program has not been mean-
ingful or attractive will commit
.themselves to an alternative .

school program.

-LK

Group Goal for One Communications Lab

Studenti will plan a "Literary
Fair for the November Parents
Meeting and prepare displays
and presentations for this
activity.

\Y

Individual Goals for Lab Students

John/Bill

We wifl prepare
and give book
reports on two
books" we have
read and dis-
cussed together
during the
5-week instruc-
tional cycle.

Ann

I will collect and
display children's
books and story
records written or
recorde in differ-
ent foreign languages.

d /Paula

We will make a
slide/tape (35mm '

slides) showing
the library re- _

sources available
to students in
the Portland area.

While this "flow" is not presented in detail, the'relationship
between project goals, group goals, and individual goals is clear:
Thome relationship is indicated in Figures 5 and 6.
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Teacher:

lb

Lincoln

Instructional Module Objectives and Evaluation

Lab Classification

Mod4le Drnphasis: Art

Elective

Lab Duration: 4 weeks Rel. Prod. Obj.

Module Origin (Teacher/Student initiation - .explain): student request for water

color class

Module Goal or Purpose to provide students with opportvitv to develop
new art skills.

Module Performance Objectives:

1. Students will identify all materials and procedures necessary

-in water color painting. (different brushes, papers, paints.)

2. Students complete a folio of at least five original Water color

paintings and will take part in a small group critique session

led by the teacher in 4,hich each painting is analyzed in terms

technjque, color selection, theme, and perspective.

Obj.

Student's Name 1 2

.

1. Clair Hersey Y Y

2. Sue Peterson Y Y
,I.

3. Sonja Hunt (3 qn1v) N

Y

Y

N4. Bill Hunter

5. Omar.Oak.eA Y Y

6. Ken Ertel Y

)

Y

7. Terry Snider Y Y

8. N N_,.411111..,Eriar_ts,g____

9. JoLynn Marsh N Y

121.__AlisUaLialuui/a Y Y

11.

12.

57

Student's Name

Obit

1 2

13.

14.

3..

16.

17.

18. ,.

19.

20.

21.

22.
k

23.

(

..

24.

60
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Instructional Strategy , Special Resources and Materials

INTRODUCTION MATERIALS

1. Display of basic water color
materials.

2. Show Film "Enjoying Water
Colors"

II "Water Color Techniqu

3. Practice/experimentation by
stud'ents during first and
second days.

PROJECT WORK

_1. Make preliminary pencil sketch,
marking color areas for later.

2. Teacher-student conference to
discuss preliminary sketch.
Teacher approves when acceptable
issues materials for final
painting.

3. Teacher available for help
during each module.

CRITIQUE SESSION

1.- Each student joins a three-
,person critique team.

2. Periolfic meetings to look over
each others' work.(Teacher
present when requested.)

3. Formal meeting of gjdup with
teacher to analyze each folio.

1. Paint kit variety of
brushes, different itypes of
paper, easel.

2. Advance order film from Media
Center, SD #1
Advance order film from Mult.
County Library.

r-

Noto: PleaSe indicate, alongside each student's name, whether or not he has
achieved the stated objectives. Place a Y for Yes or N for No 4n the
box representing each objective.
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KACEliViiC2R.Ni EMU
Madison High School PORTLAND POBL1( i.JOLS tne,1%t f12nd Ave cue Put tland. ()recto, 9/220

F SEA Title III Proifict Fe( !IS

\ Bill OlsenFR Om

TO Bob Hughes

Performance Contract

Re: Bob Hughes

'141'

Teiepho 1 (50:ii 2'.3 4781

Wviking in cooperation with Bill Olsen, Kathy Fitch and
Tim Ash (Director, C.A.T.C.H.), Bob Hughes will explore the
possibilities of initiating an individual project in either or
both the educational or work program of the C.A.T.C.H. project.
After surveying the C.A.T.C.H. facilities and program activities
on Thursday, Nov. 16th, Bob will present a plan to Mr. Olsen no
Dater than Monday, Nov. 20th. This plan will include the objectives
for his project, the resources needed (costs) and any other pertinent
information he feels is necessary to explain the process and outcome
of his individual contract. FOCUS will furnish Bob with a copy of
Rasberry Exercises, Greenway & Rasberry, 1970 to provide resource
information for the planning of his activities.

Bob will complete his project to the satisfaction of him/811f,
Mr. Ash, Ms. Fitch, and Mr. Olsen and provide these people wit/ a
method or procedure for evaluating his progress. Upon completion
of this project, Bob will take the initiative to start another.
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STUDENT INDIVIDUAL PROJECT

STUDENT NAME PHIL REID

LAB NAME
A

REALITIES

MOD 4

TEACHER KANTER DATE 11/14/72

Approved not approved

1. Explain,what you want 6o.,do.
I want to organize a small class of FOCUS students to put on a light
show. We will work independently, but will need the help of Steve
Smith, a student at Adams who really knows all about light shows.

2. What new learning will you get from your project?
we'll learn how to manufacture "home made" equipment which will work
just as well as store stuff. We'll learn how to put color slides,
:el sleeves, and music together in a smooth way.

3. ow long will your project take to finish?
We can get it done (with a real show) by the end of the four week cycle
if we can get Steve Smith over here a couple of Limes a week to start.

4. What do you need to accomplish this project? (Equipment and supplies)
Use of overheads and tape recorder, some clock glasses, glass slides,

.food dye:
a. books d. records x g.. VTR
b. workbooks_ e. games h. ,tape recorder X
c. films, filmstrips f. camera j. language master

k. Other - please list completely. If the project does not have these
things, where can we get them snd-haw much do they ..cost7

all photo supplies can begotten at Conklings and the clock
glasses downtown at the Portland Clock Shop. We'll need other.
stuff but can't be sure what until Steve Smith helps us get a list.

5. /How will you show teacher and others what you have learned? Here
are some suggestions--other ways are possible.

"a. demonstrate x e. Tape recording i. bulletin board
b. Discus0' f. VTR tape or other display
c. ...Experiment g. Photographs or slides
d. Written report h. Oral report j. collage or art

44 projects
k. Other X (please describe completely)

We'd like to put on a show for all the FOCUS kids, maybe even
for the whole school.

6. How will we know if you did what you set out to do?
Come to the show!!

a. I will discuss my project with the teacher
I will give a report to the class and they will all review it

c. Other
Maybe we could sell tickets to help pay-for the equipment and materials.
We'll work through the lunch hour if we can get permission to eat
lunch in C-55.
We'll also need some teacher to help us write up our objectives so
that Ralph will be happy. e''
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COUNSELING AND GUIDANCE UNCTIONS
. fr

The .Guidance/Counseling component of the
FOCUS project :involves activities in
several areas:

1. Academic Advising
2. Individual Counseling
3. Group Counseling
4, Career /Vocational Counseling

Academic Counseling

The academic counseling program, conducted b5'
the entire staff under the direction of the
team leader, involves student activities in

1. FOCUS
2. Regular Madison program classes
3. Forecasting

FOCUS -Classes . The FOCUS staff matnta i ns a
constant alert for clues which will allow them
to structure the project's class program and
learning activities around the individual needs
and concerns of students. .Informal conferences
between staff and students result in special
classes designed to accommodate specific learn-
ing needs. For example, students who feel
inadequacies in certain areas-- readiWg, 'ram--
position, mathematics-- are "steered" toward
classes and workshops which can help th deal
with these inadequacies. Since no classe are
required in the project, a student's d ion
to enroll in any particular class is entirely
his own. However, this decision is, more often
than not, the result of an informal counseling
session with a member of the FOCUS team. In
cases where a student acknowledges asevere
learning disability, special testing and remedial
programs,- -often utilizing ditg cistic and clinical
persorine/ from outside the project, tre imple-
mented. ,

4
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Madison Classes. Students frequently request
instruction in areas which go beyond the re-
sources of the project-staff. In such cases,
the student meets with the team leader to
discdSs the possibility of utilizing the
resources of ,the regular Madison faculty.
Once a tentative plan has been agreed to by
student and team leader, the team leader
approaches the Madison .teacher with a request
that the teacher accept the student in one of
his regular program classes on a contract basis.
Such placements are made regularly and continue
until the contract objectives are accomplished
or until the student requests that the arrange-
ment be terminated. Generally speaking, FOCUS
students establish temporary enrollments in
classes which teach specific skills such as
instrumental music, astronomy, sewing, typing,
business machine operation, and industrial arts.

It must be emphasized that "outside" placements
are made only on student request and only when
they support the student's expressed interests
and needs. The role of the counselor, then, is
to help the student identify his interests and
needs and explore alternatives which hold prom-
ise of helping him enter the educational strand
which holds the most promise for him.

Forecasting. The FOCUS counseling program most
closely parallels the regular Madison counseling
program in the area of forecasting. When a stu-,
dent is preparing to leave FOCUS and e oll in

the regular program, the team leader is v ith
him to discuss the type of schedule he will
In general, there are twvetypes of students
invoNed in this very directive counseling:,.
1) students completing' their junior year-in
FOCUS and looking ahead to the senior year in
the regular program, and 2) ,freshmen and soph-
omores who have requested transfer from FOCUS,
either during the academic year or for the
following year. In both cases, the teachers
will discuss the student's weaknesses and
strengths, explain classes required in the
regular program, and help the student explore
available electives. All- forecasts, for the
regular program are completed by thefFOCUS
team leader, subject to approval by the stu-
dent's regular program counselor.
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Individual Counseling

A key function of all staff members.,is to
provide an open, uncritical ear, for students
who have particular personal problems or
concerns to-air. Perhaps halfl'of the activi-
ties which fall within' the scope of the FOCUS
counseling program involved non-directive
listening sessions between students' and staff
members. It is characteristic of the particular
population served by the project that most
students will have concerns and personal diffi-
culties which they want to bring to a concerned
adult. Staff members have found that students
seem to gravitate toward what Comb's has called
"the significant other" and find it necessary;
therefore, to be available at all hours to
students needing a sympathetic, responsive
listener. Staff members are frequently called
on to help students sort out their thoughts
concerning family problems, drugs, sex, peer
group difficulties, financial planning, and
even "hang-ups" they may have with other
staff members..

Group Counseling

There are two types of group counseling
activities within the FOCUS guidance/counsel-
ing program: 1) small group "rap" sessions,
and 2) formal "staffings".

Rap Sessions. Generally initiated by the
project staff, Rap sessions serve two distinct
purposes. First', the Rap session provides an
opportunity for students to meet with one or
two teachers for the purpose of general dis-
cussion and information sharing. Second, the
Rap group provides a forum in which students
may bring concerns of a more personal nature
to a group, In both cases, staff members
serve only as facilitators, working to keep
the group on the task of exploring alternatives
for problem resolution. In retrospect, the
Rap session has been perhaps the most effective
and rewarding element of the overall FOCUS
counseling program.
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Staffing Groups. ..It is occasionally necessary
to organize a group of staff members, parents,
and students in order to address a school-
related issue facing a student. Such staffings
serve as a 'vehicle for presenting information
regarding the student's attendance, class'pro-
gress, and school. behavior. The staffing also
provides staff, 'parents, and students with an
opportunity to air feelings and complaints and
to make suggestions for revising the processes
and procedures of the project. Every attempt
is made to keep staffing sessions non-judge-
mental in nature in order that the impact of .

direct feed-back not be negated by defensiNeness.

It should also be mentioned that considerable
staff time and energy is expended working with,
parents. The project has, at times, conducted
evening "family counseling" meetings. The
multiplicity of problems and conflicts occuring
in the homes of FOCUS students is, in the words
of one staff member, 'staggering," and parents
have frequently requested the services of FOGUS
personnel in helping them find strategies for
dealing with the issues'which upset their daily
home lives.

Career/Vocational Counseling

Career Awareness. A developing thrust of the
FOCUS project concerns the need for additional
career awareness activities. Staff members
attempt to add a career potential flavor to as
many classes as possible. This is done in -an
effort to make students aware of the occupational
families and clusters which may provide them with
interesting and satisfying educational and voca-
tional avenues after leaving high school.

Career Exploration. In most cases, the facili-
ties of the school are too limited to offer
students opportunities to make in-depth explora-
tions of the careers which are attractive to
them. When the resources o'f the school are
exhausted, the team leader tries to find an
out-of-school "practicum" for any student Wflo
has a reasonably well-defined interest in a
particular occupational cluster. On-site
orientation and observation placements are
arranged with the cooperation of various business
and service organizations in the metropolitan
community.community. 64
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A typical example of this component of the
counseling program is the case of Steve, a ,

FOCUS junior with strong interest in broadcasr
communications. Fallowing a year's expeWencie
and training with the project's 'video tape
equipment, Steve reached the point at which his
competence with the VTR gear outstripped that

.of any FOCUS or Madipon staff member. To meet
Steve's needs for additional-training, the pro- .

ject director arranged for 'a six -week observa-
tion experience with the local ABC-TV station.
Following this, Steve was placed with the Schoo l
District's Instructional Television project
where he spent half of each school day going
through a series of "hands on technical and
production experiences. Simultaneously;,- Steve's
teachers designed a half-day school program
which complemented the practicum-- directing
his writing, reading and general, education
activities twoard areas of broadcast coma'',
cations.. The project director, in the meantime,
helped Steve investigate post-secondary educa-
ticinal options which ,would allow him to supple-
m nt his practical knowledge of- televisio'n with
a. academic Rreparation program. Steve's whole
package, then, completed over a period of a
year and a half,in FOCUS included:

1. School-based awareness program with
basic experience with television
-equipment and pr'oduction techniques.

2. Field-based Orientation and observation.

3. 'School instructional program directed
toward competencies required in
broadcast communications.

4. Field-based "hands on" experience
to further practical skills..

5. 16-school counseling to define post-
sec4ndar.)', opportunities for continued
broadcast communications preparation;

Programs similar tothe one developed for Steve
have been found for students intereSted:in other
career direction-- newspaper writing, auto
mechanics, even mortuary science-- since FOCUS
began its movement into the field of career
education. The goal, of course, is to ,provide
a system through whith student's may explore

US



var.-W.1s career opportunities and validate their
-surface °interests by means' of on-site observa-
tion and 'experience,

VOcti anal- Wprk.Ex_peri ence., FOCUS maintains a.
cooperative agreement w1Ti the Madison vocationa
counselor', Through thi's arrangement, FOCUS stu-
dents who have part-time jobs may receive school

"credit ,for their jab experiences. (A VWE unit
serves as an elective credit toward graduation.)
The team leader may assit students in finding

.and keeping part-tifne employment, but the opera-
tion oPthe overall.work experience program is
.a function of the MadLs'on vocational 'counselor.
In 'addition; to jobs which they find
themselves, students may chose to participate in
one of%the more extensive career progras which
have been developed by Madison.. These include
training experiences in cosmetology, food serv-
ice, landscape gardening, and merchandising.

Occupational Information (Under development)

Apart -from the group of students whp are experi-
encing the-world of work first7han,d -through
their on.!the-job placement v, a Rore comprehen-
sive explbraton activity was devel.olied for all
project stlidents starting in, the late ,spring,/of
l9.73.; Ut.i 1 ill ng the resources of the Madkiso,

Center, Career Effucati;on i4source
tenter,, and Mu] tnomah ,County
comiiuter tudents,: will pa rt i &Vote
in a series :of activities initiated by the,
U S ter est. CI) eck,,Li; st , 11,01/2ved

the'Acib--0..$uryoly., and. ,co.ricflitti ng.w1 a
cdmput nt from the Occupati (al.
I nfiormatton Actess These
act i vi ttes ntegrated with ue 1 %yOca-
tional 'guidance adtivitie.§ des ig:tied '.by' the
staff usiSng r.6sources such ate the Dicti onarY

Occtioa i ona%) Ti t::1 es ll'esoUtce Center materials
Often helpstudentS,:reffite many o.f th-eir choices-
and greatly enhance .their.awarenes of 'career
opportunities:_,
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ANALYZING STUDENT ATTITUDES

Need

The attitude of the student is a key factor
in operating in any school setting. One of
the key concepts of the FOCUS project is that
how the student perceives himself, his peers,
and his teachers determines the degree of
involvement he displays 'with the total school
environment. The great majority of the goals
pursued in FOCUS are geared toward the affec-.
tive realm. Specifically, affective goals m

fall within three overall classifications:

1. Behaviors which indicate a positive
view of self and school ;

2. Behavioiss which indicate an ability
to establish and pursue realistic
learning goals; and

3. Behaviors which indicate an identi-
fication of, appreciation for, and
utilization of a variety of school
and community resources.

Self-regarding Attitudes

Seven particular behaviors have been identified
by the FOCUS staff as indicators of student
self-regarding attitudes.

1. Students will tell teachers when
class procedures and activities
seem inappropriate.

2. Students will take part in formulating
project activities and procedures.

3. Students will verbally interact with
peers and teachers in problem-solving
activities and procedures.

4. Students will make positivd Statements
regarding their teachers, classes,
and school experiences.

7.,

5. Students will direct critical state-
ments toward specific events or persons



rather than toward"they" or "it" in
general.

6. Student interaction will encompass
individuals other than those in age-
group and peer-group populations.

7. Students will identify and label their
feelings toward other persons, objects,
and situations.

Goal Setting

8. Students will identify alternative
approaches to problem-solving and will
select alternatives which increase the
chance of problem solution.

9. Students'will recognize situations in
which they cannot.

10. Students will: identify those rules and
social procedures which limit or
restrict their activities.

11. Students will give application to new
ideas, both practical and aesthetic.

Utilization of New Resources

The project has established four specific goals
which reflect a concern for having students
recognize and use the multitude otjesources
avafPable to them both in the schdTI and
community environments.

12. Students will participate in a variety
of school activities.

13. Students will seek out FOCUS personnel
qualified to aid them in their specific
learning tasks..

14. Students will seek out the potential
resources of the Madison high school
staff and physical plant and utilize
those which can serve their learning
needs.

15. Student.s will seek out the potential
resources of the metropolitan community
and utilize those which can serve their
learning needs.

, 68
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The Problem of Affective Measurement

One basic difficulty in a school program which
has been designed to attend more to the affec-
tive domain than to-the cognitive concerns is
to measure and record student growth in affec-
tive areas. Cognitive growth, such as a stu,
tent's increasing abilities to manipulate
'fiumbers, grammar, or reading skills can be
measured with a fair degree of efficiency by
standardized achievement tests. These tests
provide not only a permanent reco d of year-
by-year growth and achievement academic
skills, but they also provide mmediate'infor-
mation about a student's current achievement
levels, for use in planning his/her curricular
program.

No similar instruments are readily available
to measure less tangible features such as-
attitude toward school, ability to initiate
and completg one's own learning activities,
and skills in handling one's own positive and
negative feelings.

The FOCUS staff has been concerned with measur-
ing affective growth in its student population
for two reasons: Frankly, one reason is that
the project has had to satisfy evaluators, both
in and out of the district, that it is fulfill-
ing its stated goal of improving/student self-
concept. But the second and more urgent reason

that the staff wants such information for
internal evaluation of project policies and
procedures, and curriculum design. The staff
needs to know: 1) is it doing an acceptable
job in improving, student self-concept? 2) what
specific strategies seem to work best in this
area, and 3) which practices are ineffective.

Early Instrumentation

During the 1971-72 and 1972-73 school years,
two forms were used to measure attitudinal
change and growth. One, known locally as the
"Bubble Card", was designed to measure three
aspects of student self-concept - 1) appearance,
2) participation in classroom and school activi-
ties, and 3) relations with others - and three
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aspe.cts of enthusiasm for school -

1) responsiveness to instruction, 2)/attend-
ance, and 3) support for school programs..
The instrument was an IBM machine-scored card
with "bubbles" to blacken to rate each stu-
dent numerically from 1 (excellent) to 5 (poor)
on each category described above. Two sheets
of general instructions and interpretations
of the categories accompanied the cards.

The FOCUS staff found information collected
from the cards so subjective and non-specific /
as to be worthless, both in terms of evaluating

the project's impact on any given student, and
in pointing the way toward additional strategies
which might increase the student's growth and
progress in building a positive self-concept.

The second instrument, the Student Behavior
Checklist, was designed by the project s eval-
uator and consisted of fifteen descriptions of
behavior to be rated numerically according to
the frequency of occurrence observed by the
teaching staff in the classroom setting. The
rating scale ran from 1 (0-20% of the time)
to 5 (81-100% of the time).

Data from this form was somewhat more useful
'--'N to the ,staff since it was considerably more

specific and suggested to the staff which
behaviors to look for in evaluating student
self-concept, and which behaviors to reinforce.
However,, the Student Behavior Checklist was muct-(
too long and staff members found it difficult
to recall accurately heirmany times each of
100 students, had performed each of 15 behaviors
over a 4-week time span. Items tended to blur
one into the other as the staff did the rat-
ings, and it was felt that the instrument
once again became too subjective in its use.

Neither the "Bubble Card", nor the Student
Behavior Checklist provided the data needed
by the staff to evaluate affective growth and
change in the overall student population or
in any individual student. So, in the fall of
1973, the staff decided to develop a new instru-
ment to collect this data.
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1

Revised Instrument

One staff member, volunteered to design the new
instrument. The staff requested a brief form,
utilizing ratings on no more than five specific
behaviors. It was also requested that the
ratings be based on observably different be-
haviors rather than on frequency or degrees of
the same behavior since tallying instances of
behavior accurately for a whole classroom while
teaching is impossible. Consensus was reached
on the five general categories of behavior to
be used: two would relate to classroom pro-
ductivity and learning-style; two to emotional
maturity in relationships with other people;'
and One on attitude toward school.

In developing the instrument, a number of
resources were uiteq, both reference material*
and persons with expertise in the field. The
project's evaluator gave information on effec-
tive numerical rating systems and the project
counselor reviewed each Section as it was pre-
pared.--The entire staff reviewed each item
in rough draft and provided input ,at each
stage of development. (See Figure 7-c)

Advantfges of New Instrument

The FOCUS staff wanted to have each of the
five items reflect a logical progression which
a student might follow in moving toward becom-
ing a healthy, self-motivated, active learner.
Thus, the instrument would describe not only
where any student was along the scale at any
point in time, but would also describe which
behaviors the staff should encourage and rein-
force next to keep the learner moving toward
the ideal state. The staff also attempted.
1) to use only operational definitions of
observable behavior (as opposed to description
requiring the rater to infer something or
report his/her "feeling about..."), and 2) to
make each description for each level of achieve-
ment reflect a difference in kind of behavior

*Rogers, Carl R. On Becoming a Person
Shostrom, Man the Manipulator
Glasser, Reality Therapy
Mager, Robert, Goal Analysis
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rather than a difference in frequency of behav-
ior. In the latter goal, the staff was only
partly successful. Items A and B on the form
are the best done in these terms and items C
and D, the worst done. It is anticipated that
further revision of these two items will be
needed.

The form is used just as it appears with the
staff members !narking the appropriate box fo
each student's-level directly on the form.tis
helps to prevent "form fatigue", a state of mind
which develops when one thinks numbers instead
of students and behaviors;

The form is to be used at two-month intervals
during the 1973-74 school year, and the staff
anticipates that the data collected will provide
useful data for both internal and external eval-
uation of the project's accomplishments in
improving student self-concept. The staff will
also use these data in writing prescriptions for
behavior modification with individual students.

Alv

Review and revision of the form is projected for
the summer of 1974'after the form has been in
use for an entire school year.

Conclusions

The use of these special survey systems to
analyze student-attitudes has made it possible
for the FOCUS staff to obtain rather specific
data regarding the project's success 'n affec-
ting attitudinal change in stude . For example
data from 1973-74 indicated at project soph-
omores have, in general, a more positive regard
for self and school than do freshmen; that more
staff effort should be directed toward accessing
project students to the facilities and resources
of the "regular" school; that the greatest pos-
itive attitudinal changes seem to occur during
the first semester of the school year; and, thus
far, the greatest impact in increasing the level
of student participation in class activities.
While, as has been stated, appriasal inputs are
basically of a subjective nature, there seems
little doubt that feedback thus generated afford
solid inforfttion to be used in revising and
redirecting various program activities and
components. ,A

$
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FOCUS
Student Behavior Checklist

6

Directions: At the'end of each student observation period, plIace a
summary rating of the frequency with which the student has demonstrated
each of the below listed behaviors.

Place the number corresponding to the most appropriate frequency of
occurrence, as indicated by the rating scale, in the box to the right'
of each behavior.

Name:

Frequency Rating Scale:

Date: Rater:

5 4 3 2 1
Nearly Always Frequently Occasionally Seldom Hardly Ever
81 - 100% 61 - 80% 41 - 60X 21-40% 0 - 20%

Behaviors: The student will... Observation Period

1.

6
tell teachers when class procedures and
activities seem inappropriate.

2. take part in formulating project activities
and procedures.

3. verbally interact with others in problem-solving
activities.

4. , make positiv-6 statements regarding his teachers,
classes,_ and school experiences.

5. direct critical statements toward specific events
or persons rather than toward "they" or "it"
in general.

,..

6. interact with individuals other than those in age-
group and peer-group populations.

7. identify and label'his feelings toward other
persons, objects and situations.

8. identify alternive approaches to problem-solving
and will select( alternatives which increase the
chance for problem solution. .

_

9. recognize situations in whith he can affect change
and those in which he can not.

10. identify those rules and social procedures which
limit or restrict his activities.

11. give application to new ideass both practical
and aesthetic.

12.
VIP

participate in all-school activities.

13. seek out FOCUS personnel qualified to aid in .1

his specific learning tasks.
)

14. seek out the potential resources of the Madison staff
and facilities and utilize those which can serve his
learning needs.

15. seek out the potential resources of the metropolitan
community and utilize those which can serve his
learning needs.

77
Anecdotal Record of Pertinent IncidentOyay be continued on reverse side)

Figure 7-b. Old Form (Replaced 9/73) 74
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i
r
l
y
o
l
v
e
m
n
t
.
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.

w
o
r
k
s
 
p
r
o
d
u
c
t
i
v
e
l
y
 
w
i
t
.
1
 
s
o
t
:
.
 
s
t
a
f
f
 
a
n
d
 
s
t
i
.
.
d
e
-
t
a

L
.

s
-
-
1
1

2
 
'

N
e
e
d
s
 
c
o
n
s
t
a
n
t
 
s
t
a
f
f
/

s
u
p
e
r
v
i
s
i
o
n
 
t
o
 
a
c
c
o
m
p
l
i
s
h

l
e
a
r
n
i
n
g
 
a
c
t
i
v
i
t
i
e
s
.
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W
i
l
l
 
c
o
-
.
p
l
e
t
2
 
l
e
a
r
v
i
r
g
;

a
c
t
i
v
i
t
i
e
s
 
w
n
e
n
 
p
l
a
n
n
e
d
 
b
y

t
e
a
c
n
e
r
 
w
i
t
h
 
a
 
r
A
n
i
:
a
u
m
 
o
f

s
t
a
f
f
 
s
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-
p
e
r
V
i
s
i
o
n
.

R
a
t
e
r
:
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s
u
p
e
r
i
o
r
 
a
c
h
i
e
v
e
m
e
n
t

S

M
a
k
e
s
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
f
o
r

T
a
r
e
s
 
r
e
s
p
o
n
s
i
b
i
l
i
t
i
 
f
o
n

p
l
a
n
n
i
n
g
 
a
n
d
 
e
x
e
c
u
t
i
n
g
 
o
w
n

a
r
 
r
t
.
n
n
i
n
g
 
a
 
c
l
a
s
s

p
e
r
s
o
n
a
l
 
l
e
a
r
n
i
n
g
 
a
c
t
i
v
i
t
i
e
s
 
o
r
 
p
:
o
j
e
c
t
.
 
a
c
t
i
v
i
t
y
.
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4

i
t
,
a
s
 
d
i
f
f
i
c
.
l
t
:
 
i
n
 
b
e
i
n
g
 
a

W
i
l
l
 
w
o
r
k
 
p
r
o
d
u
c
t
i
v
e
l
y
 
w
i
t
:
;

I
s
 
a
 
d
_
:
,
a
L
t
e
c
 
i
n

t
,
s
t
o
u
p
;

'

W
o
r
.
s
 
v
z
o
d
.
c
t
.
1
.
.
7
 
o
n
l
y
 
w
i
t
h

r
o
d
u
c
t
i
v
e
 
g
r
o
u
p
 
m
e
 
m
b
e
r
,

c
a
n
n
o
t
 
.
:
:
4
-
1
%
 
p
r
o
d
u
c
t
i
v
e
l
y

I
p
e
r
s
o
n
.
.
:

r
e
s
i
s
t
s
 
s
t
a
f
f
 
a
t
t
e
m
p
t
s
 
t
o

w
i
t
h

o
r
 
m
o
r
e
 
c
e
o
p
l
e
.

f
e
n
c
o
u
r
a
.
,
,
e
 
g
r
c
-
p
 
i
n
v
o
l
v
e
m
e
n
t
.

5

o
p
p
o
r
t
i
:
,

s
t
u
d
e
n
t
;
 
a
n
d
 
s
t
a
f
f
 
w
h
e
n
 
d
i
r
-
1

t
c

p
:
o
d
a
c
t
i
l
e
l
v
 
w
a
s
h
 
a

e
e
t
e
d
 
t
o
 
d
o
 
s
o
 
b
y
 
s
t
a
f
f
.

v
:
r
l
e
t
y
 
o
f
 
s
t
a
f
f
 
a
n
d
 
s
t
k
.
-

/
d
e
n
t
s
.

a
b
i
l
i
t
y
 
t
o
 
h
a
n
d
l
e
 
o
w
n
 
f
e
e
l
i
n
g
s
 
a
n
d
 
o
t
h
e
r
 
p
e
o
p
l
e
'
s
 
i
n
 
a
 
-
r
.
a
n
n
e
r
 
n
J
t
 
d
e
s
t
r
,
c
t
i
v
e
 
t
o
 
s
e
l
f
 
o
r
 
o
t
h
e
r
s
.

1
,
1
a
%
.
?
s
 
m
i
s
b
e
h
a
v
i
o
r

-
1
.
.
t
e
r
n
a
l
 
t
o
 
s
e
l
f
,

s
h
o
w
s
 
l
i
t
-
:
a
 
r
e
g
a
r
d
 
f
o
r
 
f
e
e
l
-

I
m
g
s
 
c
t
 
r
t
 
.
r
a
,
 
r
e
q
u
i
r
e
s
 
m
u
c
h

:
n
r
e
.
-
t
c
,
 
s
t
a
f
f
 
i
r
.
r
a
e
v
e
n
t
i
a
a

:
o
 
r
e
s
-
A
v
e
.
 
i
n
t
e
r
p
o
n
a
l

:
o
n
r

r
.
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F
r
e
q
u
e
n
t
l
y
 
a
t
t
r
i
b
u
t
e
s
 
o
w
n

m
i
s
b
e
'
a
v
i
o
r
 
t
o
 
e
x
t
e
r
n
a
l

c
a
e
s
e
s
;
 
b
0
-
.
a
v
i
o
r
 
f
r
e
q
u
e
n
t
l
y

i
n
c
o
n
g
r
u
o
u
s
 
w
i
t
h
 
p
e
r
s
o
n
a
l

f
e
e
l
i
n
g
s
;
 
r
e
q
u
i
r
e
s
 
f
r
e
q
u
e
n
t
.

u
n
r
e
q
u
e
s
t
e
d
 
s
t
a
f
f
 
i
n
t
e
r
v
e
n
-

t
i
o
n
 
t
o
 
r
e
s
o
l
v
e
 
i
n
t
e
r
p
e
r
-

s
o
n
a
l
 
c
o
n
f
l
i
c
t
s
.
'
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O
,
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i
o
 
g
e
r
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,
-
r
a
l
l
y
 
a
p
p
e
a
r
s

c
o
r
t
r
,
I
t
h
c
.

,
)
w
n
 
:
s
e
i
s
m
s
;

o
n
l
y
 
a
c
c
.
a
i
o
n
a
l
l
y
 
n
e
e
d
s

u
n
r
e
q
u
e
s
t
e
d
_
g
e
r
i
f

I
n
t
e
r
v
e
n
-

t
i
o
n
 
t
o
 
s
o
l
v
e
 
i
-
t
e
r
p
e
r
a
o
n
a
l

c
o
n
f
l
i
c
t
s
,

t
s
l
a
:
l
y
 
i
s
 
s
e
n
s
i
t
i
,
/
e
 
t
o

f
e
e
l
s
 
o
f
 
o
t
h
e
r
s
 
a
n
d
 
t
o

i
m
p
a
c
t
 
o
f
 
o
w
n
 
b
e
h
a
v
i
o
r
 
o
n

o
t
h
e
r
s
;
 
s
e
l
d
o
m
 
f
a
i
l
s
 
t
o

a
c
c
e
p
t
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
f
o
r

o
w
n
 
b
e
h
a
v
i
o
r
.
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s
h
o
w
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w
a
t
e
.
i
.
.
.
s
s
 
o
f

s
e
r
s
i
t
i
v
i
t
y
 
t
o

e
e
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-

i
n
t
,
 
a
n
d
 
t
n
o
t
:
e
 
o
f
 
o
c
 
t
.
r
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,

c
!
i
s
-
,
_
;
:
a
y
s
 
a
p
p
r
o
p
r
i
a
t
e
 
r
e
a
c
t
i
c
.
,

c
c
 
r
.
,
:
e
%
 
f
e
e
l
i
n
g
s
;
 
c
o
n
s
l
s
t
-
.
L
t
I
l

a
c
c
e
p
t
s
 
r
e
s
p
o
r
s
i
b
i
l
i
t
y
 
f
-
r

JE
1
v
 
f
o
r
.

c
e
a
l
s
 
c
o
n
s
t
r
u
c
t
i
v
e
l
y
 
w
i
t
h
 
f
e
e
d
b
a
c
k
 
f
r
o
m
 
o
t
h
r
,
s
t
u
d
e
n
t
s
 
a
n
d
 
s
t
a
f
f
 
s
n
o
u
t
 
o
w
n
 
b
e
h
a
:
i
o
r
.

l
e
c
u
t
s
 
a
l
l
 
f
c
r
d
b
;
.
c
k
 
f
r
o
m

o
t
h
e
r
 
s
t
u
d
e
n
t
s
 
a
n
d
 
n
t
a
f
f
.

2

O
v
e
r
r
e
a
c
t
s
 
t
o
 
m
o
s
t
 
f
e
e
d
b
a
c
k
;

o
r
 
i
s
 
v
e
r
y
 
d
e
p
e
n
d
e
n
t
 
o
n
 
p
o
s
i

t
i
v
e
 
f
e
e
d
b
a
c
k
 
t
o
 
m
a
i
n
t
a
i
n

p
r
o
d
u
c
t
i
v
i
t
y
 
a
n
d
 
a
c
c
e
p
t
a
b
l
e

b
e
h
a
v
i
o
r
.

T
h
e
 
s
t
u
d
e
n
t
 
s
h
o
w
s
 
c
o
m
m
i
t
m
e
n
t
 
t

:
o
o
s
i
s
t
e
n
t
I
y
 
b
a
d
m
o
u
t
h
s
 
p
r
o
-

l
e
c
t
 
t
o
 
o
u
t
s
i
d
e
r
s
;
 
r
e
f
u
s
e
s

:
o
 
o
o
m
p
j
y
.
w
i
t
h
 
p
r
o
c
e
d
u
r
e
s

t
n
d
 
p
r
a
t
t
l
e
s
 
o
f
 
p
r
o
g
r
a
m
 
w
i
t
h
-

t
u
t
 
c
o
n
s
t
a
n
t
 
s
t
a
f
f
 
s
u
p
e
r
v
i
-

r
i
o
n
;
 
e
n
c
o
u
r
a
g
e
s
 
o
t
h
e
r
 
s
t
u
-

l
e
n
t
s
 
t
o
 
d
i
s
r
e
w
d
 
p
r
o
c
e
d
u
r
e
s

t
o
o
l
 
2
-
I
P
P

3

C
a
n
 
a
c
c
e
p
t
 
n
e
g
a
t
I
e
 
f
e
e
d
b
a
c
k

m
o
s
t
 
o
f
 
t
h
e
 
t
i
m
e
 
i
t
:
I
o
u
t
 
o
v
e
r
-

r
e
a
c
t
i
n
g
;
 
i
s
 
s
o
m
e
w
h
i
t
 
d
e
p
e
n
-

d
e
n
t
 
o
n
 
p
o
s
i
t
i
v
,
 
f
e
e
d
b
a
c
k
 
t
o

m
a
i
n
t
a
i
n
 
p
r
o
d
u
c
t
i
v
i
t
y
 
a
n
d

a
c
c
e
p
t
a
b
l
e
 
b
e
h
a
v
i
o
r
.
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5

A
c
c
e
p
t
s
 
f
e
e
d
b
a
c
k
 
f
r
o
m
 
(
)
t
h
e

A
c
c
e
p
t
s
 
a
n
d
 
p
r
o
c
e
s
s
e
s
 
f
e
e
d
b
a
c

i
s
 
n
o
t
 
o
v
e
r
l
y
 
d
e
p
e
n
d
e
n
'
-
o
n

o
w
t
 
b
e
h
a
v
i
o
r
;
 
i
s
 
n
o
t

p
o
s
i
c
i
l
,
e
 
f
e
e
d
b
a
c
k
.

o
v
e
r
l
y
 
d
e
p
c
n
d
e
n
:
 
c
;
o
n
 
p
o
s
i
t
i
v

f
e
e
d
b
a
c
k
 
t
o
 
m
a
i
n
t
a
i
n
 
r
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o
c
a
c
-

c
i
v
i
t
y
 
o
r
 
a
c
c
e
p
t
a
b
l
e
 
t
c
t
a
v
i
o
r

u
s
e
s
 
f
e
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d
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a
c
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c
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e
r
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e
l
f
-

e
r
c
e
t
i
o
n
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F
O
C
U
S
 
p
r
o
j
e
c
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R
e
q
u
i
r
e
s
 
c
o
n
s
t
a
n
t
 
s
u
p
e
r
v
i
-

s
i
o
n
 
a
n
d
 
s
t
a
f
f
 
c
o
u
n
s
e
l
i
n
g
 
t
o

m
a
i
n
t
a
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n
 
c
o
m
p
l
i
a
n
c
e
 
w
i
t
h

F
O
C
U
S
 
p
r
o
c
e
d
u
r
e
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a
n
d

p
o
l
i
c
i
e
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R
e
q
u
i
r
e
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i
n
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r
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q
u
e
n
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s
u
p
e
r
-

v
i
s
i
o
n
 
a
n
d
 
s
t
a
f
f
 
c
o
u
n
s
e
l
-

i
n
g
 
t
o
 
m
a
i
n
t
a
i
n
 
c
o
m
p
l
i
a
n
c
e

w
i
t
h
 
F
O
C
U
S
 
p
r
o
c
e
d
u
r
e
s
 
a
n
d

p
o
l
i
c
i
e
s
.

F
i
g
u
r
e
 
7
-
c
.

N
e
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F
o
r
m

(
A
d
o
p
t
e
d
 
9
/
7
3
)

4

C
e
n
t
r
a
l
l
y
 
a
p
p
e
a
r
s
 
t
o
 
u
n
d
e
r

s
t
a
n
d
 
a
n
d
 
b
e
 
t
A
l
l
i
n
g
 
t
o

l
i
v
e
 
w
i
t
h
 
F
O
C
U
S
 
p
o
l
i
c
i
e
s

I

a
n
d
 
p
r
o
c
e
d
u
r
e
s
,
 
s
e
l
d
o
m

r
e
q
u
i
r
e
s
 
s
t
a
f
f
 
s
u
p
e
r
v
i
s
i
o
n

o
r
 
c
o
u
n
s
e
l
i
n
g
 
t
o
 
m
a
i
n
t
a
i
n

c
o
m
p
l
i
a
n
c
e
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5

u
n
d
e
r
s
t
a
n
d
s
 
a
n
d
 
l
i
v
e
s
 
w
i
t
h

F
O
C
:
S
 
p
r
o
c
e
d
u
r
e
s
 
a
n
d
 
p
o
l
i
-

c
i
e
s
;
 
h
e
l
p
s
 
i
n
t
e
r
p
r
e
t

p
o
l
i
c
i
e
s
 
t
o
 
o
t
h
e
r
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t
u
d
e
n
t
s
,

w
i
l
l
 
d
e
f
e
n
d
 
p
r
o
j
e
c
t
 
t
o
 
o
u
t
-

s
i
d
e
r
s
.
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ANECDOTAL RECORDS

Need for Anecdotal Records

From its earliest planning stages, the FOCUS
project has been concerned with the need to
collect and disseminate internally, information
about the behaviors, characteristics, and pro-
gress of individual 'students. It has been
recognized that students, parents, and staff.
members, themselves, need constant inputs in
order to properly appraise individual perfor-
mance. In the typical Portland secondary school
setting, such information appears at nine-week
intervals in the form of report cards with
letter grades (A,B,C,D,F) for classroom work
and number codes for behavioral
data which teachers feel have contributed to
the letter grades. The project staff has not
felt this system is consistent with FOCUS
philosophy and,as a result, no report cards
are issued students in the project. However,

,ptaff members do feel strongly that there is a

-definite need to. document student progress,
particularly in the affective domain. For this
reason, a,system using anecdotal reports and
short-term behavior records has been developed.

'Reporting and Recording

The reporting/recording system which has evolved
in the project involves the recording of both
anecdotal information and subjective staff
appraisals of a student's current attitudes,
behaviors, and class performance. This informa-
tion is generated in weekly staff evaluation
sessions. An attempt is made to have the entire
staff meet to discuss and evaluate each student's
progress'at least once every four to six weeks.

,Record Forms.

The Anecdotal Report form is the first and
basic device:developed by the staff for record-
ing anecdotal incidents in a student's school
life. (See Figure 8.) Each form contains
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dated entries regarding particular incidents,
teacher observations and interpretations, and
recommendations for action. (See Staff memo,
Appendix B.) This form was originally the only
tool used by the staff-but it was soon discov-
ered that much general information about a
student's attitudes and behaviors did not fit
neatly into this format. For this reason, a
second device, the Attitude and Behavior Summary
for, was developed to provide supplemental data.
(See Figure 9.)

The Attitude and Behavior Summary form, while
highly subjective in nature, has been especially
useful in collating data which indicate a stu-
dent's current attitudes toward school, peers,
and adults, his basic skill levels and progress,
his attendance pattern, and his interests as
identified by various staff members. It also
serves as a vehicle for making intra-staff
suggestions for classroom strategies and rein-
forcement techniques. The forms,are completed
during meetings set aside for staffing reviews-
each week. The programs aide serves as recorder,
at these meetings, noting teacher' comments, .

consensus statements, and similar significant
information.

Value of the Process

FOCUS teachers have 'found staffing sessions to
be a valuable and productive part of the pro-.
ject's regular routine. The informal "coffee
cup",round-table meeting proved t be'an
important method both for sharing ideas on
strategies and reinforcers' which have been
successful (dr unsuccessful) with individual
students and for compiling information which
is helpful in planning activit;es for these
students. If one staff member has had success
with a particular student, oterteachers are
immedliately apprised and are often able to .use
the information in their own work witli that
student.

Occasionally discussion centers on a student
and it is discov.ered that no one really knows,
him too well. In such .an instance,. the student
is immediately singled out for parjicular
attention by alto teachers as well',as the project
team leader.
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ESEA Title III Project FOCUS
James Madison High School

-Student's Name

Episodes. I

ANECDOTAL REPORTS

Interpretation Action/Recommendation

Teacher Date

Teacher Date

,
Teacher Date

79

Teacher Date

m
Teacher Date

Teacher Date

Figure 8. - Anecdotal Record Form 82



ESEA Title III Project FOCUS
James Madison High School

Student's Name

Attitude and Behavior Summary,

Characteristic:

)

Date

Comments (include teacher's
name after comments)

Attitude Toward School
)' ,

Basic Skills:

Math -

Reading .-

Composition -

Others -

Signs of Improvement?
.

,

Attendance:
.

.

Attitudes Toward:
l

Peers -

Adults -
.

.

..

.

.

,

,

Interested in:
.

Should be Encouraged to: .

Snecessful Re\i1forcers:
,

Comments:

71.

Figure 9. Attitude &Behaylor Summary Form
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A definite "fringe benefit" of this group re-
cording process relates to staff morale. Signs
of progres are frequently so small pnd so 'grad-
ual that without written records of baseline,
entry-level skills and behaviors, teachers might
not recognize how much students have progressed.
To read through a series of entries" such as

ose below provides a real morale boost:

9-10-72: "TyP-Msally sits alone in corner of
room..does not respond except to
direct questions'..will respond reluc+
tarttly when invited by name and no
personal opinion is called for..T
1Dory)

2-14-73: "Has participated in several dis-
cussions this cycle..Will talk
freely about TV news! Has mentioned
his interest in armed forces..
Career interest?"..(Kathy)

4'
5- 7-73: "Volunteered today..Wanted to have

class discussion of POW issue in
'Peace Talks and Cease Fire agreement,
Suggested that class have recruiting
sergeant visit to discuss various
army career fields"...(Dory)

Who Uses the Records?

Each student't anecdotal record materials are
always available to him for review and discus-
sion and staff members.makea special point of
being accessible for record review Onfecences.
In addition to this ''drop in' trade,, students arE
invited to attend afternoon staff meetings to
discuss, wIth the entire' staff their proVess,
problems, attitudes, "vidbehaviors. Additionally
project team leader uses the recorded informa-
tion in individual counseling sessions with stu-
dents and with parents. In the last analysis,
however, the records are most useful in that they
provide clues to staff members concerning possi-
ble ways to approach those students with whom
they feel their work has been ineffectiVe. (Santa
Claus may also, On request, use the anecdotal
reports when compiling his list.of who's naughty
and who nice.)

In summary, the Project staff has .124nd that tche
work involved in recording anecdotal and attitud-
inal /behavior reports is very time - consuming but,
in the long run, extremely valuable in the
c-peration of the project.
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ATTENDANCE PROCEDURES`

Definitions

The following operational definitions Areused
in the compilation of-FOCUS attendance ,data:

Absence. A student is counted as absent When
he/she does not'report for registra-
tion room'ro:11 and tides not attend
any project classes.

, A student is regarded as a "cut"
when he/she has been recorded as
present:in regtstration room but
missing from a specific class in
which he is enrolled.

/
-Tardy. A studenLis rec9 -rded as tardy, when

he arrives in school after the -
beginning of the registration room
period (9:15 AM) pr after the start
of A specifilt class in whidirhe is
enrolled.

Truant. . A student is considered truant whe,nr
7 absent fr6m school without the

knowledge and/or consent of his
parents or school offtfcials.

Excused. A stud'ent's absence,is' considered. :
excused when veitifi.echby',written

-notification of his/her,OlientSii
physician, or,- in some.::COses?
juvemile court authwIttes

Rationale

Since a significant number of FOCUS students
came to.the projedt with very poor attendknde
records for previous school years, one of the
I ey electivesctives of the program is- to, conduct a

,

progr attractive enough to get students to
school nd meaningful enough ,to keep them Pro-
ductively inv61i.ted in learning aptivitles. In
short,- improved' student attendihce Is a majpr
goal of the projedt. The perational definitionsi
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above may seem rather traditional and inflex-
ible. It should be noted at this point that
the actual interpretation of these definitions
is comparatively loose and ft is general policy
to "give the benefit of the doubt" to students
whenever an attendance conflict occurs. Staff
members feel that reinforcing positive ,behavior,
directly and indirectly, is more effective in
bringing about improved attendance than is .

further alienating the student by means.of_a
Thard line" set of policies.

Dealing With Absentees

A11 FOCUS students enroll in second module
classes and the clast teacher is responsible
for recording attendance and reporting all
students not' present to the FOCUS secretary.
This is done between 9:15 and 9:30 A.M. , with
attendance cards for absent students due in the
office area by 9:30. The secretary then records
the names of missing students on a speci.al. "in-

.-house" attendance form. Should students arrive
in schopl after registration period, they report
to the FOCUS office where .4heir presence is
noted, their names are removed from the special
form, and they are sent to their classes: At
10:15, the names of students still on the specia"
list are forwarded to the school attendance
clerk where they arq recorded in the school's.
permanent attendanc' records.

Between 10:15 and 11:00, the secretary and pro-
ject staff members call the homes of each stu-
dent whose name remains on the special list,
making an informal verification of the stildOlt'4
absence. It is important that the tone of the
conversation be positive and supportive rather
than "snoopish" in nature. The caller ,generally
begins the conversation with an introduction and
by asking the parent (or student, if parent is

'unavailable) if there is an illneis and if there
is anything the project staff can do. It is
imperative that no overtones-of suspicion' or
negativism.enter the caller's comments and
reactions-- th'e purpose of the call is to let
students and- 'parents know,that the project sta.rf
is interested and concerned because the student
wasn't able 'to come to school.

L
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Students have responded very favorably to this
procedure, witiOery few ,expressing feelings
of being "checked on." In fact, most students
say they -like to be reminded that there is a
place for them where they are welcomecand
missed when absent.

Absences which extend over a long period of
time, two weeks in most cases, result in one or
more home calls by either the project counselor
or the community agent. The"purpose of these
home visits is to establish plans for continued
study while the'student is homebound. In,some,
instances, the project will arrange for one of
the school district's itinerant home teachers
to work,with the students until such time as
he/she is able to resume regular attendance in
the project.

The results of these procedures have been very
favorablia. '.Comp'ariso'n of mean attendance figures
of studentt before they entered FOCUS with
current group attendance figures indicates that
there has been just short of a 50%,reduction in
total days absent. At the time of the last
district-wide check, ,FOCUS had the second lowest
daily absentee, rate (percentage of enrolled stu-
dents absent) among'eight randomly 'selected
secondary schools and alternative programs.

,Students who return from-school after having beer
absent are welcomed. 'Staff members'attempt to
take special care to greet them and help them
move right into the "flow" of activtties. The
initial re-entry moments afford perha4 the most
favorable,possibilities for effective counsel-
ing be teachers,

Dealing With "Cuts"

Students missing specific classes on days when
they are officially marked present in their
registration rooms are regarded as "cuts." It
is FOCUS policy for teachers to seek out students
who skip classes at the first opportunity. The.

value of iMmediate confrontation has been demon-
strated: it frequently provides teachers with
direct feedback about their classes which would
otherwise be unavailable, and it makes students
aware that teachers do'care and will act to keep

r
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them attending claSses regularly. ThPpro-
ject expects all teachers to have personal'.
confrontations with students who cut classes.
Only in extreme cases are students referred,
to the project counselor because of cutting go.

classes, and then only-when the teacher or
teachers involved have exhausted all possible
approaches to solve the problem.

There have been occasions when the student's
record of cutting indicates that the FOCUS
alternative is not appropriate and in these
instances the project director has met with
student and parents to explore other educational
and/or vocational paths available. The project
staff definitely does not feel it has "lost" a
student when transfer from the project ,to other
school program or setting is arranged, or when
the student ma*e.mamindful decision to termi-
nate' his formal ffication and move into the

..world of work.. On the contrary; one of the
priMary project goals is to help students access
themselves to the most meaningful and product,ive
alternatives available.and, whem, as a result'
of the project's instructional and counseling
program, a student makesa choice to move to
another environment, staff members generally
feel that they have accomplished this goal.

Dealing With.Tardies

The project's procedure forhantlling instances
'of student ,tardiness is much the same as that,
outline& for cuts. Tardles are, however, one
of the most consistent sources of staff aggra-
vation faced in-the project. In truth, very'
little has been 'accomplished in. terms Of solOng
the pToblem of students'arriving at school and
to*clas late. It has been dfscovered that the
prAary cause of students being tardy.to classes
duytWgethe day relates to the 'fact that. FOCUS
students axe,' overwhelmingly, heavy smokers who
nse.breaks betweeh;classes to grab a quick'
smoke in th, park.' As a 'result of this dis-
covery, tea hers have relaxed their arrival
expectation by extending their tolerances for
tardies for bout sother 3 minutes. 'Students
still go to he park for. a cigarAte; but now
have enoughltime to satisfy 'their habit and
still avoid a riving too late to disrupt their
nexCclasS se siohs. This redefinition of what,.
"late" is has reduced the Numbtr of tardy marks'

8
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recorded by staff members but it has not, admit-
tedly, resulted in any significant alteration
in the behavior patterns of FOCUS students.
The staff continues to look for an effective
way to deal with the lardy problem but, realis401..

,tically, holds no expectation for being able
to overcome lk in the near future.

Summary.

The key to the FOCUS attendance program is the
individual contact between staff-members, stu-
dents and parents. Great effort is taken to
proyide parents with immediate information re-
garding, student attendance, and, by the same
token, to make available to teachers informa-
tion which may affect student attendance and
performatce. Teacher efforts to address
possible atpendatce problems in an immediate,
direct manner have been shown to be effective.
Behiffd all procedures followed is the firm
belief that students will respond positively
when they realize that teachers sincerely care
and will make special effor.ts to cre te warm;
personal relatio ips with hem. F CUS,.'main-
taihs that th key to ing effectimly,with
apathetic, t rued -off .students lies in the
affective re lm.

4
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PHYSICAL,RESOURCES

_Classroom Space

The bulk of FOCUS' school-based activities are
carried out in the fout classrobms assigned
to the project by the Madison High School
administration.,

Room B-14: A regular sized classroom, B-14
has the advantage of being equipped with an
efficiency kitchen- small stove, sink, and
refrigerator. The room has been furnished
with trapezodtal tables and molded chairs
since the project's activity schedule calls
for seating/work space flexibility which is
not possible.with the single station units --

'( "chair desks") which are provided in the
other rooms of the school. Lack of storage
space creates a problem fpr teachers-and, stu-,
dents which. has been only partially solved
by "do -it- yourself" construction efforts.

Rooms B-55 and 5-51. These rooms are standard
classrooms, used primarily for communications -*
labs and other academically-oriented classes.
They are furnished with trapezodial tables'and
molded chairs, again to provide maximum flex-
ibility and works space. A shdrtage of storag.e
space does not create a serious problem since
most classes meeting in.these rooms .do not C. -

involve production Tr special project activities.

Rooms C-55. Fafillerly a science laboratory,
Rooms C-55 serves as the project's art ancipro-
duction activities center. Furnished with
heavy duty laboratory furniture, the facility
is ideal for art-craft work, construction, and
media production projects. Jhe project has
installed a ceramic kiln in the room, adding
still another resource for students.. Storage
space is adequate, although especially large
and odd-shaped/materials, supb as the large
spools donated by the electric company for .

fawn- furniture construction proje'cts, 'must be
left "as is" from one day to another.

90
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Other Assigned Areas

Two converted hallways hay& been made, avail-
able to he project. One halr.Way is used' as
the. proj crt'student Activities center, or
"Unclas room" as it is called. This facility
is furnished with tables and chairs and other
items which students bring in from time to
time, such as stuffed chairs, a davenport, and
magazine tablet, Permission was granted by
the school principal for the project to re-
ddcorate the Unclassroom and the walls are now
covered with paintings, murals, and.posters
selected and applied by students. One wall of
thg room i's' occupied by.a bank of eyelpevel
lockers which are used to store proje, t supplies
and such frequently used materials as guitars, .

... .hand tools, and table games.

1 The second hallway has been' put into service
/ as the, project's office. All staff members

have desks in th'e office, although the area is
in no way adequ4e to meet.tNe need for teacher
wOrk spaceand terials storav*--.- One of the
'causes of this problem is that, half of the area
originally d signated for the FOCUS office has
since been assigned to another project in the
school. The problem can be clearly seen when
one considers that the'630 square feet a- vailablE
in the office must accommodate eleven staff
members, their desks, al.l project media equip-
ment, the sec-mtarial work table, twelve fil.e,
cabinets, and assorted boxes and cartons too . t'

large for storage in other classrooms. Staff
feeling is that many of the up-tight, edgy ,

moments experienced in the day-to-day operation
of the project can be traced directly to the
"territorgal crunch" resulting from severe
overcrowding.

Supplementary Resources

The project frequently faces the problem of . :

having more teachers available thah it has
clas room resources for. As a result, FOCUS'
"borrows" 'space available fn the 're'st of thg
bui ding at different times during the d'ay.
Specialized rooms such as the typing and com-
pwier laboratories, the gymnasiuM/apparatus
room, and the music rehearsal rooms are.-used
tegkillarly by project 'students. Additionally,
theltse of standard classrooms il,ne'gotiated
whenever it is necessary and such roems,are

4

88
,



89

available: The project staff has received
tremendous cooperation from colleagues on the
school faculty and, in general, is Mile to find
adequate teaching space without great difficulty,

Summary

Physical resources made directly available to
FOCUS, and those which are available on a .

segotiated,day-to-day basis are, by and large,
adequate for conducting the instructional com-
ponent of the project. _Physical resources for
the support and management functions, however,
are not considered adequate. There is a crit-,-
ical need for additional space for staff members,
production activities, and storage. It is felt
that many of the probl-ems enc untered in the
project's operation-mould be liminated or
lessened if additional space ould be made
available.

0.
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UTILIZING SCHOOL RESOURCES

Overall School Environment

The FOCUS project operates in James Madiion
High School, one of the Portland schoordis-
trict's foUrteen secondary schools. Madison,
is comparatively traditional school serving
a population of approximately 1,900'students.
The immediate school community As well-balanced
from a socio-economic point of view, with rel-
atively few families at the extremes of normal
distribution "curves" for annual income, parent
educational level,.social dependence, etc. In

fat, Madison is frequentl$' used as 6 norming
school. for local and regional- studies because
its student population so closely resembles

-.that which would be identified by random
sampling.

The school was built in the late 1950'1 and
has been very well wai tained. From the
standpoint of faciliti it has all the
features one might expe in .d general compre-
herlsive high school of. re atively 'recent
vintage-- wood, metal, en electronics shops,
language labs, library /media enter, special
music areas, dramatics rehearsal-area', double
gymnasium, outdoor lighted stadium, roomy
cafeteria, lomputer center, etc.

A professional and para-professionai staff of
approximately 1140 conducts the instructional
program of the school. The program itself
might-best be classified as 'college prepar-
atory" and students follow basically the same
pattern of 'course work. (Current stateire-
quirements specify ninemandatory credits and'
ten elective credits, for graduation.Y.

' 4

Project Facilities

Physical Facilities. The FOCUS project has
allocated four standard classrooms and two
converted hallways in which to operate the
bulk of project activities; The classrooms
are utilized by project teachers conducting
instructional labopatories (described fin

0
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Monograph #2), while the hallways are. used to
house an activities center called the Unclass-
room and the project office.

Personnel Resources. The FOCUS staff consists
of a project director, five certificated instruc
tors, d secretary/community agent, and a teacher
aide. The project also has available student
teachers from the University of Idaho who work
in pairs for nine week cycles. Under the
current system, one staff member has been
designated as team leader.

As the project completed its second full year
of operation, it is apparent that the physical
and personnel resources available are not
always adequate to meet the needs of project
students. For this reason, the team"has
explored various means by which FOCUS might,
utilize more fully those resources available
in the. school but Opt specifically assigned
tothe project.

Student "Farm-outs"

On any occasions that project staff members
cannot meet student requests for specific
subject or skill instruction, the'project turns
first to members of the general, school faculty
for assistance. In almost every such instance,
FOCUS students are informally enrolled in
regular classes for individually prescribed 4;

lengths of.time and, while so enrolled, partici-
pate as regular members of the class." Several
instructors in the school shave been found,,to
be especially cooperative in taking FOCUS stu-
dents into their classes. The project director
meets with .student and Madison instructor to
establish "ground rules" or conditions for the
"extra-FOCUS".enrollment. In general, most
outside. placsments are in classes requiring
special equipment not available in FOCUS (shop
machinery, typewriters, science lab equipment).

Supplementary Stations

It is comparatively rare to'find a school pro-
gram with more teachers than teaching stations,'
but this is the case with FOCUS. To iqcr:ease
the number of class options available Tb project.
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students, FOCUS "borrows" classrboms whenever
they°are not in use by classes in. the regular
school program. Members of the school faculty
have been extremely cooperative and a wide
va teter ofte-a-di-ing st&trions'h e been made
ava to FOCUS. .',.../

Use of Special Building Facilities and Services

FOCUS students.use special school facilities as
a matter of course - -'the student lounge, the
auditorium, the computer center, music rehearsal
rooms, etc. One of the project's major objec-
,tive is to help FOCUS students recognize and
access themselves to the total resources of the
scholl. While it,would be impossible to obtain,

'"frequency,count" data on this progrdm function,
casual observation definitely indicates that
FOCUS students, utilize pecial school facili-
ties as often a$ do.'students in the regular
school program.

Madison provides certain ancillary services and
personnel whicirare also ,fully available to the
project.' Although-FOCUS regards counseling
as a ,function incumbent upon 'every teacher and
the project team leader serves as counselor,
each NCUS student is also able to call on the
school's regular,counseling-staff. Additionally,
FOCUS may request the services of the school
nurse, the media specialist, personne,l'in the
'Madison Employment, Career, Cdllege Assistance
(MECCA) office,driver training specialists,
the activities director, and similar ancillary
resources; '

Summary .

It.wobld be difticult to operate the FOCUS
project in isolation. Project students need
%services and resources which are available to
them only through the regular school' structure.
Efforts to utilize these services and'reslources
have been.generally Successful , particularly ih
obtaining additionpl classroom srace for pro-
ject classes and making shottlIemplacements
of FOCUS students in regular Wass.es. Without
the cooperaticin of the ,entire ,school staff,
FOCUS would be severely restricted in fts
effort to provide adequate programs fOr its,-
students.

4
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FINANCIAL RESOURCES

Federal. Funding

The FOCUS Project originally received much of
its financial support from funds appropriated
for "innovative and exemplary" programs under
Title III of the Elementary and Secondary
Education Act of 1965, PL89-10, as Amended.
Funds made available to the project are '-
channeled first through the Oregon Board of
Education and theft through the Portland Public
Schools. Fiscal responsibility is accepted by
the Portland Public Schools. ,

Federal funds received during the first stages
of the project include:

'1'970-71

1971-72
"1972-73

,4973 -74

Planning Year
Demonstration Year #1
Demonstration Year #2
Demonstration Year #3

5,000
99,747
67,900'
50050

'Additionally, funds for dissemination" activities
during 1974-75 have been provided in the amount
of $38,385.

Personnel Costs. Every effort has been made
to reduce the amount of federal money used to
support the project's staff. With an eye
toward the day when outside funding ceases,
the project moved gradually toward meeting.
personnel costs locally. ,rwihis was accomplished
successfully ,and the'-project began operation In
September 1974 with all teachers paid frpm local
personnel funds allocated trMadisOn High Sdhool.
Additionally; Madison provides salary for a
half-time team leader. (The pr'ojeCt irectpr
and secretary are paid from title III dissem-
ination funds.)

As indicated in Figure 10, personnel costs
required im the operation of the FOCUS'projedt
can be shifted from federal to local resources
over a period, of time. When .ehe project was
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corral etely integrated into the Portland Schools
(Madison H.S.) , it was possible to eliminate
federal support for al 1 job responsibi 1 i ties
except those involving reporting and dissem-
ination. Thus, in 1974-75, the local commit-
men.t to FOCUS is -5 1/2 FTE from regular school
resources.

1970-71 1971-72
Federal Loca Federal Local

FTE FTE FTE FTE

Project
Coordinator 1 0

Project
Secretary 1/2 0 1/2, 0

Project
Director

Project
Counselor , 0

Staff
Teachers

Para-
Profesaionals,--

4

1/2 1./2

1972-73
Federal

FTE
Local
FTE

1/2 0

0 1

1973-74
Federal Local

FTE FTE

1 / 2

0

al

1 0 1

2

1/2 ,0

2

1/2

,e-

Toal 1-1/2 4/ 4

Figure 10,.' F6iOnne1-5Upport 1970-74

-

o

*

knstruction'al Material s and Supppplies. A
^,substaritter .p.dr\ti on. of7The F OS 'budget is

for nstrUcti ola 1" materi a ls and
*: -Activiti es ,not normally provided secohdaryt
A,jlool prograins. These are .materials`,al in the
A main ,, Avhich into,,sucK "non - standard" classes

as rot's ,climbing, . gourmet cooking, fi lnintaking
TV prgiducti pp; audi o-r4cordill, g,
photekgraphy, and, aviation training, Federal
4unds..us et for special. supplies and npateria 1 s
inclu,de: 1971-72 %:$2,800 (.including almost al 1

mare. purchased .
1'972-73 '.2,332

" 1973-74 1,80cr°
r',

A

46.
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Field Tri s: Transportation and Admissions.
Since out-of-schoo experiences make up a
considerable part of the overall FOCUS InstruC-
tional program, budget categories for trans-
portation and admissions have been established.
Students share part of the expenses which result
from bus charters, outdoor supplies,,
sion charges, but there is no reasonable way
they can .support the full program of community-
based classes which FOCUS wants to maintain.
Title III funds designated for field trips and
excursions included:

1971-72 Transportation: 1,600
P Admissions: ,,100

1972-73 Transportation: 1, 00
Admissions: 1,200

1973-74 Transportation: 1,500
AdrOssions: 1,500

Consultants and Specialists. During its
-developmental period, the project used outside
personnel in three main areas: 1) direct
services to.students, 2) program development,
and 3) staff development. There were frequent
occasions during the.first three operatiobal
years in which the resources of the project
staff were insufficient for dealing with,
emerging student needs. In such instances,
the services of consulting specialists were
requested.

;Typical of service specialists utilized by
FOCUS staff and students have been:

1. reading diagnostician
2. tutoring coordinator
3. environmental education supervisor
4. art craft instructors

. 5. health clinician
6. drug education consultant
7. psychological tepter
8. aviation training consultant

95
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Special ?isultants have been used in such
.areas as:

1. instructional- objectives
2. conflict management
3. learning activities packages
4. problem solving techniques
5. innovative teaching strategies

and materials

Staff development activities for which outside
specialists have been hired include: -

1. reading development programs
and materials

2. visual literacy instruction and
,technology

3. Personal-Orientatioir-rnventory
and personal growth

Title III amounts budgeted for -consultants and
specialists, including travel and per diem were:

1971-72 $2,540
1972-73 2,540
-1973-74 2,800

Extra Preparation Time. In accordance with the
PoTTland schoorrarstrict's negotiated contract
with the.teachers' bargaining organization,
compensation must be made for hours worked
beyond the designated work day. FOCUS staff
members must consistently spend evening and
weekend hours on project work which has little
to do with their day-to-day instructional duties.
In the past it was the policy of the project to
pay teachers for time spent working on tasks
which are vital io the project development but
not concerned with suck routine activities as
lesson planning, professional reading, parent
coVacts, paper grading, etc.

Funds earmarked for extra preparatfon.Compensa-
tion included:

1971-72 $2,700
197?-73 2,700
1973,-74 3,600
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Summer Workshop As discusted in Section V,
'Management-Staff Development, FOCUS operated
three summer staff development workshops at
Portland ,State University. Funds allocated
for this 'workshop series' included:

1971-7.2 $ 9,207
1972-73 10,850
1973-74 11,350

Local Funding
0

,Apai.t from the costs ,of providing classroom
space, heat, eTettricity,ancillarysupport
services, custodial care, and daily maintenante,
the primary contribution of the Portland school
district to'the development of the FOCUS pro-
ject between 1971-1974 consisted of. Waries
paid staff members, As 'described in an earlier
section (Figure 10), the local district has
gradually "picked up" more of the personnel ,

costs until the goal of providing 5 1/2 FTE
was attained when the project began operation
without federal support in September 1974.

At the present time, Madison ,High School pro-
vides FOCUS with "departmental" support, much
the same as any academic division 'of the school,
e.g. social studies, art, English, physical
education, etc. This amoant varies annually
according to the overall pupil ,support allowance
of the school. ditionally, FOCUS students
pay an annual bo k rental and library services
fee of $20, mos which has been made available
to the project ince tfte textbook rental facil-
ities of the r gular.program are rarely used
by teachers or students. This creates a fund
of roughly $2 000 which is available for the
specific pure se of purchasing books, periodicals
and renting films.

.4
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STUDENT TEACHING,PROGRAM

Needs

FOCUS. A primary, characteristic of the FOCUS
' project is,its emphasis on establishing viable
relationships between students and adults. In
this direttion, FOCUS attempts to provide an
abundance' of 'profess'i onal and pre - professional
models with whom `students may interact.

Muth of the FOCUS curriculum it built purpose-
fully'around small seminar and activity groups
which alloW maximum diversification of learn-
ing experiendes- both cognitive and affective- -
for students of all interests and talents. Such
groupings, of cours.e, require staff personnel
in numbers greater than the student/teacher
ratio commonly found in public schools. 10
help meet this need for adult models, FOCUS has
designed a clinital practi cum plan which brings
advanced education students into the project to
work as part of the instructional/leadership
team.

-Universitj of Idaho. During recent years,
faculty members at the University of Idaho's
College of Education have received considerable
input regarding the need for experience-based
curricula which will prepare graduates for
teaching positions in urban centers. This
of course,, a result of the national demographic
trend toward urbanization. The typical teacher
candidate enrolled in the college is, in terms
of background.. rather provinicial. Most stu-
dehts in the student teaching program come from
rural or small -'town environments and, too often,
the "Culture Shock" encountered when they hegin
teaching careers in Portland. Seattle, Salt.
Lake City,' Oakland, Denver, and other large
cities is t severe handicap which compounds the
normal problems facing beginning feachers.

In 1971, the faculty considered this situation,
and accepted the fact that an on-site urban.
training component would:be '0 valuable addition
to the student teachtng program. For this
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.reason, various possibilities for placing
student'teachers in metropolitan school
districts throughout the Northwest were.
explored. Oneof the alternatives which
interested the faculty was that available
through the'FOCUS.project.

ti

Specific ,Goals.:

Within the,FOUS setting, student teachers
from the UntvirsitY,of Idaho are involved in
activities directed toward attainment of the
folloving goals:

1. Under the guidance of a cooperating
FOCUS teacher, student teachers will
prepare `lesson plans, including long-,
range and daily objectives, for the
classes to which they e assigned.

2. Under the guidance of ca coope'rating
FOCUS teacher, student teachers will' ,

plan instructional strategies which
seem most appropriate to the'immediate
goals they, wish to, accomplish..

3. Under the guidance of a cooperating
FOCUS teacher, student teachers will
take part in the counseling, or.inter
personal functions common to class-
room teaching:

4. Under the guidance of a cooperating
FOCUS teacher, student. teachers will
become adquainted with the procedural
details common to classroom teaching.
For example, grouping, room mainten
ance, field trips, roll taking, and
organization and coordination of
materials.

5. Under the guidance of a cooperating
FOCUS teacher, student teachers wt.')'
become familiar with the_out-of-school
educational resources available in
the Metropolitan area.
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6. Under the guidance of a cooperating
FOCUS teacher, student teachers will .

experiment with various audio-visual
techniques and procedures and will
evaluate them as instructional tools
appropTiate to their subject area or
class responsibilities.

7. 'Under the guidance ofi a cooperating
FOCUS teacher, student teachers will
sample various co-curricular activities
through which they may make a contri-
.bution to the school program.

8. With the permission and advice of a
cooperating FOCUS teacher, student
teachers will have the opportunity
to assume general responsibility for
planning, conducting, and evaluating
instructional sequences in FOCUS
clrssrooms.

Proce4ures:'

As part of the supervision cycle, student
teachers in the Portland pilot prograr

. 1. Attend regular planntng_and evaluation
seminars under the leadership of the
college supervisor.

2% Take pant-in teaching skill develop-
ment exerci s following the Dwight
Allen micro- aching model. - e

3. Lake part, in a cooperative appraisal
program Which their teaching
performdnce is evaluated by the
college p-upervisor and cooperating
teacher. 'The Cogan supervision cycle,
consisting of the pre-conference,
classroom observation, strategy
formulation, and. 'debriefing conference,
is followed when appropriate.

4. Complete self-appraisal assignments'
required of all College of Education
student teachers.

ti
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5. Participate in general student
.teaching seihinars and-workshops as
arranged by the Portland school
system's teacher education office.

6. Complete a student teaching log
in which student teaching experiences-
are )recorded, analyzed, and evaluated.

'"
vauation

During the 1971=12, 1972-73, and 1973-74 pilot
YPars, the FOCUS%practicum was restricted to
student teachers from the University of Idaho.
Approxtmately 40 seniors and graduate students
were placed'in ,FOCUS at various times during
this period. The program operated under the
supervision of Dr. Ralph Nelsen, FOCUS director

c4

'and affiliate rofessor of Education at the
University. ntractually, the University of
Idaho and the FOCUS project functioned under,
term; of the contract arranged by Dr. Melvin
Failey, University of Idaho Director of Stu,-
dent Teachers and Dr. Carlos Taylor, Assistant
Superintendent for Personnel Services of the
POrtland,school district and endorsed, by the
-University's Board of Regents and the school ''

district's Board of Directors.

Evaluation of the pilot program is the joint
responsibility of the University of Idaho
representative and the Portland school system

-teacher education office. The program is
evaluatedsin terms of the preceding objectives
and procedures.

Conclusions

At the -end of the three-year pilot period, the
following-gendral conclusions were reached:

1. The addition of student teachers
provided greater flexibility to the
FOCUS curricuTum than would have been

,possible had the program been dependent
only upon the resources of the certif-
icated staff.

2. Student teachers unanimously agreed
that the urban experience was impor-
.tant to.their professional training.

1 0 k
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3\,Superin tendents and personne l officers
to whom student teacher applied ,for
positions following their FOCUS
experience expressed no concerns
about the "experimental" nature of
the practicum - school district
officials did not question the
legitimacy of FOCUS as a training
site for student'teachers.

4. The "exchange" of staff time taken-
. in student teaching supervision for

the additional personnel, resources
provided by'student teachers is
mutually beneficial.

5. The range of professional responst-
bilities undertaken by student
teachers in FOCUS is more extensive
than is experienced by student teachers
in more traditional structure. j

IP': 6. "Teaming" with experienced staff
collgagues was seen, by many ,FOCUS
student teachers as.perhaps the
best "professional education! they
had experienced since entering the
teacher education program.

1.
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EVALUATION DESIGN

Rationale

The purpose of the FOCUS evaluation program is
to provide all relevant information needed to
facilitate the decision making process concern-
ing the continuation, modification and/or_
termination of various elements-of the project.
Essentially, evaluative information wr11 serve
three functions: a) provide evidence of,. and
expranations for, the extent to which project
goa3s are being achieved; b) provide infor-
mation leading to program modification to
increase effectiveness or efficiency; and c)
provide detailed documentation of project
operations by which other schools could
implement specific project elements.

Design

The project evaluation is conducted within the
framework of a discrepancy model, similar to
those developed by Stake and Provus. Essen-
tially, the evaluation strategy is to compare
the proposed goals, or outcomes of the project
with the actual attainment of those goals.
That is, the evaluation attempts to determine
the extent to which the project has achieved
oris achieving that which it set out to do.
A discrepancy is identified whenever there ,is
a lack of congruence between what is proposed
and what is achieved.

PPBS

Analysis of the project's progress and develop -,
ment during its tenute'is accomplished with
attention to the accountability system pre- .

vailing within the Portland schoOl system.
Specifically, Portland School District #1 is
employing the Planning- Programming- Budgeting
System (PPBS) to assess the effectiveness and
efficiency of,all programs within its jurisdic-
tion. An integral part of the PPBS system is

.

the sub-division of programs into three compo-
nents based on the function 15i<ormed.

1o6')-



These three components are Management, Support,
and Educationraining. The Management compo
nent pertains to those decisiops concerning
the, establishment, implementation, and mainten-
ance of efficient and effective organization
and procedures by which the project is to be
administered. The Support component pertains
to those services provided for the project and,
those services provided'by the project.
Finally, the Edutation/Training component
pertains to learning outcomes proposed for the
participants of the particular project.

Consequently, evaluation involves separate
analyses of each of the three program compo-
nents (Management, Support, and Education/
Training) and revolves around analysis of the
prepared goals (desired outcomes), activities
(to achieve goals) and observed outcomes
relevant to each component:, In addition,
evaluative information obtained is utilized
continuously to adjust and/or modify various
elements of the program. The relationships
between the three program components, there-,
fore, might be diagrammatically represented
as follows:

Management

Component

Support

Component

Education

Training

Component

-->

C.

The above diagram could be interpreted as
follows: decisions made at the Management,
level will have dict effect updn decisions
at the Support level, which in turn will affect
decisions at the EducattonalaTraining level.
In addition, as evaluative information is
obtained concerning the SUpport function, it
may be fed back,to affect (adjust, modify)
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previously estabilshed and' proposed decisions
at the Management level.. As evaluative infor-
mation is obtained' concerning the Education/
Training function, it may be fed back to
affect (adjust, modify) either or both Support
or Management decisions. As the evaluation

4 process funactions in this manner, it may be
considered to be an integral part of thepro-
ject itself.

'

It is imperatiie to note that it,is fully
recognize' that Management and Support components
exist only for the purpose of achieving Educa-
tion/Training .goals. However, it is believed
that the actual implementation of the, program
floc's. through the sequence indicated above;
that is, Management, Support, Education/
Training. Consequently, the three components
are analyzed in accordance with this sequence.
It should be kept in mind, however, that the
ultimate goal is the education and/or training
of the students participation in the project.

Summary

The prqposed evaluation takes into considera-
tion the Planning-Programming-Budgeting System
(PPBS) currently being employed in the Portland
Public Schools. That is, separate discrepancy
analyses are performed pertaining to the pro-
ject's Management, Support, and Education/
Training components.

Specific goalGs, activities, and evaluation pro-
cedures are identified and-growed for each of
the three components with specifications of
these goals, activities, and evaluation pro-
cedures reviewed, appraised, and revised
periodically in light of changing project
conditions and needs. /-
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DISSEMINATION

-Rationale

As a demonstration Model supporteth by federal
monies allocated for innovation, certain dis-
semination activities are incumbent upon the
FOCUS project and its staff. Citizens, school
patrons, and professional colleagues need to
know about and understand the new methods,
organizational patterns, teaching strategies,.
and curricular approaches which FOCUS is model-
ing in order that they may make informed deci-
sions as to further efforts for change in educa-
tion.. Thus, an important part of the project's
management component is the effort made to
dis'seminate information about significant
successes.and failures.

Strategies

/There are two baSic diSsemination aims followed
by th'project. One is dissemiriation Of general
information about the project to the general
public, and to key or target audiences within
that general public. The second is the dis-
semination of more specialized information,
including professional data, findings, plans,
reports, and other signiffrtant information to
profdssional audiences:

There is nothing restrictive about this identi-
fication of two basic dissemination functions;
actually, many of the same materials are'used
with groups and 'auctiences within each larger
category. What needs to be clear, however, is
that the project identifies the specifiq,Our- ,

pose of any dissemination effort, and thIn
designs specific materials and strategies
whith will be most effective with the target

'group.

Foe example, FOtUS representatives address
general information materials-- brochures, media
presentations, etc.-- to members of the ge'nehl

0
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audience category in order, to build both usder,
standing and support for the project. The same
goal may be in mind when addressing a profes-
sional audience but the materials - monographs
statistics, etc.- are usually much more explicit
and built around much more professional themes:
than used with general audiences. In short,
the same result from different groups may
require either different materials or a combing=
ti'on of types.

General Dissemination Materials Available

Monograph Series

1. Student Selection in FOCUS ,

2. TOM Curriculum Model
3. Utilizing Communjty Resources
4. 'Basic FOCUS Philosophy
5. Student Teaching Component
6. Attitudirial Goals for Students
7, JJOJiiing School Resources
8. C14is Selection Procedures
9. Attendance Procedures,

10, Cross-Peer Instruction
11. Physical Resourles'
12. ,Procedures for Admitting and

Releasing Students,-'
13. FOCUS Curriculum Summary
14. Anecdotal Records in FOCUS
15. An Outsider Reviews FOCUS
16. Eyaluation vs. Accrediation
lb. Staff Development in FOCUS
18, Visual Literacy in FOCUS
19.' Opentng School Activities
20. Affective Measurement

Manuals

1, FOCUS Operations Adopters Manual
2. FOCUS Validation Re ort
3. EKiaphs1-20, oun .

) Brochures

1. A Look at FOCUS
2. ()FOCUS Facts
3. FOCUS in Bits and Pieces

.sit..7,s4
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Newspaper and Periodical Reprints

1. Helpful Hints for Your High School's
Alternative Program

2. St dents PraiseFOCUS

eda Produ tions

1. "Celebration of the Ordinary"
. (slide/tape production, 27 min.)

2. -157-Alternative Within"
(slide/tape production, 15 min.)

(Both productions now available on
3/4 inch cal or video cassetts.)

Summary

Fops views dissemination as a key project
activity, assuring the effective spread of
information generated by the successful opera-
tion bf the project and thereby influencing
support for educational change. Dissemination
deals,with information which must reach a
.variety of audiences and which, generally
requires careful preparation of materials to
-bulld understanding and support, to create and,
istiikaate chknge, and to continue suggestion,
persuasion, and pressures until change is
achieved. Dissemination effbrts need to be
addressed both to the general public and to
the educational pracitioners, with-materials
prepared-to appeal to both audiences. Within
the two categories there are special groups
demanding specially prepared, material.s and
activities-if disseminatian'efforts are tole!.
Jully successlul. (Seell-gure,11..)
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STAFF DEVELOPMENT

During the period 1971-74, the FOCUS project
earmarked part of the federal funds received
for staff development acttvities.which assisted
teachers both in'acquirimg new teaching tech-
-niques-and materials and in working through
professional and inter-personal problems which
occufred during the course of project operation.
These activitiee were carried-on during the
academic year and al,so during six-week work-
shops held each summer.

Academic Year Activities.

Most in-service activities carried on during
the academic year are designed to accomplish
specific ends rather than provide general
understandings. For example, faced with
several extremely severe reading problems,
the staff obtain pd the services of diagnostic
and developmental reading specialists who pro-
vided both instructional techniques and special
materials for up-grading the FOCUS=reading pro-
gram., Similarly, faced with serious- relational
strains within to team, FOCUS utilized the
services of Natibnal Training Lab (NTL) con-
sultants in an, effort to identify problems. and
develop conflict management skills which would
help eliminate them. Other staff development
activities have, involved work with specialists
and consultants, in drug-abuse education, career
education, environmental education, and personal
health.

While most staff development activities' during
the academic year have been conducted during
after-school hours (compensated), there have
been occasions when the project's students
have been excused from school at noon in
order to allow the staff to meet for a full
afterhoon. Additionally, one week-end work-
thop was held at a conference site just outside
of the city.

113



Summer Workshop/Activities

Following each developmental year, a six-week
staff development workshop has been conducted.
The workshops, which involved all staff.hiembers,
were 6esigned.t6 accomplish the following
major objective.s:',

r. Review thee 'previous operational year
and explore possible areas for
program revision.

///
2. Identify specific problems encountered

during the previous opqrational year
and decide on remedial strategies to
be followed during the next school
year. .

3. Integrate new teachers into the
FOCUS team.

4: Integrate new students into the
FOCUS .project.. .

5. Provide micro-teaching laboratory
work for teachers seeking new
instructional styles and techniques.

6. Provide compensated time for in-
depth study of current professional
literature regarding alternative
school programs, disadvantaged
learners, teaching strategies, and
conflict management;

7. Reestablish contacts with students
and parents by making home calls -

to each student's family.

ti

Workshop Organization. The 1972 workshop, which
was typical of the FOCUS Summer Staff develop-
ment programs, consisted of three two-week
phases:

1. Phase I -Problem Analysis and Program
Revision

2. Phase 14 -Independent Reading and
Personal Home Contacts.

3. Phase III-Instructional Skills
Improvement and Program
Planning

11 2,

' \

o
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The workshop was conducted under the auspices
of.Portland.Stite University. The university .

accredited workshop, activities and provided
all requested facilities for staff participants.
Five three-credit classes were approved by the
registrar, and three of which could be selected
by perticipants for transcript 'credit.

1dd 507 Seminar: MicrO-teaching:
. . Instructional Impro4ement

E'dci '507 Seminar: Curriculum- Force
Field Problem Analysis

Edsf 507, Seminar: Classroom 'Counseling

Psy 507 Seminar: Conflict Management

Psy 507 'Seminar: The Alienated High
School Student

(In 'addition to FOCUSstaff\members, several
summer term students,from Portland State
University participated in the workshop. Of
the PSU group, three w' re under-graduate stu-
dents, threFwere fill -time graduate students,
and eight were epfflicated.teachers from .

metropolitan area schools.) FOCUS staff members
enrolled for PSU credit paid their own tuition.
Instructor of record for all classes was Dr.
Ralph Nelsen, FOCUS director and Assistant
PrOfessor of Education at PSU.

Problem Analysis.. High priortty is given' to
prbblems which were encountered in the project
during previous operational years. Using the
Force Field Prioblem Analysis technique, staff
members attempt to identify the restraining
and facilitating forces Which come into play,
during the year. Program prOcedUes are re-
viewed and evaluated in terms of 1) Overall
goals, 2) Enabling Objectives,. 3)'PossiEsle
Enabling Strategies, :and 4) POssible Enabling
Activities.

HoMe Calls. ,It is .a high priority goal that
ail team iembers make personal visits to the
families of project students. Each staff
member assumes responsibility for contacting



b6tween 18-25 students during July and August.
In-addition to serving an "introductory"
function, these visits enabled the taff_lo

\gather several suggestions regardinprogram
changes which parents and students feel would
be helpful. For example, during the 1972 summer
calls; students suggested that instructiorpl
cycles be longer than two weeks, aitd pareets,
suggested that closer contact bet4aen school
and home might help reduce the incidence of

.truancy and class cutting. 0

Individual Readino. A constant problem for.
FOCUS teachers is that after-school and week-
end program ,responsibilities make it very:
difficult for them,to stay current with the
professional lfterature. Therefore, part of
each suay i ier workshop_ given over to unst

-

tured ti e in which teachers might purSue this
vital professional development, activity.

Micro-teaching:. The purpose of the summer
micro-teaching sequence is to introduce .staff
members to a variety of instru'ctional strategies
which have been validated.b.V teachers working
with reluctant leatIners in other parts of
the nation. Using the format devised by
Dr. Dwi'gh't Allen, Untversity.of Massachusetts,
staff members teach a series-of "minj-lessons",
each lesson isolating a single strategy for
practice. The micro-teaching sequence con-,
sisted of the following steps:

.

1. VieW'specifiC"skill film (5-7 mites)
from General Learning Corp, Teaching
Skills for Secondai Teachers.
TYTTITi- lent to FOCUS by Eastern

,.

Washington State College.)

2. Review printed materials for selected
ski12, Instruction Manuals, Teaching.
SkfTics for Secondary Teachers.

,3. Prepare miniLlesson stressing one
or two specific skills.

4. 'Present mini=lesson to Simulated
class, lest n'video-taped.

114
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5. Debrief with students, supervisor,
and colleagues, using video-tape
as prime feedback tool.

6. Reteali lesion, repeat step #5.

Program/Curriculum Revision. As a result of
summer problem analysis and solution, brain=

.storming sessions, the staff has several
revisions in the original program format.
Included in these changes were:

1. Adoptation of a basic fbur week
instructional cycle rather than
a. two week .cycle.

2. Assumption of greater curricular
responsibility by the teaching
staff,.coordinatedsby the lead
teacher.

3. Definition of specific content
areas for Communication; Analysts,
Realities, and Values laboratories.

Identification of some daily labs
as "Clinical," withMore emphasis
on basic skill content.thamtwai the
:case during the.oriljnal model.,.

Instructional Objectives. Usilig the book
Behavioral Analysis of Learning Objectives
(Names, 1970) as a guide, staff Members have
worked on their skills in the area-of design
and writing instructional objectives each
summer. Much of the work during ,Phase 'I and
Phase III of the 1972 workshop was approached

-.from the "performance" point oryiew. Staff
consensus is that inability to prodUce and
fbllow reasonable performance goals was a

'major shortcoming of the team during the early
stage of the program.'

Student Involment. A number of FOCUS students,
Faye Worked with the staff during the summer:
Specifically, students work as "models" in
the micro-teaching lab, paint and decorate
areas of the FOCUS office and project class-
rooms,. and serve as program representatives by
accompanying staff members on summer home calls.
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Personal Feedback

Under the leadership of Eh.. Donald D. Holt, all
staff members complete Shostom's Personal' Orien-
tation' Inventory, an instrument, designed to

-,provide self- attitude' feedback to the individual
Dr. Holt works with the staff each summer, id-
terpreting individual test results and construc-
ting a staff profile. Much of the data gendr-
ated in this activity is incorporateCin plan-
ning for the relational aspects of the following
school year. A number of staff protocols _have
been established on the basis of test infor-
mation and interpretation.

Summary .41

The staff development program is seen as
extremely.valuable in that it:

1'. Provides staff members an opportunity
to meet with qualified specialists on

. a "task!' basis.
2. -Provides an opportunity foi. the staff

to,examine project operatibns in detail
and 411ow adequate time to-analyze
specific problems in terms of cause
and remediati-on.

3.' Provides students and staff the oppor-
tunity to work.together in developing
plans for program operations year.

4." Pravides'an opportunity for other
teachers and,preprofessionals.to join
with FOCUS tiaM members and examine
problemi and, procedures which they
migh't anticipate when-initiating a

similar alternative program'in other.
schpols.,

5. Provides an opportunity for teachers
to keep current with professional
literature.

6. Provides an opportunjty for staff members
and parents to-meet .anclAis'cuss their
ideas and concerns apart from the
"schoOl'envtronment."

7. Provides an opportunity for staff members
to develop ;and improve instructional
-materials and techniques.
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FIELD TRIPS

(Yogis)

4
Field trips and excursions are to be considered key aspects of the
FOCUS program. Staff members are urged to utilize. local and kegional
resources as extensively as possiblt. The rollowing preparatory and
evaluation procedures art to be followed.

1. A "FOCUS FIELD TRIP NOTIFICATION" form should:be,cotpletely
filled out in duplicate and turned in to' Ralph Nelsen five.

.school days before the proposed field trip.

2. For extended field trips, a complete "FOCUS-,,PIELD TRIP" form
as above AND and "EXTENDED FIELD TRIP" form for Madison and
Area II must be submitted. Normally, six weeks' notice is

0 , -

required for approval. Turn,in both forms' to Ralph Nelsen..

3. For individual field trips on which a student-is not going to,
be'accompanied by a teacher, complete-n "PERMISSION TO LEAVE
SCHOOL" form, have it signed by the parent, and turn in to

"' Ralph Nelsen. (Note: Only public transport or family car
are: authorized for.transportat.ion.)'

4. For all field trips, a "FOCUS. FIELD TRIP RESUME AND EVALUATION"
form must be completed within two days after*the trip,'

S. AiI''students participating in field trips MUST have a signed
"PERMISSION TO LEAVE SCHOOL" form on file for each excursion
away from school.

6. All students participati ng in "risk" field trips (i.e. rack
climbing,, overnight camping, aviation, etc.) must be covered
either by family Health and Accident insurance or by an OSAA,
school policy.

, .

7. Under certain conditions it is permissible for a student to
drive his own car while on an individual field trip. However,

* the parent must 'first fill out."TRANSPORTATfON NOTIFICATION"
form. Students MAY NOT transport other students in their .-

. ,oars under any school-related circumstances.

Plans for field trips must include consideration for .other staff
members. While small group trips eke Very profitable, they some-
times must be correlated with other activities in order to con-

, serve staff personnel resources. Teachers must'discuss field
trip with their staff colleagues in order to establish ways to
have excursions wELch can serve many purposes.

)17
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.GENERAL GUIDELINES FOR: FIELD TRIPS

(MADISON HIGH SCHOOL)

Field trips are a recognized, worthwhile extension of schoolroom
learning,activities. However, \each teacher, in taking students out
of other teachers' classes, has the responsibility of exercising
carefdl professional judgment as to the vane and, appropriateness
of the proposed field trip; tte,excursion shOuld bear, immediate
relationship to the topic being studied. Teachers wishing to take
more Xhanspne classroom of students on a trip, should consider the
disruptive effect of taking large numbers of students out of others'
classes' on the total school situation in evaluating the worth of the
proposed activity.

In addition, the following guidelines should be (observed;

/

..._

1." No:field rips ate to be planned foi the last
week of t e grade-period.

+
2. Transportation shall be by common carrier unless

other speclfic means have been approved.

3. Permission-totnLeave-School forms must be signed
by parents and returned to the teacher in charge
of the .field trip before departing the building.

4. Allowances for supervisioh of students not wishing
to participate in the field trip are to be made,bi
the teacher in charge.

5. Two notification -of- field trip forms-should be
placed in the curriculum vice principal's box
at least one week prior to the event.

.

6. Make-up privileg s are to be granted to students who
miss other teachers' classes due to a fi trip;
and equitable, substitute assignments gi en if
necessary.

, 7. The teacher making the field trip is repponsibla,
for notification of other teachers. Destination,
date, name of teacher and names of all students
participating are to- be supplied to all teachers
and admknistrato-rs two days.before the proposed
field trip.

IRO
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EMERGENCY HEALTH PROCEDURE

I. If a student is in.school and appears to have "overdosed" or is
having a bad experience on drugs, we have the responsibility to
se-s_thatthesluderit gets prompt medical attention. Since we
do not have any drug crisis services set up at Madison .yet, the
following options are the only ones available to us for helping
a student tkijough a crisis:

1. 'Call the student's parents and ask them to come to the
school quickly, his child is very sick-and appears to
need some kind of medical attention. Do not tell the
parents his child is on drugs! If the family does not
have a physician reAdily'available, they can transport
their child to one of the locations for attention:

a. Providence Hospital Emergency, 700 N.E. 47th, 234-8211

t. b. Outside Inn, 1240 S.W. Salmon, 223-4121
Open Mon. thru Fri.' 7-10 p.m. Doctors and Social Workers

on duty.
c. Multnomah

county
Hospital, 3171 S.W. Sam Jackson Park Rd.

Multnomah tounty Emergend57: 228-9131, ext. 681.

2. If the student's parents can't be reached, call\the Police
Department, 226-7551, ask for radio emergency. They will
send an ambulance as soon as possible. There is no charge for,
the ambulance and we have been advised the student will not
be arrested for using drugs. (??)

Note #1: Be. sure the student has 'no drugs .'in his
possession before he is referred to any
agency, as he can not be arr'e'sted for being- L

under the influence of drugs but can get
busted'for,Kolding.

II. If a student is in schbol and appears to be under the influence of
drugs, call his parents and advise them that their child is acting
in a very unusual Manner and may be sick._ Do not say he.is on
drugs!. Ask the parents to pick up the studai-from school. If
the parents have no car, ask)them to send a taxi, or friend or
relative to drive the student home. The student may wait in
the nurse's office in the,cmuneeling area.

III. Drug Treatment: Do not attempt to treat what appears to-be drug
related behavior. Refer to the procedures listed
above. $

,IV. It is necessary to notify the, appropriate Madison vice-principal
in case of any health emergeky.

%.1
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PERIODIC PARENT CONTACTS-

All members of the certificated instructional staff are expected
to contact parents of FOCUS students regularly. This series of home
contacts, made either in person or by telephone, is intended to be
informal rather than formal in nature. The purpose of the contact is
not particularly to inform parents of a student's academic progress,
'behavior, or attendance. Rather, contact is made for the purpose of
assuring parents that they are not forgotten, ignored, or otherwise
seen as "non-persons" in the FOCUS structure. In short, theperiodic
home contact is to serve a "P.R." function.

A contact schedule form is available for` the purpose of systema-
tizing the home contact process. The roster of FOCUS has beendivided
into five approiimately equal lists, and each of, the five members of
the instructional,staff will have the responsibility of making, a
monthly contact with the parents of the students on the,liiI.assigned to
him.

Since the fundamental purpose of the home contact is to develop
the parent's feeling'of involvement with FOCUS, dialogue should develop
along lines initiated by parents as much as possible. Staff members
may,, of course, "direct" the conversation to include such subjects as
coming parent meetings, recent program activities, special project
events, particular areas in which parent help would be useful, etc.
Such questions as the following haye been successfully used by staff
members to get the conversational ball rolling.

1. "Is there anything special' you'd like addressed
at the parents meeting next week?"

2. !'What is the general feeling toward FOCUS in
your neighborhood or among your friends?"

3. "Would you be interested in going along on a trip
to the beach( with our biology group next week?'

,

4. "'Has your son (daughter) made any comoents about the
prOiect you think would be helpful in our efforts to
improve our daily program?"

Please don't'use this contact opportunity as a vehicle for dis-
cussing a student's school performance in any great depail: If a
parent requests specific information, offer,to arrange an evaluation
conference at the school involving all staff members who have the
student in class. ,ett a rule of thumb, try to get parents to visit
the project for conferences, as observerp, as resource persons, for
parent meetings, etc. That's the goal -- 'parent invoiVement.

A

4
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Sign-Up
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UNCLASSAOOM POLICY

Within reasonable limits, the Unclassroomwill be open to
students at all times. The following guidelines.will be In effect
until revisions are determined:

1. pne staff member will be assigned supervisory responsibility
for the Unclassroom during each. mod,

2. Open sign-up for the Unclassroom will lbe restricted to those
mods when students are not scheduled for an instructional lab.
(Realities, Communication, Analysie-, Values.)

I. Students may go to the Unclassroom ,from instructional labs.
only wfth!written permission of their lab instructor.

4. The staff supervisor will compile a list of all students in
the Unclassroom,during a given mod. This list will indicate
which students came from instructional',labs and which were
signed up for the Unclassroom on their.regular.schedule:

.:

Activities

\

Generally-speaking, the Unclassroom should be seen as an activity
center for table games, individual reading, project work, small groups
"rap" sessions, etc. (In the past, there has been some misinterpre-
tation of the Unclas'sroom's function.) Games have been purchased, and
are located in a file cabinet'in the FOCUS office. Others may be
purchased at `staff members' request.

Office Area

It is the responsibility of the Unclassroom supervisor to regulate
the student traffic flow into the FOCUS office area. Staff members'
are asked to keep all but "emergency ,cases" out of the office.

-
Clean-Up

It is the responsibility of the supervisor to see that the
Unclassroom is left in an orderly condition at the end of each mod.
Chairs and tahlep are to be neatly arranged, papers picked up, maga-
zines put away, and table g es returned to the office. Unless
changed in the future, the existing policy is that soft drinks in
paper cups from the student lounge are not to be brought into the
Unclassroom.

121
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MEDIAWARE AND MATERIALS

7

There are two immediate sources of mediaware. FOCUS owns several
thousand dollars worth of cameras, projectors, recorders, and tele-
vision equipment. Additionally,: the resources of the Madison A-V
center .are available as described in the Madison 'staff handbook.

Availability 4
)

All FOCUS equipment is available to ,staff members ona "first-
come, first-served" basis. A sign-up schedule will be m4ntained,

Ail Madison equipment must be reserved a day early. If you
sign up with the medis.41erk, she will arrange to have the desired
equipment delivered to your room and picked up,by the student media
service crew.

Operation

Please don't use A-V equipment unless you have been checked
out in operation. See Ralph Nelsen or request a student, Operator.

4116
A -V Libraries

The Portland school, district maintains an extensive library of
films, film strips, recording and supplementary media kits and
materials. All of These items are listed in a Blue catalog, copies
of which are avallable in the FOCUS office and-the Madison bookroom.
Materials may be ordered forAelivery or picked up at trie district
administration building. A special order form must be used and iv
available in the bookroom.

Additionally, the Multnomah Comity library, Main Branch, has a
small, but excellent, collection of films. A catalog is'avairable
which lists all library titles.' Films from this source mugl..be picked
up and returned in person.

'Special Note: Because of the problem of sound filtering into the
adjatent library area, it is project policy that all sound equipment
used in the Unclassroom must be 'operated with headphones. We' have
a number of individual headphone sets and a'listening center unit
for this-purpose. It is the responsibility of the Unclassroom
visor to see that this regulation is followed at all times.
. a
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FOCUS PURCHASES

PURCHASES:

.0/

The following purchase procedures will be followed:

1. Major items' (capital outlay) will be purch &sed by
Mr. Bolos through Ralph NAlsen. Include cost, model
number, supplier's name and address, and educational
objective for purchase.

2. Items over $10.00. These may be obtained With.a Ma-dison
purchase order. Give white requisition form to supplier,
other two copjes to Ralph Nelsen. Do.not make purchases
over $10.00 without purchase order form.

3. Items-under $10.00 May be purchased directly by teachers,
providing items have been OK'd by Ralph in advance.
Out-of-pocket expenses up to $10 will be reimbursed
from petty cash through the student store. 'Give
receipts to Ralph and you will get a reimbursement

, 'form which will be honored by Madison's storekeeper.
(Some reiimbursemepts are by check since the-cash
supply in the store 'frequently runs low.)

4. In all cases, no purchases, orders, or requisition are
to be made without prior approval by Ralph Nelsen,

123
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ANECDO RECORDS

The us fulness of servation, as a technique of efaltation, is

improved if vations are recorded.' Tht.anecdatal record is"

one method which, serves this purpose. Eisentially, the anecdotal
cg

record :consists of a report of an incident deemed significant or

typical of_a student's behavior. If the teacher systematically re-
,

cords such incid- s, in is likely that consistent patterns of

behavior will'soon show up. Furthermore, if anecdotal entries are

made over a period of time and in.a variety of situations, some

fairly valid judgments can be made concerning the over -all behavior

6f particular students. e

Anecdotal records should possess the. following characteristics:

(1) observations should be accurately recorded, with complete objec-
,

_tivity emphasized; (2) they should be contise:, reporting only a
0

single incident "at a time-; and.(3) they should serve as a continuous

and cumulative record coVering,a variety of situations. Anecdotal .

ir'ecorda.are not intended to convey emotional opinions or vagut gen-

eralizations. Their purpose is to communicate succinctly factuAl
o

information that identifies ly data, .i.e., names, dates,,etc: 2) set-*

ting, and 3)'incidento aame anecdotal formats realistically.include
ti

a'space-for intdrpretations and recommendations following the'incident,

-There sould,,howeVer, be a clear distinction,betgeeh objetive and

subjective entries.
..

Another format which is used for anecdotal entries divides. the

entry ,inta'threa major parts:4 episode, interpretation, and action/



6

recommendations. The following example will illustrate this type

of report:

Episode:

Bill again reported to school exhibiting visible,
physical bruises. After questioning, he reluctantly
stated that his father had punished him.

Interpretation: 4

Possibly a case of child abuse%

Action /Recommendation:

.Matter ,referred to the school nurse. Project dlxector
apprised of the episode. If suspicions are verified
this will become a matter for legal and medicalltctiou
rather than soley an academic problem. .

Anecdotal recordaYlike any evaluative technique, have limita--

tions. For example, they must be accurate if they are to possess

any value; they may prejudice future readers when th4 behavior its no
1

. .... . L
f

.

lobger typical; and-perhaps most importantly, the system is time

consumitng and demanding upon teachers. However; the benefits derived

from systematic use of anecdotal records far outweigh the drawbacks.

Anecdotal records help insure that the staff gains more informdtion

about the individual student's cumulative pattern of development;

the teacher becomea a better. observer; the student, if he realizes
0

that the FOCUS staff is interested in him, benefit's from such.undenr

standing; and the prbject has a better informed and more underseand-

ing staff.

125
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PROCEDURES FOR STUDENT REFERRALS
to OUTSIDE AGENCIES*.

A.. Write out an explanation of,the reasons supporting your
judgaent to make the referral, and file this report with
Rn1;'6.111e1 len. ,

2. Inform student .of your interesf,in making a referral and
explain why.

3. Contact parents or legal guardians regarding your recommepda
tion and provide them with information to support your jujdgment.
Suggest parents provide appropriate service to their son or
daughter if possible and request feedback following refe ral.
(See note below on agency reports)._ If. parents are not ble
to provide for necessary services, request the1r permission
in writing for the project to make the referral and pay for
service.

4. In all cases, the project must request. that the parents or
legal guardian be resent su ing the student's appointment.
In the event the it is impossible for the parents or legal
guardian_to acc pany the student, the project will ele.ase.-

a staff member. Parents or staff members7 are to re eAt a
written evaluati following services from the. agent

.r A

* Reading Clinic, Juvenile Court, Chiid Guidance Clinic, School
Psychologist, Health Clinic, Youth Opportunitiet Center, Multnomah.
County Welfare, etc.

4
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Revised Procedures for Staff Meetings Feb. 25, 1973

1. Agenda items ;which are merely announcements will be published on-
.

a flyer/bulletin typed by Sham. Items for announcement will be given

to Sharma. (written) and:bulletin will be-typed and dittoed prior to

2nd mod each diy.

2. Entries on meeting agenda will be divided into 2 categoried:

(a) problems which need inpUts, from whole staff

(b) problems which concern ewer-than the whole staff.

Category (a) will be first .priority on agenda; category ) problems,
I '1.

,11will be handld with specific named staff People after category ta).

Messages .one-td-one will be handled OUth e of_ meeting time.

37. Entries on both agendas must be made by 1:30: At that time, dept.

chairman will make decision on whether agenda entries warrantfull staff

meeting, and will post notice on man office door indicating whether

full or partial staff meeting will be held.

IF AGENDA D_OES NOT, WARRANT MEETING, MEETING WILL NOT BE HELD. AGENDA

ITEMS_ MAY BE HELD OVER FROM ONE DAY TO NEXT .IF NOT PRESSING,

4. When classes are over'at.2117, meetings begin at 2:35 p.m. If you ,

will be. late,, please note that" on agenda Meeting's will begin on time.,
. ,

even if staff persona are late.

t=
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READY-MADE ANSWERS.TO
OFTEN ASKED QUESTIONS

Over the course of three years of operation
there have been hundreds of questions asked
regarding'various features of the FOCUS pro-
ject. These questions have been from parents.,
school patrons, visitors to the project, local
school colleagues, participants in various
regional and national -conferences at which
the FOCUS model has been presented, and even
by callers to locaLradio/teleophone "talk
shows." Some aspects of the FOCUS project,
however, prompt more questions than Others
and it As felt that a short section on the
most typical queries would serve a helpful
purpose at this point of the Operations
Handbook. Following, therefore, are the ten
most frequently asked questions regarding
FOCUS and the "standard" answers generally
given by staff personnel.

-1. Why is the project so heavily directed
toward the needs of freshman and sophomore
students?

The FOCUS".staff feels that the first two
years of high school are the critical
years for students who have had previous
records o,f unsuccessful school experiences.
Research ftports from all over the country
indicate clearly that the summer between-
the 9th and 10th grades is a particularly
critical point for students who are los-
ing the battle to accommodate themselves
to the demands of the-traditional school
program. The dropout rate seems to be
highest among- --Students who are approach-
ing their junior year and can't visualize
-themselves repeating two more years of a
program that-ofers few rewards or grat-
ifications. The project, then, attempts
not only to provide then type of learning
experiences which will profit the student'
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in the early stages of his high school
career, but which also will create in
him a feeling of gratification and
investment which wil,17tustain him
throughout hit finfl two years in the
regular iochool program.

2. Why was FOCUS expanded to include junior
and senior 'students?

TherefA really no doubt as to whether
FOCUt- ould be viewed exclusiveixAs a
progea which prepares students or success
in th regular program. Unqualified staff
thinkin is that FOCUS should be consid-
ered an alternative which, if valid for
two years, is equally valid for four years.
After the first operational year, FOCUS
began working to become a complete four-
year alternative, taking students from
their first day as freshmen through gradu-
ation four years later. For this reason,
the project has carried many students .

through their third and fourth years of
high school and can currently accommodate
students right through graduation.

3. Are there special rules and privileges
for FOCUS students? MOP

FOCUS students are regularly enrolled
members of the Madison student body and,
as such, have the same responsibilities
to the rules and regulations of the school
as have any other students. Participation
in FOCUS dots not exempt a,siudent from
the expectations of the school in any areal
It should be noted, however, that FOCUS
staff members, as a group, have markedly
higher tolerance levels than'do many
'colleagues, a characteristic which may
result in fewer student/teacher "hassles"
and the outward impression of FOCUS stu-
dents having more freedom than is avail-
able to other students. This is, of
course, a function of the individual
teacher and not the program. -

4. Do FOCUS students receive grades and
regular high school credits?

FOCUS students are never evaluated to
130
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of traditional A-B=C grades. All eval-
uation is done in terms of demonstrated.
competencies which result from activities
described in specific performance objec-

. tives. Evaluation, is individual and never
judgemental. ,Yearly credits, as'required
by the Oregon Board of Education, are re-
corded on the student's4 permanent transcript
according to how well he has accomplished
the various, objectives he established dur-
ing the year. In most cases, students
rece)ve five units of credit, as do most
Madison students. It is FOCUS practice to
credit a student's transcript with the same
:class units" as the typical Madison stu-
dftt of the same year in school might earn
Freshmen, for example,-receive a total bf
five units for a year's work in'Social
Studies, English, Art Crafts, Physical
Education and Math.- Sophomores generally
get credits in English, - Social Studies,
Science, General Art and Physical_Educa-
tion/Health.

. Is the student-teacher ratio in FOCUS
smaller in FOCUS than in, the regular
Madison program?

The F OCUS instructional staff consists of
five teachers, and a team leader, a total
of 5 1/2 FTE. The-student-teacher ratio,
therefore, is roughly 18.1:1, a figure
not much lower than that 18.9:1 ratio
reported for the regular Madison program.
Not included in either ratio are pre---
professional personnel assigned to FOCUS
and Madison for student teaching practi.cum
work. (Neither-the .FOCUS, project director
nor secretary are _included in the FOCUS
ratio since their duties, primarily are the
tasks of recording, reporting, evaluating,
and documenting required by local, state,
and federal offices, are not directly t"
conActed with the instructional/counseling
program oaf. the project.) Generally speak-
ing, FOCUS class sizes are. smaller than
those of the regular program but, in the
opinion of the project staff, not small
enough to enable FOCUS to individualize
the instructional ;program as much as would
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be desirable. (Additionally, if a "student
difficulty indei'" were to be used in
determining,student-teacher ratios, the
nature of the FOCUS student population

'would probably result in an incredibly
high student load for FOCUS staff members,
perhaps as high as 5.0:1.)

. Mhat assurance is there that FOCUS students
are learning the,things which they will
have to know in order to live productive
fives in our society?

While FOCUS makes no pretense to prepare
students for advanced physics, calculus,
fourth year FrenI, and the like,-the
staff does feel that the project does a
very creditable job in helping students
achieve functional levels in the basic
skills-- reading, composition; and math,.
Student scores on standardized achievement
tests given twice a year indicate that
FOCUS students; as a group, fall within
the lower portion of the "average range"
for students in the Rertland school dis-
trict. Comparison4of fall and spring
test results show statistically significant
student gains in composition, math and
reading skills. The cognitive, however,
is not emphasized in FOCUS tc the same
degree as the affective. While the staff
is,delighted to note steady growth in
students; the main goals of the project
-are less tangible than a "two grade-level
gain in reading," a "five T-score(improve-
ment in computation skills," etc. If FOCUS
can assist students in developing their
tolerance for risking, can help them learn
to value themselves and the people around
them, and.can help them deal effectively%
with the feelings of anger, resentment, .

and futility which have developed over the
course of nine or ten years of schooling,
then the project staff will feelit is
operating a successful, meaningful program.

*Or
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7. How well will FOCUS students be able to
do when .they return to more traditional.
high school and/or College programs?

It is important to remember that most FOC1k-
participants were selected because both
school personnel and parents had serious
concerns as to whether or not these stu-
dents would survive their freshman and
sophomore years of high school. Consid-
ering this situation, it may not be too
important to offer predictions about the
senior year or make conjectures about
college Success. What is important to the
FOCUS staff is that students attend school
now and, in attending, become involved in
learning activities which are-attractive
and meaningful to them. It might be said,
therefore, that FOCUS personnel believe
that if students experience-success in
school today, then tomorrow will take care
of itself. (It is noted, also, that research
evidence from other alternative programs
in operation around the nation indicates
that'students from programs such as,FOCUS
are able to make a successful adjustment
to more academtcally-oriented :programs and
that their experience in alternative pro-
grams issnot general regarded as an educa-
tional waste of

8. Who determines what students may par icipate
in the FOCUS program and why does the pro-
gram operate with only J00 students.

The FOCUS staff feel's thaV one hundred
students in an ideal number for an alterna-
tive program operating in a school with a
population, of, nearly 2,000. Fewer than one
hundred would probably tend to isolate the
project_and make FOCUS students look and
feel more like a "special class" than a

a° part' of the general school operation. More
than one hundred students would necessitate
management protocols and procedures which
would tend to "institutionalize" the pro -
ject. One hundred, then, is seen as a
population aith is large enough to elim-

- 'inate the possibility of having FOCUS
students "spotlighted" and yet is small
eriough%to allow students and teachers -to
operate on'ia comparatively "loose", indiv-
idualized basis-.
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Selection of the project's one hundred
students is discussed in detail in
Section I, Student Audience. Briefly,
it is a system involving 1) preliminary
referrals of students by teachers and
counselors and, 2) subsequent decisions
by the referred students (and their parents)
to volunteer for the project.. The staff
has avoided assiduously any selection pro-
cedures which might lead to a charge that
the project "hand picks" its students.
The staff has developed a set of criteria
describing the-type of students it feels
it can deal with effectively but has never
attempted to control the interpretations
various referring.persnnel might make
of these criteria. Participation in FOCUS,
therefore, is dependent upon four factors:

1. Preliminary referral by non-FOCUS
personnel according to their own
interpretatibn of the project's
"eligibility" criteria.

2., Student willingness to particip ate
in FOCUS.

3. Parent willingness to have 'a
_student enrolled in FOCUS.

4.' Availability of space or vacancy
on the student roster.

. Is FOCUS an operational_proaram in'other
schools?

While almost every feature of t e FOCUS
prbgram has parallels in other s condary
schools around the country, the staff has
no knowledge of the "complete package
being in operation, in any school 'but
Portland's Madison High'School. Realisti-
cally, there is really. nothing "innovative"
about the philosophy of the project or it's
individual components. What is unique,
however, is that FOCUS .represents an
attempt.to bring together loose strands
from many sources and combine them into an
integrated, functioning school program.
One of the long)-range goals of FOCUS is
to provide evidence that the project is
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successful in order to provide a model.
upon which other secondary schools. may
build similar programs which meet their
cont.xtual needs for educational optiont,.,

10. Does. FOCUS cost moeelhan a traditional -
high school "program?

Aside from capital outlay (equipment)
costs incurred during:the first operational
year, the casts of operating FOCUS are not
substantially greater than those of. main-'
'taining the regular Madison program. The
major expense in FOCUS involves salaries,
costs which are identical to the persOnnel
costs of the entire Portland district.
FOCUS does, spend considerably more on Such.
At'ems as film stock.,, field trIp`transporta-
tionand student recreation than does the
typical high school program, but, on the
other hand, investments for other items,
books,for example, are minimal., It is
anticipated that the entire, project can
be absorbed by ,the school with no undue
financial strain when federal funding
is terminated.

Le
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DOs AND DON'Ts

While many details of operating an alternative school project

will, naturally, vary from one school setting to another, there

are several general considerations pertinent to "transportability"

or the FOCUS 'model which should be helpful to others planning,
I.

developing, or operating a similar program. For simplicity, thege

will be discussed under two headings, DOs andlpON'T

DOs

1. Solicit f'aculty, rent, and community,interest and, support
\

for your project early in the planning and development stages.

Continue this involvement throughout the life of the Project.- Yer-
,

haps the best method of doing this is to reque`Ft key persons in the

chool and community to serve on an Advisor Committee and have them

monitor the project regularly.

2. Keep a steady flow of information regarding the project and its

goals, procedures, problems, And accomplishment,moving toward both

school and general 'audiences. The more familiar the project is,

the better the charices of it being understood, supported, and extended.

3. Codify all operational procedures which are followed in the pro-

ject: .purchasing, student selection, attendance, curriculum develop-

ment, etc. change is possible only when current conditions are

easily identified. Formative feedback can be used only when staff

and evaluators know what is happening. For example, an attendance

system may prove to be unsatisfactory and revisions can_proceed more

easily if the staff has a document which identifies each element of

the fa.illty method.
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4. Involve the school administration in project activities when-
%

ever possible. The school principal will certainly be more:at ease

with too much info mation than,with not ,enough information. In

addition to being a professional obligation g your.adminis-

tration:well Informed as to what is happening is just good politics.

Remember, it's hird for the princ,ipal to defend your "space" if he

hasn't got the data about what'you're

5. Involve the other members of your school.- faculty. There is'no

way that your project staff, no matter how large or talented, can

provide all the resources students will need if they are really

encouraged to pursue theirjearning interests and needs.. The coopera-

tion of your colleagues is, necessary when you want to "farm out" a.

student for'short-term work in a special area or when you want to

.borrow a room in order to provide an extra class in the project's

daily schedule. Also, your faculty colleagues can provide your project

' with a tremendous voluine of information regarding supplementary materi7

alsand services which you can obtain to use with students in the pro -

ject:.
/

6. Keep a very close record on all project expenditures. We would

recommend maintaining a second ledger book within the project, if

only to keep a ro h estimate of what money has been pent and what
e.

remains for the balance of the school year. ,It is also helpful,

frodt'a managetenti point of view, to require all teachers to make a

written request for purchase authorization, listing items to be

purchased, approximate cost, model numbers, and, very important,

recommended suppliers. These requests shoul0 also indicate the rela-

tionship of,,eadh item to be purchased with the :pre- stated goals and

materials of the class for which it is needed.
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7. Allow .all members of the teaching team to partpipate in the

decision-making process. There.Will be, of course, occasions when
4

there is no room for "negotiation" and a' unilateral decision must

be made by the principal or projeat director. However, most project

deciSions can be made cooperatively and it is the. experience of the

FOCUS staff that the support and involvement of%teadhers and students

on any issue increases in direct relation to the proprietary feelings

they have toward the solutions and procedures eventually followed in

dealing with that issue.

8. Keep files of interesting pictures, articles, gadgets, etc. which

may someday be useful to. students. When the curriculum is open, based

primarily on the interests and concerns of students, the demand for

new materials is tremendous and previously stored materials can be

extremely valuable.

9. Utilize student and parent inputs when planing daily, weekly, and

mthly class schedules.. Problems current in many high school class-
(

rooms never occur when students feel they own a share of the action.

10. Encourage students to take part in echoolactivities; sports,

drama, music, etc. A primary objective of any FOCUS-type program
, .

should
t

be the involvement of students in new activities which allow

them to.observe, meet, and relate to peers in a variety of settings.

11. Encourage students within your project to plan and preeent at

least one "service" activity for the entire school. Thi gay be an

all-school dance, play, variety show, lunch hour motion ture series,

etc.

12. Utilize, the resources of the entire community when plInning learn-'

ing activities. A fruly magnificent variety of skilled resource

persons, interesting places to visit, ,pisit, and "turn on".hings to do are
T..

available most urban communitlesi Also, bring outside people
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into the classroom as resource speakers, teachers, and consultants.

(GOod for kids; and good for PR.) PAple like to feel valuable and-

will go to extreme lengths'to to something for students when they

feel their contributions are appreciated and valued.

13. Maintain an up-to-date list of-all visitors to the project:and

keep them informed of what is happening. (This, is a good. project

for students, particularly those who enjoy writing and dealing with

"the public".)

14. Try to keep a feeling of "family" among teachers and staff members.

The project is theirs and they must be encouraged to maintain a strong

esprit de corps. This pride will eventually carry over to other areas,

particularly feelings of positive identity with the school in general

and the community.

15. Keep project Pules and regulations at a minimum. A project goal

should. be to have students learn to proscribe their own behaviors.

This is not to say that an "anything goes". attitude should be foster-

ed, but it should be obvious that students don't learn to be thought-
',

.

ful, independent citizens by being told what to dp,'when to do it,

and how to do-it. .In'short, allow 'students to make errors and do

dumb things--then help tIlem analyze their behavior and recognize
N c 4

that they must liye with the natural consequences of their actions.

16. Appoint one member of the team, not necessarily the director,

to serve us."resident grantsmen." This person should keep on the

alert for new sources-of financial support. The same type monitor-

ing should be done in other specialized areas---instructional materi-

als, community services and re.spurces, volunteer personnel, important

professional writings, etc. Tr 9 to keep these secondary appointments

within the range of the individual's normal interests and activ4.ties.
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17. Share the goodies. When one member of the team comes up with

something that works with a class or anindividual student, it

should be shared with Other staff members. Nurture of the "we" 1.s

iS also a good idea to ,share new ideas and materials

-with.dolleagues on the regular staff of the school)

18. Acxknowledge the cdntributions of everyone. Students and team

members appreciate the support, it may be the only positive feedback

they receive during the course' of a given day., Additionally, make
I 4

it a must,to acknowledge the assistance given by personnel outside

of the project. As, has been stated, make people' know that their

effort* on Your behalf are important and valued.'

419. Adopt a philosophy which says, in effect, "teachers shouldn't

do anything that a student can do. ' There are limitatipns, of course,
4 I

c

but it is amazing how many things tea erg do each day which can be

done as well (or better) by'students. Fo. example, FOCUS has

covered that students make excellent teachers of other students, that

students generally handle sophisticated mediaware better than teachers,

that students can "scrounge" materials,very nicely, and that students

can deliver some very "straight" messages regarding project proicedures

and practices. One hundred students create a resource bank much to

va able to be ignored.

20. Maintain close contact with the homes of students. Calls on
#

attendance are effective when carried on in a constructive manner.

("Is John sick? We wonder if there is anything we might be able to

do.") S- imilarly, casual contacts, in person or by phone, with parents

are effective when approached from a "Let's chit" point -of -view. ("I've

been wondering if there is anything you would like brought up at the
I

next parent meeting," or "Have 'you any obse'rvations which might help
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us make FOCUS a better place for your Cki,,.1d?") School becomes a

morvcreditable place in the eyes of parents if they are approached

as people with ideas and resources which are valued by the school.

DON'Ts

1. Avoid selecting staff personnel on the basis of academic

creditials alone. Seek out teachers with a variety of interests

and skills. A teacher's knowledge of local archeology or his

ability to fly an airAne can be mote beneficial to a student than

his understanding of the principal causes of World War One.

2. Resist all efforts to remove your special project from the school.

It may soune,great to be offered your-own facility, a place where

you can operate apart from the constraints of the- regular schdol pro-

gram. However, it is no service to students when they are isolated

sand made to feel, again, that they don't fit in with the "others."

On the contrary, every effort should be made to integrate the p.ro-

ject's population with the general school student body% Students

should be allowed to pursue their own-interests and concerns, but

they must also become aware that they'd() live in a larger society and

,that the society requires some accomOdation skills of its members.

In a word, "displacement" sho'uld be avoided. Don't let your students

get shuffled off where they can't bd seen and where they can do their

annoying things Without bothering anyone. Keep them visible and help

tiled to learn the skills that will allow them to enter into viable,

.productive relationships with the people around them. This can't be

done if your program is split apart from the mainstream of the school.

3., foster the concept of "elitism." Students and staff, members

must avoid the natural temptation to "overdo" ,themselves and your



project and, by implication, "put down" the other students and pro-

grams in the school. Any impact your program makes_by way of being

A "change agent" in your school must accrue from example, rather

than from constant reminders to others that they must change. (You

may have a_-good thing going but don't be ostentatious.).

4. Avoid acting on the spur of the moment in implementing program

changes. What you dre doing is probably the result of experience

or prelimindiy planning. While changes are always necessary if yoUr
[

program is to be vital, revisions in procedure and methbdolOgy

should come only after very careful consideration and evaluation.

Don't exchange one0Vil for another. Use some planned method of

attacking program-problems - force field analysis. Make sure you

stay abreast of current literature and use inputs from other programs

and research.

5., Avoid the assumption that a program that's working well for you

and your students will work equally as well for all teachers'and

cs,
students. Whatever you are doing probably won't work any better for

all students and teachers than the system that made you want to

establish your type of program to begin with! -FOCUS has found it

wiser (and more honest) to talk in terms of 'a variety of program

options for students rather than to advocate mass adoption of the

FOCUS model.

6. Resist- the temptation to "forget the whole thing" when the pro=-

gram seems irreparably snagged and the staffyis overwhelmed by physi-
.

cal and emotional fatigue. Based on the FOCUS experience, it would

hot seem likely that major accomplishments will be attained on a

dayrto-day basis% .1Staff members must become skilled tin recOgnizing

the small "victories" that occur and le'arn td "charge" their profes-

girindl and personal batteries from the inch,-by7inch progress they can
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8. Avoid the temptation to bite off more th n you can chew._ An

observe ilv.their students and in the program's', workings.

7. Don't allow your colleagues in the regular` program to accept

your program for the wrong reasons. While many teachers will suppoft

your program because they recognize the need far educational options

for students with particular learning'needa, there Undoubtedly will

be others who will deny the philosophical,and eduC-atidnal legitimacy

of what you are doing while at the same time blessing you for taking

the biggest classroom problems off their hands. Perhaps it is

tic to.say that support is support, no matter what reasons prompt it1

but every caution should be taken to prevent your program from being

seen as an educational nkyard, a "fix-it" shop for the school's

ne'er-do-w,ells. (As mentioned in the previous section, a solid

dissemination and PR effort is important, ,even critical,;, if your

program is going to be accepted and integrated into the_normal

structure of the cts 11 school program.)

open schobl environment provides plenty of opportunity for the pro-

gram and staff to undertake a variety of new and exciting activities,

but it is possible, to over-extend the tesources of the program and

wind up in a position in which nothing is done very well. In the

long run, it ig possible to accomplish just as much and get just as

far by "wiggling" as it is by taking huge leaps. (Bilt don't be

4
intimidated by challenges. It's surprising how receptive most

admdnistrators and colleagues will be to change if your professional

homework is well donly. and your requests' are pr'esented logically.)

9. No matter how sorely pressed, never adopt a defensive stance.

The very fact that your project is there makes it creditable. If

.there are 'people with objections to your new educational program,
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let them object. Give them:Information, invite them to make one

site visitations, listen to their concerns, and acknowledge their

right tb question and object. If you've done your homework a d can

cite research and example to substantiate4'the validity of y r efforts,

you're on solid ground. You may never win the objectors over, but

it's better to have them objecting and friendly than objecti and

antagonized 6y your solid, rational, and fruitless defenses).

10. Never forget the chain of Command in Your school and district.

Spend a few cents more and send copies of all your curriculum materi-

als, brochures, L'-endance reports, test scores, etc. to every` station

above yOu in the district hierachy: vice principals, principal,

curriculum supervisorrassistant superintendent, s,uperintendent, (
r.

_ .

school board members. As has been stated previously, these people

can't work 06r you ifthey don't know what you're doing. Gfve them r

the tools they need to protect your "space."
.

'11. Avoid the pitfall of fT.iliarity. The close student-teacher

relationships which develop in your project and on which.your program

ultimately depends 'are essentially adult -child relationships. It is

very easy to move into,a "buddy, good guy" mode of operation which

overlooks the, important "mod.g.1..t.ne role of the teacher. .Your project

staff consists of intelligent, well-trained adults and there is no

need for any teacher to view this-as a problem- to overcome. Warm,

effective interpersorial relationships can extend across generation

gaps!

12. Work hard to share the power with students. Only when teachers

refute the traditional "I teach, you learn" system can a FOCUS-type

program achieve real success. This is not to say that teachers

should abdicate their leadership role and professional responsibilities;

145
145



however, it is to say that :a program which is built on the concept

of self-directed learning cian't function without students having a

major share in determining what will be taught, who will teach it,

,and'who will' evaluate progress acrd accomplishment.

13. Don't panic when events take a terrible turn. If the staff

can_ maintain a calm, orderly attitude under cotditions of duress

and crisis,, even th worst disaster can be made to appear part of

-an'organized learning activity.

14. Never expect 10,0%,,productivity from either students or staff

'members. K FOCUS-type program which deals principally with the

affective realm has to allow room for the weaknesses, shottcomings,

and periodic physical and emotional "drains" which affect all human-
s

endeavors. The FOCUS 'staff operates from a philosophic base which

Sava-that learning (and teaching) does not progress an an even,

steady plan,e but ia, rather, sporadic, alternating between periods

of intensity and dormancy-. (The" trick'is, of course ipanage

-events is such a manner. as to keep these periods from occurring at

the same time, much as a juggler has three balls going up at the

same time as three'otheri are comitik down. )1
.

15., Don't think that "team spirit" will compensate for day-to-day

res,entments d hurts which occasionally crop up between staff members.

The'sheer intens ty of the many expectations and personal agendas,

which project teachera bring program almost guarantees,that

there 11 be instanCes DS- friction and conflict. FOCUS has found

that the wisest thing to do is 'let the stress situations' flare up,
-

handle them as effectively as possible, and then wait for staff

146
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N
equilibrium to return. Honest eonfTontation in which one persde

admits and owns his negative feelings is perhaps the mast effective

- way' that FOCUS staff members have found to deal with the relatiOnal

hangups which appear on the project scene.., (Adrliblonally, it is

help for the staff to adopt some "model" for conflict management,

a process which-the whole group can fall back on when dealing,

with interpersonal discord.)
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SPECIAL FORMS, USED IN FOCUS'_
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,ESEA-Title III Project FOCUS
Madison High School Elehentary School

Principal

1TUDENT RECOMENDATION CHECK SHEET

4.
Please complete the information form and mark a check in front of the
item or items which you feel an9ly to this student.

Student's Name

Address

- T - --- - -

Age Sala'

Parents'. Wames

Performance Data:
rteading

'tath

c'o'mposition

Attitude
toward
School

Attendance

Phone

8th, grade Teacher,

P-Score if
Excellent Good Pair . Poor ,available

SELECTIOIT CPITE12/A

Check those items which seem anpropriate:

,l. noes not like school. r

2. noes not Have a sufficient command of basic skills to
ft Predict hich school academic success.

3. Does not believe in self. (Poor self- image')
ef. noes not work well in e,roups with peers. ...-

5. Does--not resriect or-resnond well to authority.,
5. T1OPR not, find studies relevant or meanineful.' r

7. Dods not view teachers and/or adults as approachable.---
8; Does not seti long-range goals.
n. Has 'left school but is re-enrollinP.

,.
.r

.---......10. Has failed two or more subjects during the present school , : . ,'.

year.
t n A

.- ,
11. 111.11 probably encounter difficulty during high school career,,,, !

because of non-ACademic difficulties. ,,* . `fr ,.'40.1.,'
.4'12. 'Has high academic potential but is not responding to .. ''Iht-

'

instruction due to boredom, restlessness, rebellious behWVior-- i;

=

etc..' .

i iJ,' 4 * se.:* ,

am

,' Si CM :
:

Pleaie indicate any community agencies which have provided servic,es, s'''...( ,,4,

to this student. .. te
vl.

,.. . .
,

,

.1. C hild Guidance Clinic 3. Juvenile ,C8urt1/4. -
... i

2.- Itultnomah County Melfare 4. Other
;-

.. ., \,\'

''' ! '....

POMP .1119. 1.50-.;:,-
A.

2-43

.
t. .0 ,,,,, r - .; ., -., .... -,
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ESEA Title III Project rOCUS Elementaiv School

James ".adison High School Principal .

PRINCIPAL'S RECOMTIENDATION SUMMAR',

. N
Please record the names of students you feel should be considered for
participation in the FOCUS project during the 1973-74 school year.
Check the appropriate selection criteria according to the items marked
on the Student Fecammendation Check Sheet by teachers recommending

,-----
these students. - .

.

,

Stud-ant Name 3
.

...
Serection Criteria

..../

Items .

L 5 6 1. 7 . 8 9 i 1, ,12

1 \,_,
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.
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'Name

`iSEA TITLE III FOCUS PROJECT
Madison High School

'PROCESSING FOR 8TH GRADE CANDIDATES

ti
Elementary School

1. ,eceive STUDENT RECOMMENDATION CHECK SHEET

2. Interview with Student

Interested in Applying

. Not Interested in Applying.

. ,

ParentS
date . date

4

.(date)

(date)

.

NI;

3, Inform School
r.

A. Intereste,d

64

/4. Parents

Interested

Attend "Meeting

date

4. Inform School

Definite App'rovIll

. Definite. Decline

,e
Application from
.'Parents 'Stu'dent

.1s)

Staff Approval ankl !Enrollment .

date:

0 i ...
.

t : 'A. A -'.. "

7. VOCU& FaiecasEt fOr Firdabsnati
'

Cla/ Ss
. ,

>...r ,,,.'"
.. ' _

a ,te

inform Schopl

J.

date

,

151
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ESEA Title III FOCUS Project
JAMES I4ADISOX HIGH GCHOOL

Enrollment Application .

'7735' N.E. g?.nd Ave:
Portland, Oreeon 972'21

I. 'Madison High School's ESEA Title III FOCUS Project is currently considering
applications_from students who, will be entering the school as freshmen in
September. ,

,

Partitipation_in the :FOCUS project carries with it a' number of responsibilities.

4.

Continuous record
Continuous record
ContinuOus record
Continuous record

of good attendance

of classroom productivity
of cooperation and good citizenship
of self.directed and group contribution

Only, students Who can accept these responsibilities will be accepted in FOCUS.
Students who are actepted and fail to meet One or more of the above expectations
Fill be terminated tram the project. with no guarantee that they will be auto-
matically transferre06:anotherschoolproFam.

It is necessary, that BOTil'atudent'andpareni(s) agree that assignment to FOCUS
iS_desired. Therefere, th4SolloWing application MUST be signed by the student
aid_his parent411::--- N '

.... .. was

.

-Age . Birthdate
.,,..;!:,..

, .

- Zip Phone

srent(s)-

EleMentary Setiool Attended

Medical,JiifOrmation.

Addregs
ittone.,

Healthld-

Accident . company
Insurance

policy number

Tmergency
Contact

=

relative or neighbor

telephone

We haVe read the above mater6ol and feel that the responsibilities outlined can
,be.met.

Student Parents Date
(Please return to nFove address immediately)

153 . 152



FOCUS Credit Evaluation and Planning Sheet Feb-ruery, 1973) ,

Name Address Zip

Parents PhoneT
Nineteen (19) credits are required for graduation from an Oregon high school?'

You began this year with ' credits. If you complete all work success-
-

fully this year you will receive

credits. This would make. you a

credits, making a total of
1

next year. If you earn one more

credit at 1973 summer school, you will.have credits and have

standing next year.

FILL OUT
, _

i

ONE SIDE ONLY

For students who will have fewer

158

'

_

For students who will have 13"or
more credits in September 1973.

You will be able to graduate'in
Mays if you can earn credits

than 13 credits in September 1973.

Check One

1. I would like to continue in in the Tegular Madison program
next year.

r
Check One

1. t do not wish to enroll in

the FOCUS program if the
project operates _next year.

(or)
.

-
I would like to go into the ---

the regular Madison program
next year.

(or)
2. I_would like to enroll in

regular. Madison program
next year and take the

-:: followingclasses:

the regular Madison program
_ and take the following
classes in order to meet
graduation requirements.

-e

Eng. 7-8 (required)

0'

,.

.

.

4 '

'

- -.

Soc. St. (required)

(elective)
.

(or)
,

3. 'I do not wish to remain in

(elective)

(elective)--- )

FOCUS or go into the regular
Madison program next year',
L would like

.

(or)

3. I do pot plan to return to

:
.

Madison next year.

.
.,
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DESTINATION:

. FOCUS FIELD TRIP NOTfFICATION

MAIN OBJECTIVE:

Relationship of trip to on-going classwork:

Cost / total:

Cost/ student:

Cost/ project:

- Date and time-of trip:
r

Moans of transportation:

lab group(s) going Staff leader

Two copies of this form are to be filol with Ralph Nelsen five school days

'prior to the proposed trip.

1S4
155
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STUDENT INSURANCE INFORMATION - FOCUS-,FIELD TRIPS- *

a

All students must be covered by hospital/accident coverage when

taking part in field trips and out-of-school projects.

FOCUS needs the following information for field trips that

might be taken in the future.

If you do not have insurance it will be necessary for your. son/

dhughter to purchase a policy. Vie-re is a policy by the Oregon School

Activities Assotiation that costs $6.00 and lasts for one year. Cov-.

erage.through the O.S.A.A. can be arranged, just contact Madison High

School or FOCUS forleetails.

Thank you for your cooperation.

I. Student's name

2. Parent of Guardian

3: Address

4. Name of HOspitalizatiom &
'Accident Insurance Company

S. Policy number

6. Physician

7. Emergency contact
Name

Address

Phone

1 56

4



ACTIVITY

DESTINATION

LEAVE WHEN?

' REQUELST FORM

SCHOOL-SPONSORED EXTENDiD STUDENT TOUR

(Do not use for short-duration" ield trips, etc.),

SCHOOL

TYPE*OF TRANSPORTATION

RETURN irlIBN?

Insured public carrier is recommended.

TOTAL COST PER PERSON .

. AMOUNT PROVEZNY SCHOOL.

TOTAL COST OF TRIP

NUMBER MAKING

SCHEDULED FUND-RAISING E

1.

2.

3.

T :

AMOUNT PROVIDED BY SCHOOL

AMOUNT PROVIDED BY STUDENT

TYPES OF INSURANCE, IF NEEDED'

TYPES OF PUBLICITY PLANNED

NAMES OF ADULTS MAKING TRIP

SCHOOL OFFICIAL RESPONSIBLE FOR GROUP

CONTACTS ADDRESS
AT DESTINATION
OR EN ROUTE TELEPHONE

PRINCIPAL'S APPROVAL DATE OF SUBMISSION

AREA SUPERINTENDENT'S APPROVAL DATE OF'APPROVAL

Attach statement of educational objectives, itinerary, budget, and other plans,

plus further information on any of above items and submit to the Area II super-

intendent's office at least six weeks prior to date scheduled for tour.

Area II
1G/70

15 7
1

, I i
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a .

MADISON HIGH SCHOOL

PERMISSION'TO LEAVE SCHOOL

JON

The undersigned,

.hereby requests that

(Parent or guardian)
7.

(Pupil),

be excused from school for the 'purpose-of making a visit to

(Nature of tiip)

This is a voluntary assignment for the student:who will be making the

trip by hi)iself or in a small group not accompanied by the instructor.

Transportation is the responsibility of the student. The school cannot

approve of transportation, other than public carrier or faMity car.

Signed:

(Signature,of parent or guardian)

Dated:

La

JO

(Name of instructor)

158



L

(Student)

INDIT/IDITAL STUDMIT rTELn

4,

.

'hasfarranged an independent
4

field trip for date/day. Please

sirn beloi, if this student has your 'permission to be absent from

vow: tlass on this date.

Mod II

Mod III

Mod Iry

Mod V

. Mod VI

mod VII

159*

158k
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MADISON Mai SCHOOL

PARENT OR GUARDIAN

PERMISSION TO PARTICIPATE

In Off Campus School Activities

The undersigned,
_. (parent or legal guardians

hereby requests that ,

(student's a...name

be permitted to attend and/or participate in the following school ac ivity:

State:

(full name of activity]

on the following date(s) ,19 to 1. 19

-7clicc7Taeinoct dates

be held at
-axlsicl. To-Cati-Ori"017.id-in-g uaty-arld- state.

10

Buses will leave at and.treturn at

Th-Ter (approx. time) /

I understand that this requeat for permidsion to participate in a school
activity' indicates that the student in question will leave the school premises
as implied above in the item defining the exact location of the activity
including city and state.

Furthermore, I specifically understand that School District No. 1 does
not assume any responsibility .for the manner of the transportation of said
student for the purpose hereinabove mentioned, and that the responsibility, .

if any, af Schodl District No. 1 shall cease upon said student being excused
from the school 'premises as above requested.

c

199

Signed
(signature of parent orparent

Date

160
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'! LAND ,PUBLIC SCHOOLS Mr.
er

W
min.

A. Knouff,
eipal

I I tl 11 (t)( I1001 Dr. Ralph 1. Nelsen,
, ' tt,I '1s ci) to: 1 Poi I land, i /i ego!) (172 /0 to-1)irettor, Instruction

t : I 1,,s 1 I ,, Mr. Wm. A. Olsen,
'i, CoDireetor. Pupil

t ii'Ptoici.ti'OCUS Personnel

.,

TRANSPORTATION NOTIFICATION

I hereby auth rize to drive

the automobile described below when traveling to and from any

special job exploration placements arranged for him/her by the

-50 )
FOCUS staff. It is understood that neither the Portland school

e'
district nor Madison H.S./FOCUS can authorize student use of

student cars slid that must "utilize.

public transportation unless the parent authorities the student

to use his own or family owned vehicle.

Date Parent or Guardian

Make

s

Description of Auto to be. Used

Auto License Number

Body Style Year

Student's Driver License N mber

Is student, driver insured to your satisfaction?

161 1O.



Field trip destination

Date

FOCUS

FIELD TRIP RESUME & EVALUATION

.Number of students..

Leader

Type of transportation

Duration

Cost

Class

Meals Lodging,

COSTS

Transportation

Meals

Lodging

Admissions/Fees

Equipment

Other:

(Describe)

TOTALS

0.

PAID BY
STUDENT

.PAID BY

PROJECT

Sob

TOTAL

Objectivesfor trip.

1.

2.

3.

L.

5.

161 162



Evaluation of Objectives: Please indicate which objectives were Met. In the

case of those which were not achieved, please indicate reasons which prevented

realization of objectives. In all instances, please indicate` criteria measures

.leading to your "successful - unsuccessful" designation.

Objectives Het

if

Objectives Not Net

Please indicate special arrangements, contact people, equipment, etc. which

should be pre-arranged by others planning to take this field trip in the future.

163 162



Name

JAMES MADISON HIGH SCHOOL
2735 N.E. 82w4 Avenue
Portland, Oregon 97220 *,

(503) 253-478'1

. .

APPLICATION FOR STUDENT TEACHING ASSIGNMENT

College/University

Campus Address

Home Address

Telephone r

"'Telephone

What year in school will you be when doing your student teaching.?

Area of'College Preparation

Quarter preferred
for placement

C

1st 9-weeks 2nd 9-weeks 3rd 9-weeks 4th 9- .leeks

Approximate G.P.A., overall Approximate G.P.A., education

. MajOr. Professor Advisor

What housing arrangements do you foresee should' you be assigned to FOCUS

in Portland

-Would you have a car available in Portland?

On the reverse side, please describe any experience you have had working

with groups of school-aged children. Also describe your special interests

and any non-academic proficiencies you have developed. (swimming, .arafts,

music, etc.) Please include a statement indicating why, you have requested

a student teaching assignment in an experimehltal program rather than in

a more traditional school environment.

Return application to above address. . Thank you for your interest in FOCUS.

163
164
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ESEA Title III Project FOCUS
James Madison High School

Student's Name

ANECDOTAL REPORTS

Episodes
.

Interpretation Action/Recommendation

.

a
Teacher

i

Date

.

.

_

Teacher

.

Date

Teacher Date

Teacher Date

.

.
.

Teacher Date

.

.

167
Teacher

1- -'
Date



ESEA Title III Project FOCUS
James Madison High School

Attitude and Behavior Summary

Student's Nate Date

Characteristic: Comments (include teacher's name
after comments)

Attitude Toward School

Basic Skills:

Math-

Reading-.

Composition-

Others-

Signs of Improvement?

Attendance:

Attitudes Toward:

Peers-

Adul ts-

Interested in:

Should be Encouraged to:

Successful Reinforcers:

Special Comments:

169' -168



Instructional Module Objectives and Evaluation"

Teacher: Lab Classification

Module Emphasis: Lab Duration: Mod (Time)

Module Origin (Teacher/Student initiation - explain):

Module Goal or Purpose

Module Performance Objectives:

1.

2.

1. Obj.

1 2

1. - .

2.

3.

4.

5. '.4.

6.

II

7.

...

8.

9.

10. .

11.

12.

Note:

Obj

1 2

13.

14.

15.

16.

17.

18.

19.

20.

21.

23.

24.

Please indicate, alongside each student's name, whether or not he
has achieved the stated objectives. Place a Y far Yes- or N for No
in *the. box representing .each Objective.'-

170
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a

NAME

STUDENT SELF EVALUATION

HOD & CLASS

DATE

PLEASE ANSWER FOR YOUR RECORDS:

1. What did you plan to do in this class?._

2. What specifically did you do?

What happened in this class that was,important to you?

4. If you didn't learn anything in this class that was important to
you, WHY?

4

5. How would you evaluate your JUL in this class?

Complete

Incomplete

ck 6. I evaluate your involvement_ iii this class as:

x
0 Complete

7 Incomplete'

I

,

-'

STAFF PERSON

INSTRUCTIONAL CYCLE

171

170



V

,.......,

ESEA Title III Project FOCUS
James Madison High School

1

Student's Name

\ \4.........

Attitude and Behavior Summar/

.. Date

4

Ow I. gm. m
,..

MOB

iCharacteristic:
r ,

Comments (include teach'er's name
after comments)

Attitude Toward School

Basic Skills:
.

Math-

Reading-

Composition-

Others-

Signs ofImprovement?

.

.
.

_,,--

.

Attendance: .

Attitudes Toward:

Peers-'

Adults-

Interested in:

Should be Encouraged to:

Successful Reinforcers:

Special Comments:

171 172
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FOCUS HOME CONTACTS Year in school

-4

.STUDENT ADDRESS

BIRTHRATE

TO FOCUS FROM PHONES

LIVING WITH:

FATHER'S NAME Employment

/ Phone
.

.

-,.

MOTHER'S NAME
,,

, 'Employment

Phone

I. HONE CONTACTS

Date

IN

Type of Contact Reason /Comment Staff Memb*

,

II.- SPECIAL NEEDS, INTERESTS, ETC.

ti
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PURCHASE REQUEST

I would like to'purchase the following for use in class,

No

mod, as reflected in the objectives ,for that ,class.

Description Estimate Cost

Date

Total

Approved by Staff member

fi

Name,of Speaker

GUEST SPEAKERS AT MADISON HIGH SCHOOL/V.

Occupation or profession

Topic

Class(es)

Date

Teacher ,

(Please return this to'Mrs. Bushnell's mail box in the main office

at least 24 hours before the guest is to arrive.)

.175 176
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ConOrns of:Whole Group

'MEETING AGENDA

Date%

Concerns fbr less than the
-Whole Group

(Stated as a problem)

177

76

(Stated as a problem)
(Names of people who are needed
for problem-solving)
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_APPENDIX B
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AN OUTSIDER REVIEWS FOCUS
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CASE STUDY: FOCUS at Madison High School *

Thte FOCUS program's structure evolved from a nexus of idea's on

education, including the assertions: -"The 'I teach, you learn'

relationship is not sacred", "The student can profit from his school

experience without being confined to an externally imposed, rigid

curriculum", u, To be effective, the.teacher must allow himself'to be
,.

seen as a real person and must be willing to accept the risks and

pains involved'in this humanizing process", and other propositions

which much of the current literature of reform takes to be self-

evident. The program is directed primarily toward goals in the affec-
,

tive realm. 'These factors set apart from much of the Portland

Public Schools programming for'students with special needs.

The program recruits 9h and ifth graders who a). have dropped out

of'school, or are. on the verge of dropping out, b) have a history of

school failure, or c) are designateA'as 'apathetic' or turned off'

by eachers and/o400unselors: The program is built around four

laboratories: Communication, with emphasis on "visual literacy";

Analysis, with a-definite science/math tone; Values, emphasizing self-

awareness; and kealities, with a social studies orientation. There

areialso skills clinics emphasizing remedial work in reading, writing,

and mathematics.

Each student's schedule is composed from a program ",Menu", with

daily enrollment in both Communications and Analysis labs, required.

Students in alllab groups, however, are relatively free to structure,

their sown activities around the basic theme-of lab category. Included
t.

also in each day's acti,vities are two periods, during which students

may participate in special interest mini-courses or spend time in

the "Unclassroom", a room set aside for recreation, individual read-
.

ing,and similar unstructured activity. 178
Y .

* kdapted, frota4 Goldstein, Bennett, Educational Option in Portland's
Schools, Western Interstate Commission on Higher
Education and Urban Studies Center, Portland State
University, 1972.
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,,. 0 S gervations

it seems clear that. the program is moving toward conscious,

structural change'. Of special notecis the comment on the Values lab)

A lib which attempts to give students an opportunity--for some the

first opportunity--to becOme sensitized to themselves as individuals
.

4 C

of worth, potential, and ditnity. Concerni4g the teaching of the
,

Va lues lab, d(which Utilizes -role playing, simulaiio 'group .discussion,
,

and confrontation), i t is noted that:
7).

It is all..but impossible :for the' "teacher" toconduct
a_Values-lab in the traditional mode: students invaria
reject everything offered in the "I ,teach., you learn" v =in
and chaotic,_oounter-poduCtive conditions obtain. Co
versely,' wizen staff members abdicate the traditional
authoritarian, role':of the teacher an/d function as int r
preters, resourca coordinators, and process facilitat rs,
'students invariably structure and become involved.in
exciting,productilie lab activities.

The Values lilt seems to'be taken As a critical element n the
. ".1:
program and the above must b.'read as the Aiding article o faith of

'

the FOCUS.program.
/-

An Onrehe-spot, descriptiom of the program would tev al that the
.

atmosphefe of.:POCUS is relaxed, but not relaxing. Teac ers often feel

the'prograM is worthwhile if only because "...if'it we en't for FOCUS

some of the kids, would not go t ool at all, and would probably

).!

have no other.deiinite Link with adults or the esta lishment". Hence,

it is felt that the FOCUS program's ultimate roles to serve as a
,

watering place fOr students dissatisfied with the school structure or

society at large, a place which will prepare th 'for ultimate return.

-Insofar as the philosophy and goals of va ious altAnativepro-

g'r.ams in Portland are reflected in the structure of their day-torday

operations, only the FOCUS program can be said to offer a different
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.;set of choices than,:is offered in most of the Portland Public Schools

programming .for St4ente'Othspecial needs. The 'class arrangements,

the teaghnt AueS, and-McOstimportantly, the.problems+the

pra
"

enc Itters are evidence of thisThe problems of apathy,

_ 4
V

poor _a endance,- and th reputation of FOCUS ai a place for the "goof

Wlemen:t,Of the school population, are indicative of genuine
?'

structur'al-Oange, They are eloquent testimony that the staff is

_ ati sempting voliintarily,, to abandon'the'flauthoritartan" role of the
, .

_teacher, alter the traditional student-teacher.relationship, and
,

. , .
.

.,.. ::,.. accepts the hopefully temporary 'oonSequence, :whether it.te chaos or
. .

v"-",

apathy.,... !,
',. , .

..
..

, ,:ct ,' ' t

:seen in4,the larger context:of the sChool system, the FOCUS,
i../ v,-: =

.
.,

,

, ,,,, .. ,
.

,

,

,,

progiram is-in many Ways an exception. ,

,
The otganization.creates its

,4,
. ,

awn problems by the very fact af it I. (barrgng those problebi
. 4 ,

A , which would be so corisidered,in any context), and hence is compelled-
,

to create solutLcns, such as speciii pregramming, for its problem,

the special studeptsy:SO.defined.

A
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